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Abstract— This study determined the relationship between
integrative physical education methods in fostering students’ skill
development and lifelong fitness habits across diverse learners in
physical education of Grade 9. Specifically, it aimed to determine the
level of Integrative Physical Education Methods in terms of
movement integrated instruction, skill progression pedagogy,
cooperative learning and game-based learning, the level of skill
development in terms of: adaptability skills, fundamental motor skills,
self-monitoring skills and tactical skills, the level of lifelong fitness
habits, self- efficacy, social fitness, self — esteem and coping
mechanism, the significant relationship between the integrative
physical education methods and level of skill development and the
significant relationship between integrative physical education
methods and level of lifelong fitness habits.

This research used a descriptive research design to examine how
effective Integrative Physical Education Methods are in promoting
skill development and lifelong fitness habits among diverse Grade 9
learners. The study also employed a survey questionnaire as the
primary instrument for data collection. The respondents consisted of
153 selected MAPEH learners from District 5 in the Division of the
City of San Pedro.

The findings suggest that integrative physical methods play a
critical role in promoting students’ confidence, social skills, and
attitudes toward lifelong fitness, even if they do not directly predict
variations in skill development. Incorporating structured skill
progression, movement-based instruction, collaboration, and game-
based activities enhances both engagement and holistic growth
among Grade 9 Physical Education students. The results indicate
that students report very high levels of all integrative physical
methods. Movement-integrated instruction enhances understanding,
engagement, enjoyment, and memory of lessons. Skill progression
pedagogy fosters confidence, mastery of complex skills, and tracking
of personal improvement. Cooperative learning improves teamwork,
communication, and collaborative problem-solving, while game-
based learning increases motivation, participation, and enjoyment.
These findings suggest that integrative physical methods create a
dynamic learning environment that promotes both active
participation and skill acquisition.

The study recommends that teachers are encouraged to sustain
the use of interactive and learner-centered approaches such as
movement-based instruction, cooperative learning, and game-based
strategies, while ensuring lessons are responsive to learners’ needs
and supported by meaningful feedback and reflection activities.
Students are advised to actively engage in Physical Education
activities, practice self-discipline, collaborate effectively with peers,
and consistently apply healthy lifestyle practices beyond the school
setting. Additionally, future researchers are encouraged to
investigate other factors that may influence skill development.
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L.

Physical Education (PE) is important in shaping students’
physical, cognitive, and social-emotional development that
goes beyond just physical skills. It also promotes values,
attitudes, and habits that are necessary for overall well-being
(Dudley et al., 2022). In education, Physical education is not
just a recreational activity. It is a structured discipline that
builds students’ confidence, resilience, and ability to live
healthy lives. For Grade 9 students, this stage of adolescence
is crucial as physical and psychological development intersect,
making Physical Education a key area for developing lifelong
skills beyond the classroom (Jarvis & Rainer, 2025).

To meet the needs of different learners, schools are using
integrative physical methods that mix various teaching
strategies. Movement integrated instruction allows teachers to
adapt activities based on students’ readiness, interests, and
abilities, Tomlinson (2017). In addition, this fosters learners’
confidence, skill progression and lifelong fitness habits which
helps them build mastery by gradually increasing task
complexity.

More so, using integrative physical methods can help
develop key skills necessary for Physical education students.
Adaptability skills allow students to adjust their movements in
different situations. Fundamental motor skills lay the
groundwork for physical competence and sports participation
showing confidence, Gallahue and Ozmun (2019).

Additionally, IPM such as cooperative and game-based
strategies

Strengthen tactical skills, allowing students to apply what
they learn in real-life situations mentioned by Light (2017).
These skills contribute to students’ growth not only physically
but also mentally, preparing them for an active lifestyle

Integrative physical methods greatly influence the creation
of lasting fitness habits. Self-efficacy, or the belief in one’s
ability to succeed in specific tasks, plays a crucial role in
maintaining participation in physical activities (Bailey 2016).
Coping strategies, such as resilience, help students manage
stress and encourage active participation in daily activities,
including physical activity (Gong et al., 2023).

For Grade 9 students, using these strategies can link
immediate confidence, skill development and lifelong
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behavior changes. The independent factors, represented by
integrative physical methods, offer structured opportunities
that cater to different learning styles and abilities. The
dependent factors of skill development and lifelong fitness
habits show the real benefits of these methods. By connecting
teaching methods with desired outcomes, teachers can build a
comprehensive and inclusive Physical education program that
helps all learners, no matter their backgrounds or abilities.

This study aims to evaluate the influence of integrative
physical methods such as differentiated strategies, skill
progression pedagogy, technology-enhanced learning, and
cooperative/game-based learning in boosting students’
confidence, skill development, and lifelong fitness habits. By
focusing on Grade 9 students in physical education, it
emphasizes the relationship between innovative teaching
methods and positive outcomes for learners. Ultimately, this
research aims to strengthen evidence-based practices in
Physical education and emphasizes the need for programs that
promote adaptability, competence, self-regulation, and
resilience among diverse learners.

IL.

This study used a descriptive research design to examine
how effective Integrative Physical Education Methods are in
promoting skill development and lifelong fitness habits among
Grade 9 learners.

According to McCombes (2023), descriptive research aims
to accurately and systematically describe a population,
situation, or phenomenon without manipulating variables. This
approach is particularly useful for identifying characteristics,
trends, and correlations within a specific context. In the
context of this study, a descriptive research design is
appropriate as it allows for systematic observation and
documentation of Grade 9 students' experiences and outcomes
resulting from the implementation of integrative physical
methods in Physical Education. By focusing on what, when,
where, and how students engage with these methods, the study
aims to provide a comprehensive understanding of their
impact on skill development and the establishment of lifelong
fitness habits.

METHODOLOGY

III. RESULT AND DISCUSSION

Table I. Level of Utilizing Integrative Physical Methods in Grade 9 PE
students in terms of Movement Integrated Instruction
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Table 1 presents the level of utilizing Integrative Physical
Methods among Grade 9 Physical Education students in terms
of movement-integrated instruction.

The respondents strongly agreed that concepts are better
remembered when they are taught through movement
integration, with a mean of 4.37 and a standard deviation of
0.56. This suggests that students learn and retain lessons better
when they are physically engaged in the activities, making
movement-based instruction an effective approach in
improving understanding and memory of concepts. They also
agreed that Physical Education concepts can relate to other
school subjects through movement activities, with a mean of
4.27 and a standard deviation of 0.54. Although this is still
interpreted as strongly agree, it shows that linking PE with
other subjects is slightly less emphasized compared to its
impact on engagement and retention.

The overall weighted mean of 4.32 confirms that students
perceive movement-integrated instruction as highly effective
in enhancing engagement, enjoyment, understanding, and
retention. This reflects that integrating movement into
teaching practices positively influences both cognitive and
affective learning domains.

The findings imply that movement-integrated instruction
should be consistently applied in Physical Education as it

significantly enhances student engagement, learning
effectiveness, and memory retention. The high score in
retention suggests that experiential learning through

movement is a powerful instructional strategy. However, the
relatively lower score in connecting concepts across subjects
indicates a need for teachers to strengthen interdisciplinary
integration, ensuring that movement activities explicitly link
Physical Education with other academic areas.

Table 2 presents the level of utilizing Integrative Physical
Methods among Grade 9 Physical Education students in terms
of skill progression pedagogy.

Table II. Level of Utilizing Integrative Physical Methods in Grade 9 PE
Students in terms of Skill Progression Pedagogy

Statements Mean | SD Remarks

1 learn skills more effectively when they are | 4.28 | 0.54 Strongly
taught step by step. Agree
I master challenging movements through | 4.22 | 0.49 Strongly
gradual skill progression. Agree
I feel confident when skills are introduced | 4.27 | 0.50 Strongly
from simple to complex. Agree
1 can track my personal improvement as my | 4.35 | 0.50 Strongly
skills progress. Agree
1 prefer PE classes where skills are developed | 4.34 | 0.49 Strongly
in stages. Agree
Weighted Mean 4.29

SD 0.51

Verbal Interpretation Very High

Statements Mean | SD Remarks
I connect Physical Education concepts with | 427 | 0.54 Strongly
other school subjects through movement Agree
activities.
I learn more effectively when lessons | 429 | 0.52 Strongly
incorporate physical activities. Agree
1 enjoy learning through movement-based | 4.31 | 0.59 Strongly
instruction. Agree
1 remember concepts better when they are | 437 | 0.55 Strongly
taught with movement integration. Agree
1 feel more engaged in class when lessons | 4.36 | 0.53 Strongly
include physical activities. Agree
Weighted Mean 4.32
SD 0.55
Verbal Interpretation Very High
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The respondents strongly agreed that they can track their
personal improvement as their skills progress with a mean of
4.35 and standard deviation of 0.50, indicating that skill
progression pedagogy is highly effective in promoting self-
awareness and reflective learning. This suggests that students
can recognize their own development, which enhances
motivation and supports continuous improvement. Meanwhile,
the lowest mean was obtained from the statement that students
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master

challenging movements through gradual skill
progression with the mean of 4.22 and standard deviation of
0.49. Although still interpreted as strongly agree, this implies
that while skill progression is beneficial, some students may
still have trouble in fully mastering complex movements,
highlighting the need for more differentiated instruction or
extended practice opportunities.

The overall weighted mean of 4.29 confirms that students
perceive skill progression pedagogy as highly effective in
enhancing confidence, learning efficiency, and skill
development. It highlights that structured, sequential
instruction supports both competence and engagement in
Physical Education

Table III. Level of Utilizing Integrative Physical Methods in Grade 9 PE
Students in terms of Cooperative Learning

Statements Mean SD Remarks
I work with classmates to improve my | 4.20 0.57 Agree
performance in PE.
I cooperate in activities to develop 4.26 0.56 Strongly
teamwork and communication skills. Agree
1 feel more motivated  when | 4.33 0.55 Strongly
collaborating with my peers. Agree
1 actively share my ideas during group 431 0.53 Strongly
activities. Agree
I enhance my learning experience in PE | 4.31 0.54 Strongly
through group activities. Agree
Weighted Mean 4.28
SD 0.55
Verbal Interpretation Very High

Table 3 presents the level of utilizing Integrative Physical
Methods among Grade 9 Physical Education students in terms
of cooperative learning.

The respondents strongly agreed that they feel more
motivated when collaborating with their peers, which obtained
the highest mean of 4.33 (SD = 0.55), indicating that peer
collaboration plays a significant role in enhancing student
motivation in Physical Education. On the other hand, the
lowest mean was obtained from the statement “I work with
classmates to improve my performance in PE,” with a mean of
4.20 (SD = 0.57), although still interpreted as agree. This
suggests that while students generally value collaboration,
active cooperation specifically aimed at improving individual
performance is slightly less emphasized compared to
motivation, participation, and sharing of ideas.

The overall weighted mean of 4.28 confirms that
cooperative learning is highly evident and effective in PE
classes. Students benefit from teamwork, shared ideas, and
social interaction, which all contribute to a more engaging and
meaningful learning experience.

Table 4 presents the level of utilizing Integrative Physical
Methods among Grade 9 Physical Education students in terms
of game-based learning.

The respondents expressed their strong agreement that they
are motivated to participate when PE lessons are game based
with the mean of 4.32 and standard deviation of 0.52. This
suggests that games are highly effective in increasing
students’ motivation and willingness to participate. When
lessons are designed as games, students feel more excited and
eager to join activities. The lowest mean obtained by the
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statements “participate during game-based activities make
lessons more interactive” and “enthusiastic during class during
games and make me more active” Although still strongly
agree, this implies that while games are engaging, not all
students consistently translate that engagement into active
participation. Some may still need encouragement or
structured roles to stay fully involved.

Table IV. Level of Utilizing Integrative Physical Methods in Grade 9 PE
Students in terms of Game Based Learning

Statements Mean | SD Remarks
1 enjoy PE more when learning is done | 4.28 | 0.54 Strongly
through games. Agree
1 participate during game-based activities | 4.25 | 0.53 Strongly
to make lessons more interactive. Agree
I learn better when concepts are taught | 4.28 | 0.56 Strongly
through games. Agree
1 feel enthusiastic during class during | 4.25 | 0.54 Strongly
Games and make me more active Agree
1 am motivated to participate when PE | 4.32 | 0.52 Strongly
lessons are game-based. Agree
Weighted Mean 4.28
SD 0.54
Verbal Interpretation Very High

The overall weighted mean of 4.28 confirms that game-
based learning is highly effective and well-received by
students. It creates a fun and interactive learning environment
that supports both enjoyment and skill development.

Table V. Level of Skill Development of Grade 9 in terms of Adaptability Skills

Statements Mean | SD | Remarks

I can easily adjust to different physical activities. 3.86 | 0.63 Agree
I can learn new sports or games quickly. 3.75 | 0.57 Agree
1 can handle changes in rules or situations | 391 | 0.59 Agree
during activities.

1 can adapt to challenges in physical tasks. 3.96 | 0.56 Agree
[ feel comfortable trying unfamiliar activities. 390 | 0.55 Agree
Weighted Mean 3.88

SD 0.58

Verbal Interpretation High
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Table 5 presents the level of skill development of Grade 9
students in terms of adaptability skills.

The results indicate that the highest-rated statement is that
they can adapt to challenges in physical tasks with a mean of
3.96 and standard deviation of = 0.56, suggesting that students
are particularly confident in managing difficulties during
physical activities. On the other hand, the lowest mean
obtained from that they can learn new sports or games quickly
with a mean of 3.75 and standard deviation of 0.57, although it
still falls within the “Agree” range, indicating that students
may need slightly more support when acquiring new skills.

The overall weighted mean of 3.88 (SD = 0.58) with a
verbal interpretation of “High” indicates that students
generally demonstrate strong adaptability skills in Physical
Education. This suggests that learners can adjust to different
activities, rules, and challenges, reflecting a positive level of
flexibility and readiness in engaging with diverse physical
tasks.

Table 6 presents the level of skill development of Grade 9
students in terms of fundamental motor skills.
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The findings reveal that the highest-rated statement is that
they can control body movements in different exercises with
the mean of 4.63, indicating that students perceive a very
strong ability to regulate and coordinate their movements
during physical activities. In contrast, the lowest-rated
statement is that they can run, jump, and throw with good
coordination with the mean of 4.29, although it still falls under
the “Strongly Agree” category, suggesting that foundational
movement skills are well-developed but slightly less
pronounced compared to more refined motor control.

Table VI. Level of Skill Development of Grade 9 in terms of Fundamental
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activities with the mean of 4.24 and standard deviation of
0.56, although it still falls under the “Strongly Agree”
category, showing that learners already possess a strong
capacity for self-evaluation but may need further support in
real-time assessment during activities.

The computed weighted mean of 4.32 (SD = 0.55),
interpreted as “Very High,” indicates that students demonstrate
a high level of self-monitoring skills, highlighting their ability
to reflect on, regulate, and take responsibility for their own
performance.

Table VIII. Level of Skill Development of Grade 9 in terms of Tactical Skills

Motor Skills Statements Mean | SD Remarks
Statements Mean | SD Remarks I can make quick decisions during games
- - L 4.14 | 0.59 Agree
1 can run, jump, and throw with good 429 | 050 Strongly and activities.
coordination. ) ) Agree I can apply strategies to win or succeed in a Strongly
——— 423 | 0.60
I have developed balance and stability in 431 | 051 Strongly game. Agree
activities. ) ) Agree 1 understand the importance of tactics in 429 | 057 Strongly
1 perform better in sports when I have 433 | 054 Strongly SpOrts. ) ) Agree
knowledge in basic movements. ) ) Agree 1 can use tactics to adapt to my opponent’s 427 | 061 Strongly
1 can control body movements in different 463 | 405 Strongly moves. ) ) Agree
exercises. ) ) Agree 1 can think critically during physical Strongly
- - e 425 | 0.53
1 improved my motor skills because of PE 434 | 053 Strongly activities. Agree
classes. ) ) Agree Weighted Mean 4.24
Weighted Mean 4.38 SD 0.58
SD 1.87 Verbal Interpretation Very High
Verbal Interpretation Very High

Overall, the results show a weighted mean of 4.38,
interpreted as “Very High,” which indicates that students
demonstrate an excellent level of motor skill development.
This suggests that Physical Education classes are highly
effective in enhancing students’ coordination, balance, control,
and overall movement competence. The consistently high
ratings across all indicators reflect that learners are not only
acquiring basic movement skills but are also able to apply and
refine them in different physical activities.

Table VIL Level of skill Development of Grade 9 in terms of Self-Monitoring

Skills

Statements Mean | SD Remarks
I can assess my own performance during | 4.24 | 0.56 Strongly
activities. Agree
1 can identify my strengths and | 427 | 0.54 Strongly
weaknesses in PE Agree
I set goals to improve my physical | 430 | 0.56 Strongly
performance. Agree
I can monitor my progress over time. 441 0.54 Strongly

) Agree

1 take responsibility for improving my | 439 | 0.53 Strongly
own skills. Agree
Weighted Mean 4.32
SD 0.55
Verbal Interpretation Very High

Table 10 presents the level of skill development of Grade 9
students in terms of self-monitoring skills.

The results indicate that the highest-rated statement is that
the respondents can monitor their progress over time with the
mean of 4.41 and standard deviation of 0.54, reflecting that
students are highly capable in tracking their development and
growth in Physical Education. In contrast, the lowest-rated
statement is that they can assess my own performance during

Table 8 presents the level of skill development of Grade 9
students in terms of tactical skills.

The results show that the highest-rated statement is that the
respondents can understand the importance of tactics in sports
with the mean of 4.29 and standard deviation of 0.57,
indicating that students have a strong awareness of how
strategies influence performance during games and activities.
The lowest-rated statement is that they can make quick
decisions during games and activities with the mean of 4.14
and standard deviation of 0.59, which, although interpreted as
“Agree,” suggests that decision-making under pressure is
slightly less developed compared to their understanding and
application of tactics.

The computed weighted mean of 4.24 (SD = 0.58),
interpreted as “Very High,” reflects that students demonstrate
a high level of tactical skills, showing that they can think
critically, apply strategies, and respond effectively in different
physical activity situations.

Table IX. Level of Lifelong Fitness Habits across Diverse Learner in Physical
Education in terms of Self- Efficacy

Statements Mean | SD Remarks
1 believe I can perform physical activities Strongly
. 423 | 059
successfully. Agree
I feel confident in le'arnmg new physical 424 | 057 Strongly
skills. Agree
I can overcome challenges in PE activities. 4.30 | 0.59 Strongly
Agree
. e . Strongly
1 trust in my ability to achieve fitness goals. 428 | 0.60 Agree
1 believe I can mazntazn fitness habits 429 | 058 Strongly
outside school. Agree
Weighted Mean 4.27
SD 0.59
Verbal Interpretation Very High
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Table 12 presents the level of lifelong fitness habits among
diverse Grade 9 learners in Physical Education in terms of
self-efficacy.

The findings reveal that the highest-rated statement is that
the respondents can overcome challenges in PE activities with
the mean 4.30 and standard deviation of 0.59, indicating that
students exhibit strong confidence when faced with difficulties
in Physical Education tasks. In contrast, the lowest-rated
statement is that the respondents believe that they can perform
physical activities successfully with the mean of 4.23 and
standard deviation of 0.59, although still interpreted as
“Strongly Agree,” suggesting that while students generally
feel capable, their confidence in overall performance success
is slightly less pronounced compared to their confidence in
handling challenges.

The computed weighted mean of 4.27 (SD 0.59),
interpreted as “Very High,” reflects that students demonstrate
a strong level of self-efficacy, showing firm belief in their
ability to perform, learn new skills, and maintain physical
activity habits.

Table X. Level of Lifelong Fitness Habits across Diverse Learner in Physical
Education in terms of Social Skill
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Table XI. Level of Lifelong Fitness Habits across Diverse learner in Physical
Education in terms of Self — Esteem

Statements Mean | SD Remarks
1 feel good about myself when I | 421 | 0.53 Strongly Agree
perform well in PE.
1 build confidence in my abilities | 4.25 | 0.55 Strongly Agree
during PE class
1 feel proud when I improve my | 428 | 0.58 Strongly Agree
performance.
1 boost my self-worth during Physical | 4.33 | 0.56 Strongly Agree
activities.
1 feel motivated because PE builds my | 4.33 | 0.56 Strongly Agree
self-confidence.
Weighted Mean 4.28
SD 0.56
Verbal Interpretation Very High

Statements Mean | SD Remarks
I maintain positive interactions with my | 425 | 0.58 Strongly
classmates during PE activities. Agree
I motivate and encourage others to stay | 425 | 0.56 Strongly
active during group exercises. Agree
1 demonstrate fairness, respect, and | 424 | 0.55 Strongly
honesty when participating in physical Agree
activities.
1 collaborate effectively with others to | 427 | 0.58 Strongly
complete fitness tasks or challenges. Agree
1 build healthy relationships and support | 429 | 0.57 Strongly
my peers during fitness or sports activities. Agree
Weighted Mean 4.26
SD 0.57
Verbal Interpretation Very High

Table 10 presents the level of lifelong fitness habits among
diverse Grade 9 learners in terms of social skills.

The highest-rated statement is that they can build healthy
relationships and support my peers during fitness or sports
activities with the mean of 4.29 and standard deviation of
0.57, indicates that students are highly capable of fostering
positive relationships and offering peer support during
physical tasks, highlighting PE’s role in promoting empathy
and camaraderie. In contrast, the lowest-rated statement is that
they demonstrate fairness, respect, and honesty when
participating in physical activities with the mean of 4.24 and
standard deviation of 0.55 though still strongly agreed upon,
suggests that ethical behaviors are slightly less emphasized,
pointing to the need for stronger reinforcement of
sportsmanship and integrity in activities.

The overall weighted mean of 4.26 and the standard
deviation of 0.57 indicate a very high level of social skill. This
means that students can interact positively, cooperating, and
supporting their peers in Physical Education activities.

Table 11 presents the level of lifelong fitness habits among
diverse Grade 9 learners in terms of self-esteem.

The highest-rated statements are shared by the statements
“boost my self-worth during physical activities” and “I feel
motivated because PE builds my self-confidence” with both
mean of 4.33 and standard deviation 0.56. These results show
that students not only gain confidence through participation
but also internalize a sense of self-worth and motivation,
indicating that PE serves as a meaningful space for enhancing
students’ self-perception. On the other hand, the lowest-rated
statement is obtained by the statement “feel good about myself
when I perform well in PE” with the mean of 4.21 standard
deviation of 0.53, although it still falls within the “Strongly
Agree” range. This implies that while performance contributes
to positive feelings, students’ confidence may be influenced
by factors beyond performance alone, such as participation,
effort, and social interaction. °

The overall weighted mean of 4.28 and the standard
deviation of 0.56 indicate a very high level of self-esteem.
This suggests that Physical Education contributes to students’
confidence, pride, and motivation in their physical abilities

Table presents the level of lifelong fitness habits among
diverse Grade 9 learners in terms of coping mechanism.

Table XII. Level of Lifelong Fitness Habits across Diverse Learner in
Physical Education in terms of Coping Mechanism

Statements Mean SD Remarks
I can handle stress during challenging 3.92 0.66 Agree
activities.
I use physical activity to manage my | 3.80 0.63 Agree
emotions.
I stay calm under pressure in games and | 4.03 0.71 Agree
competitions.
1 can recover from mistakes and try 4.10 0.60 Agree
again.
1 use coping skills to face difficulties in 3.97 0.60 Agree
physical activities.
Weighted Mean 3.96
SD 0. 65
Verbal Interpretation High
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The highest-rated statement is “can recover from mistakes
and try again” with the mean of 4.10 and standard deviation of
0.60. This suggests that students show strong resilience in PE,
particularly in their ability to bounce back from errors and
persist in performing tasks. On the other hand, the lowest-
rated statement is “use physical activity to manage my
emotions” with the mean of 3.80 and standard deviation of
0.63. Although still interpreted as “Agree,” this implies that
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students are less consistent in using physical activity as a
direct strategy for emotional regulation compared to other
coping behaviors.

The overall weighted mean of 3.96 and the standard
deviation of 0.65 indicate a high level of coping mechanism.
This means that students are generally capable of managing
stress, recovering from setbacks, and using physical activities
to regulate emotions.

Table XIII. Significant Relationship Between the Extent Level of Utilizing
Integrative Physical Methods and Perceived Level of Skill Development in
Grade 9 Students

Skill Development
Integrative Physical Methods | Adaptability| Fundamental Moir?g;in Tactical
Skills Motor Skilis Skl g Skills
ills
Pearson
Movement | Comrelation 0.004 0.084 0.036 0.038
Integrated | Sig. (2-
instruction | {ailed) 0.961 0.303 0,660 0.230
N 153 153 153 153
Pearson
skl Correlation 0.058 -0.066 -0.05 0.046
Progression | Sig. (2- 0474 0420 0537 | 0574
Pedagogy | tailed) ' ' ' '
N 153 153 153 163
Pearson 0.106 0.052 0115 | 0.048
. | Correlation
Cooperative Sig. (2-
Learning tailed) 0.193 0.524 0.156 0.555
N 153 153 153 163
Pearson
Game- | Correlafion 0.056 0.019 0.05 -0.085
Based | Sig. (2- 0.489 0.817 0537 | 0297
Learning | failed)
N 153 153 153 153

Note: *0.05, p<.07, =p<,001

Table 13 presents the significant relationship between the
extent level of utilizing integrative physical methods and the
perceived level of skill development among Grade 9 students.
The Pearson Product—-Moment Correlation Coefficient was
used to determine the relationship between the variables, and
the significance of the relationships was tested using the two-
tailed probability test.

The results reveal that there are no significant relationships
between the extent level of utilizing integrative physical
methods and the different dimensions of skill development
p>0.05. Although some correlations show slight positive and
negative tendencies, these relationships are not statistically
significant. The negative relationships observed in some
variables means that the increase in certain instructional
methods may not necessarily correspond to an increase in
specific skill areas. This implies that other factors beyond the
use of integrative physical methods may influence the
development of students’ physical and cognitive skills.

Findings indicate that the utilization of integrative physical
methods does not show a significant relationship with the
perceived level of skill development among Grade 9 students.
This signify that while integrative teaching approaches may
enhance engagement and learning experiences, their direct
influence on adaptability, fundamental motor, self-monitoring,
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and tactical skills may be limited or influenced by other
instructional, environmental, or individual factors.

Table XIV. Significant Relationship Between the Extent Level in Utilizing
Integrative Physical Methods and Level of Lifelong Fitness Habits Across
Diverse Learner in Physical Education of Grade 9 Students

Lifelong Fitness Habits
Integrative Physical Methods | Self- Social Self- Goping
Efficacy | Fitness | Esteem | Mechanism
Pearson N N
I;vl?vemter:jt Correltion 265 258 002 | 0146
IES‘?EE;EH Sig. (24ailed) | 0.001 | 0001 | 0731 | 0072
N 153 153 153 153
. Pearson , .
Pmsrgilsm Corralation A87* | 0093 | 206* | 0119
Pe%a o |5 (2taled) | 0021 | 0252 | 0011 | o014
U N 153 | 193 153 153
Pearson i
Cooperative Correlation 0.017 912 0022 01427
Leaming | Sig. (2talled) | 0.836 | <0001 | 0790 | 04119
N 153 153 153 153
Pearson .
Game-Based | Correlation 0.031 201 0033 0021
Leaming | Sig. (2ailed) | 0702 | 0013 | 0682 | 079
N 153 153 153 153

Note: *p=.05, *p=.01, *p=.007

Table 14 presents the significant relationship between the
extent level of utilizing integrative physical methods and the
level of lifelong fitness habits across diverse learners in
Physical Education among Grade 9 students. The Pearson
Product-Moment Correlation Coefficient was used to
determine the relationship between the variables, and the level
of significance was tested using the two-tailed probability test.

The results reveal several significant relationships between
integrative physical methods and lifelong fitness habits.
Movement-integrated instruction shows a significant positive
relationship with both self-efficacy and social fitness p<0.05.
This means that incorporating movement into learning
activities may help students develop greater confidence in
their physical abilities and strengthen their social interaction in
physical activity settings. Skill progression pedagogy also
demonstrates a significant positive relationship with self-
efficacy and self-esteem. P<0.05. This indicates that structured
and progressive skill development in Physical Education may
contribute to students’ confidence in performing physical
activities and enhance their positive perception of themselves.
Cooperative learning shows a significant positive relationship
with social fitness p<0.001. This finding implies that
collaborative activities in Physical Education may help
students build stronger interpersonal relationships and
improve their ability to interact effectively in group-based
physical  activities.  Similarly, game-based learning
demonstrates a significant positive relationship with social
fitness p<0.05. This emphasize that engaging students in
structured games may encourage interaction, teamwork, and
social participation, which are important components of
developing lifelong fitness habits.
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IV. CONCLUSION

Based on the findings of the study, the following
conclusions were drawn:

Based on the findings of the study, there is no significant
relationship between integrative physical education methods
and level of skill development among diverse Grade 9
learners, is accepted. The results indicate that although
students perceive high levels of skill development, the extent
to which integrative physical methods are applied does not
significantly influence their performance in adaptability,
fundamental motor skills, self-monitoring, or tactical skills.
This suggests that other factors beyond the teaching methods
may contribute to students’ skill development.

In contrast, there is no significant relationship between
integrative physical education methods and level of lifelong
fitness habits among diverse Grade 9 learners, is rejected.
Certain integrative methods, such as movement-integrated
instruction, skill progression, cooperative learning, and game-
based learning, were found to positively influence students’
self-efficacy, social skills, and self-esteem. These results
indicate that these instructional strategies significantly
contribute to fostering students’ confidence, social
interactions, and attitudes supportive of lifelong fitness habits.

V. RECOMMENDATION

Based on the drawn conclusions resulted to the following
recommendations were given: (1) the researcher recommends
that school administrators support Physical Education by
providing teachers with regular training on effective and
engaging teaching strategies. They should also ensure that
schools have enough equipment, space, and time for PE
classes. Promoting a school culture that values Physical
Education is important. In addition, they should monitor
students’ progress not only in skills but also in confidence,
social interaction, and overall well-being (2) the researcher
recommends that teachers should continue using interactive
and student-centered teaching methods because these help
improve students’ confidence and social skills. They should
also adjust activities to meet the different needs of learners.
Giving feedback and allowing students to reflect on their
performance can help improve learning. Lessons should be
enjoyable and meaningful to encourage students to stay active
even outside school. (3) the researcher recommends that
students should actively participate in Physical Education
activities and be open to new learning experiences. They
should practice self-discipline and monitor their own progress.
Working with others can help build confidence and social
skills. They should also apply what they learn in PE, like
staying active and setting goals, in their daily lives. (4) the
researcher recommends that future researchers should study
other factors that may affect students’ skill development, such
as motivation and environment. They are also encouraged to
use different research methods to better understand students’
experiences. Studying the long-term effects of PE strategies
and conducting research in different schools or groups can
help improve future findings.
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