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Abstract—This study aimed to assess the implementation of the
Indigenous Peoples Education (IPEd) Program of the Division of
Gingoog City. The descriptive research sought to identify the
program's strengths, challenges, and overall effectiveness in meeting
the educational needs of Indigenous learners. The study's
respondents were 97 randomly selected teachers from IPEd-
implementing schools employing survey questionnaires which were
validated, and pilot tested for reliability. Descriptive statistics were
used involving mean, frequency and percentages. T-Test and F-test
were used to determine test of differences. The findings indicate
respondents have outstanding assessments on the efficacy of the
implementation of the Indigenous Peoples Education (IPEd)
Program. The data also show that thereis no significant difference in
the assessment of the efficacy of the execution of the Indigenous
Peoples Education (IPEd) Program when respondents were grouped
by age, gender, highest educational attainment, and position. When
respondents are categorized by duration of service, the judgment of
the success of the Indigenous Peoples Education (IPEd) Program
differs significantly. Furthermore, results revealed that, while the
IPED program has made substantial contributions to the
preservation and promotion of indigenous culture and languages,
some problems include inadequate resources, insufficient teacher
training, and communication gaps. Thus, the study concludes that the
implementation of the IPEd program demonstrates the importance of
culturally responsive education in empowering indigenous students
and promoting educational fairness. Despite ongoing obstacles,
teachers' devotion and the possibility for community participation
give a hopeful path forward. Therefore, it is recommended for
enhancing the program's implementation which include increased
funding, targeted professional development for teachers, and
stronger community engagement.

Keywords— Indigenous Peoples Education, IPED Program,
Culturally Responsive Education, Inclusive Education.

L INTRODUCTION

The National Commission on Indigenous Peoples (NCIP) was
created to uphold the rights, freedoms, and dignity of
Indigenous Peoples (IPs) across the Philippines. Central to this
mission is the protection of the right to education—one of the
most fundamental human rights. As highlighted by Eduardo
and Gabriel (2021), quality education should be accessible to
all, regardless of social class, language, ethnicity, religion, or
political beliefs. However, IP learners often face significant
barriers within the mainstream education system, which tends
to disregard their worldviews, languages, and cultural
heritage. This disconnect creates a pressing need for education
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that is not only accessible but also inclusive and culturally
responsive.

Indigenous education plays a crucial role in passing on
traditions, values, and teaching methods from generation to
generation. In the Philippines, this educational right is
supported by various policies such as the Indigenous Peoples
Rights Act of 1997, DepEd Order No. 62, s. 2011, and the
National Indigenous Peoples Education (IPEd) Policy
Framework. These serve as guiding documents to ensure that
IP communities are not left behind in the country’s
educational development and nation-building efforts. The
Department of Education, through its Indigenous Peoples
Education Office (IPSEO), reported that over 2.5 million IP
students were enrolled in more than 42,000 public schools
during the first decade of the IPEd program.

In Gingoog City Division, the IPEd initiative has been
actively implemented for more than ten years. This long-term
commitmentaims to correct historical educational inequities
by embedding Indigenous Knowledge Systems and Practices
(IKSPs) into the K—12 curriculum. Contextualization of
lessonsto reflect the values, language, and cultural identity of
IP communities has been one of the program’s notable
accomplishments. Collaborative efforts with community
elders and leaders have enriched lesson content and built
stronger community engagement.

Despite these successes, challenges remain. Resource
constraints such as limited learning materials, inadequate
infrastructure, and gaps in teacher training continue to hinder
program implementation. Teachers must also adapt to
evolving demands, including integrating technology and
maintaining cultural sensitivity amid rapid societal changes. In
2024, the launch of the “Revival and Upskilling of the IPED
Core Elders for the 2nd Decade” marked a renewed
commitment to engaging elders in curriculum development
and cultural preservation.

Nevertheless, research has shown persistent gaps. Studies
by Santoro and Reid (2011) and the OECD (2017) emphasize
that many teachers lack in-depth understanding of indigenous
worldviews and pedagogical approaches suited to IP learners.
In Gingoog City, the hiring process for IPEd teachers has
produced limited numbers of culturally aligned educators,
with most IPEd schools still dominated by non-IP personnel.
These conditions often result in limited contextualization,
reduced cultural integration, and missed opportunities for
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empowering learners through education. Furthermore, many
IP teachers seek better employment due to challenging
working conditions and minimal opportunities for professional
growth.

In light of these concerns, this study aims to assess the
implementation of the IPEd Program in Gingoog City
Division, focusing on the experiences of teachers as frontliners
in the program. It seeks to explore their challenges, best
practices, and needs, with the goal of developing a targeted
training program that will improve cultural responsiveness,
instructional competence, and program impact. Ultimately,
this study advocates for a more inclusive, empowering, and
culturally affirming education for Indigenous learners.

IL

This study used the mixed-method design particularly
convergent parallel design. The quantitative and qualitative
data streams are gathered concurrently, examined
independently, and the outcomes are subsequently combined
in a convergent parallel mixed-methods design. The
researcher's principal function is to ask the respondents to
discuss their experiences including challenges and best
practices in carrying out the IPEd initiative. The study was
conducted in seventeen (17) IPEd-implementing schools from
the North 3, North 2, East 2, and West 3 Districts of the
Division of Gingoog City, Region X. Using stratified random
sampling, 97 teachers were selected as respondents of the
study in different levels of education (elementary and
secondary), based on parameters computed using Raosoft with
a 5% margin of error and 95% confidence level.

A researcher-adapted survey-questionnaire from was used
to collect data from Reyes (2022) which comprised of three
parts: respondent demographics, IPEd assessment (program
objectives, learning materials, capacity building, and
curriculum contentand planning) rated on 4-point Likert scale
equivalence, and guiding questions for teacher’s challenges
and best practices in implementing the IPEd program. The
research instrument’s valididy was verified by three (3)
experts — an IPEd focal person, a specialist, and a professor
and its reliability were verified through a pilot test with thirty
(30) outside the study area, yielding a high Kuder-Richardson
20 0f0.925. All necessary authorizations were secured from
the Division Office of Gingoog City and Capitol University.
Data collection was carried out through both face-to-face
interactions and online via Google Forms, with strict
adherence to ethical standards, including ensuring anonymity,
obtaining informed consent, and upholding voluntary
participation.

To guide the qualitative research, the researcher adopted a
descriptive phenomenological approach. This process allowed
to draw meaningful conclusions from the interviews and focus
group discussions, providing a full understanding of the
experiences or perceptions involved in the IPEd. The
statistical tools used to analyze the data were frequency and
percentage distribution, mean and standard deviation, and F/T-
test to identify the relationships and examine the differences
among variables.

METHODOLOGY
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This section presents the analysis of the data gathered in
the study. The presentation is according to the variables of the
study.

Profile of the Respondents

In terms of age distribution, the majority of respondents
fall within the 25-29 years age group, comprising 34% of the
sample, followed by those aged 30—34 years at 26.8%. This
indicates that the teaching workforce is relatively young, with
a significant proportion in the early stages of their careers.
Representation decreases sharply in older age groups, with
only 6.2% of respondents aged 45—49 years and a minimal
3.1% aged 55-59 years.

Sex composition reveals a predominance of female
teachers, who make up 62.9% of the respondents, compared to
37.1% male. This trend underscores the significant presence of
women in the teaching profession, consistent with broader
patterns in the education sector.

Regarding on highest educational attainment, a notable
majority of teachers, 71.1%, have completed units toward a
Master’s Degree, though only 6.2% have obtained a full
Master’s Degree. No respondents have pursued studies at the
doctoral level. This data suggests that while many teachers are
committed to advancing their education, there is room to
support more educators in completing graduate degrees to
enhance their qualifications.

The length of service among respondents also varies, with
the largest group (33%) having 4—6 years of experience,
followed by those with 1-3 years (28.9%). Teachers with
longer service records, such as those with 10—12 years (7.2%)
or 13 years and above (12.4%), form a smaller proportion of
the workforce. This pattern reflects a younger, less
experienced teaching population, which may benefit from
targeted mentoring and professional development initiatives.

In terms of professional positions, most of the respondents
are ranked as Teacher I, accounting for 73.2% of the sample,
indicative of an entry-level workforce. Higher-ranking
positions such as Teacher Il (17.5%) and Teacher 11 (5.2%)
are less common, while only 4.1% of respondents hold other
roles. This highlights the need for career advancement
opportunities and pathways for teachers to progress to higher
ranks within the system.

Effectiveness of Indigenous Peoples Education (IPEd)
Program Implementation (Summary)

Table 1 represents the summary of respondents’
assessment in the implementation of Indigenous Peoples
Education (IPEd) Program in all parameters. Weighted
Arithmetic Mean with corresponding verbal descriptions and
interpretation were used to determine the implementation of
IPEd program.

Teachers assessed the implementation of Indigenous
Peoples Edaucation (IPEd) Program of the Division of
Gingoog City as “Outstanding”, with an overall mean of 3.53.
The weighted means obtained from the respondents were
reflected from five (5) parameters: Program Objectives,

RESULTS AND DISCUSSIONS
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Learning Materials, Hiring Process, Capacity Building, and
Curriculum Content and Planning.

TABLE 1. Effectiveness of Indigenous Peoples Education (IPED) Program
Implementation (Summary)

International Journal of Multidisciplinary Research and Publications

ISSN (Online): 2581-6187

TABLE 2. Test of Difference in the Implementation of the Indigenous Peoples
Education (IPEd) Program when Group according to Age

Indicators Mean SD Description Interpretation
Program Objectives 3.60 438 Always Outstanding
Learning Materials 3.66 298 Always Outstanding

Hiring Process 3.18 684 Frequently Satisfactory
Capacity Building 3.60 344 Always Outstanding
Curriculum Content 5 /3 394 Always Outstanding
and Planning
Overall 3.53 337 Always Outstanding

Age N  Mean SD F Sig Decision
20-24 years 1 3.74 -
25-29 years 33 345 328
30-34 years 26  3.52 384
35-39 years 15 354 354
40-44 years 13 3.62 214 1191 318 Failed to Reject
45-49 years 6 3.59 36366 ' ’ H,
50-54 years - - -
55-59 years 3 3.90 02797

60 years and
above

The program objectivesreceived an average score of 3.60,
categorized as "Outstanding." It suggests that the IPED
program has been successful in defining clear and effective
objectives aligned with its goals and mission. Then, the
learning materials aspect received a mean rating of 3.66, also
categorized as "Outstanding." This suggests that the IPED
program has effectively developed and provided high-quality
learning materials that support the educational needs of
Indigenous Moreover, the hiring process received a slightly
lower mean rating of 3.18, categorized as "Satisfactory." It
implies that although the IPED employment procedure may
need some work, generally it satisfies acceptable
requirements. The satisfactory rating suggests that the criteria
for hiring may not consistently align with the unique
requirements of the IPEd program. This could include a lack
of emphasis and familiarity on cultural competence, or
proficiency in local languages, which are critical for effective
implementation. By the same principle, newly hired teachers
may lack adequate preparation or orientation regarding the
IPEd framework. The hiring process might not include
comprehensive screening for readiness to engage with
Indigenous communities or adapt to culturally responsive
teaching practices.

Capacity building received a mean rating of 3.60,
categorized as "Outstanding." This suggests that efforts to
build the capacity of educators and stakeholders within the
IPED program havebeen highly effective. Next, Curriculum
content and planning received a mean rating of 3.63, also
categorized as "Outstanding." This indicates that the IPED
program has successfully developed a curriculum that is
culturally sensitive, relevant, and well-planned. The overall
mean rating for the implementation of the IPED program is
3.53, categorized as "Outstanding." This reflects the program's
overall success and effectiveness across various aspects, with
a strong emphasis on meeting objectives, delivering high-
quality educational resources and efficient development of
capacity.

To sum up, while hiring process aspect may have
some room for improvement, the IPED program's entire
implementation is highly successful and aligns with its goals
of providing quality education to Indigenous communities.

Significant Differencein the Implementation of the Indigenous
Peoples Education (IPEd) Program when Grouped According
to Profile

Table 2 presents the test of difference in the
implementation of the Indigenous Peoples Education (IPEd)
program as assessed by the teachers when grouped according
to their age yielding an F-value of 1.191 and a p-value of .318
which means it accept the null hypothesis.

The lack of significant differences in teacher perceptions
based on age, as indicated in Table 15, reflects a notable
uniformity in understanding the IPEd program. This
consistency suggests that policies, training, and resources are
disseminated effectively across all age groups, ensuring that
educators, regardless of their generational perspectives,
approach the program with similar knowledge and strategies.
Such uniformity aligns with the principles of equity in
education, as advocated by DepEd Order No. 62, s. 2011,
which prioritizes inclusion and cultural awareness while
teaching Indigenous students.

However, this homogeneity may also indicate a one-size-
fits-all approach to teacher training and support. Younger
teachers, often less experienced, may struggle with
contextualizing lessons or engaging Indigenous learners in
meaningful ways. Meanwhile, older teachers, who may have
developed teaching practices over decades, could benefit from
training that integrates modern approaches, such as digital
tools or collaborative learning strategies, into culturally
responsive education. Studies like those by Smith et al. (2021)
emphasize the value of age-specific professional development,
highlighting how generational differences in teaching styles
and technological proficiency can either hinder or enhance
program implementation.

Table 3 presents the test of difference in the
implementation of the Indigenous Peoples Education (IPEd)
program as assessed by the teachers when grouped according
to their sex yielding an F-value of .038 and p-value of .845
which means accept the null hypothesis.

TABLE 3. Test of Difference in the Implementation of the Indigenous Peoples
Education (IPEd) Program when Group according to Sex

Sex N Mean SD F Sig Decision
Male 36 3.52 347 Failed to
Female 61 3.54 334 038 B poiectH,
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This parity underscores the IPEd program's success in
creating a gender-inclusive environment, where educators of
all genders are equally prepared and empowered to deliver
culturally responsive education. The absence of bias in
program implementation aligns with global educational equity
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standards, ensuring that all teachers, regardless of gender, can
contribute effectively to the program's objectives.

Nonetheless, as researcher, we must question whether this
parity reflects the program's full potential. While gender
neutrality is commendable, gender-specific strategies could
enhance program delivery in certain contexts. For instance,
male teachers might benefit from additional training in
culturally appropriate communication, as Indigenous
communities often have deeply ingrained gender roles that
influence teacher-student interactions. Conversely, female
educators, particularly in early-grade teaching, could be
encouraged to lead community-based initiatives, leveraging
their nurturing roles to foster deeper connections with
Indigenous families. Garcia and Martinez (2019) emphasize
that gender-sensitive approaches, when thoughtfully applied,
can enhance educational outcomes by tackling the particular
difficulties that both male and female teachers encounter.

Table 4 presents the test of difference in the
implementation of the Indigenous Peoples Education (IPEd)
program as assessed by the teachers when grouped according
to their highest educational attainment yielding an F-value of
1.496 and p-value of .229 which means accept the null
hypothesis.

TABLE 4. Test of Difference in the Implementation of the Indigenous Peoples
Education (IPEd) Program when Group according to Highest Educational
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TABLE 5. Test of Difference in the Implementation of the Indigenous Peoples
Education (IPEd) Program when Group according to Length of Service

Length of

. N Mean SD F Sig Decision
Service
1-3 years 28 3.55 259
4-6 years 32 3.49 402
7-9 years 18 3.39 352 Reject the
10-12years 7 367 257 218 047 H,
3yearsand 5 354 g
above

Attainment
HEA N Mean SD F Sig Decision
Undergraduate 22 349 252
MA Units 69 3.56 326 Failed to
MA Degree 6 333 .640 1.496 229 Reiect H
PhD Units 0 - - ejeet o
PhD Degree 0 - -

This suggests that advanced degrees may not necessarily
translate into greater efficacy in culturally responsive
teaching, especially when such qualifications lack a focus on
Indigenous education.

This finding aligns with Tupas and Martin's (2016)
assertion that experiential learning and localized training are
more critical than formal qualifications in delivering education
that resonates with Indigenous learners. However, the absence
of significant differences could also reflect a missed
opportunity to leverage the potential of highly qualified
educators as agents of innovation. Teachers with advanced
degrees could be encouraged to conduct research on IKSPs,
develop innovative teaching materials, and mentor less
experienced colleagues. This dual approach—grounded in
both practical training and academic expertise—could bridge
gaps in program delivery and improve the general standard of
instruction for learners.

Table 5 presents the test of difference in the
implementation of the Indigenous Peoples Education (IPEd)
program as assessed by the teachers when grouped according
to their length of service yielding and F-value of 2.518 and p-
value of .047 which means reject the null hypothesis
indicating with longer service perceive the program’s
implementation more favorably.

This finding underscores the transformative role of
experience in navigating the complexities of IPEd
implementation. Long-serving teachers are likely to have
developed a deep understanding of Indigenous cultures, built
trust within the community, and refined their ability to
contextualize lessons. These qualities make them invaluable
assets to the program.

However, the gap in perceptions between newer and
veteran teachers highlights the challenges faced by less
experienced educators. Managing multigrade classrooms,
contextualizing lessons, and engaging Indigenous learners can
be daunting for teachers who lack sufficient training or
exposure to IKSPs. According to Strekalova-Hughes et al.
(2021), the significance of mentorship such contexts,
advocating for structured programs where veteran educators
mentor their less experienced counterparts. By encouraging
teamwork and ongoing learning, this strategy not only helps
new educators advance professionally but also guarantees the
long-term viability of the IPEd program.

Table 6 presents the test of difference in the
implementation of the Indigenous Peoples Education (IPEd)
program as assessed by the teachers when grouped according
to their position yielding and F-value of .413 and p-value of
.744 which means accept the null hypothesis. This indicates
that program policies and training are effectively reaching
teachers at all levels, from entry-level positions to senior roles.
While parity is beneficial, the data suggests an opportunity to
tailor program implementation strategies to the specific
responsibilities of different positions. Research by Krasnof
(2016) suggests thatleadership roles often require additional
training in program implementation, an area that could be
explored further in this context.

TABLE 6. Test of Difference in the Implementation of the Indigenous Peoples
Education (IPEd) Program when Group according to Position

Length of

. N Mean SD F Sig Decision
Service
Teacher I 71 3.53 307
Teacher I1 5 3.50 424 Failed to Reject
Teacher I11 17 351 452 AL3 744 H,
Others 4 3.71 265
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Table 7’s findings reveal that there is no significant
difference in the assessment of the effectiveness of the
implementation of Indigenous Peoples Education (IPEd)
Program when the respondents are grouped according to age
(f=1.191;p>0.05), sex (t=-.196;p>0.05, highest educational
attainment (f=1.496;p>0.05), and position (f=.413;p>0.05).
Considering those characteristics, the respondents have the
same perceptions of effectiveness of the performance of IPEd.
The lack of significant differences in perceptions across

Rainier S. Navarro, “Teacher’s Assessment of the Implementation of Indigenous Peoples Education Program of Teachers in Gingoog City,”
International Journal of Multidisciplinary Research and Publications (IJMRAP), Volume 8, Issue 11, pp. 64-71, 2026.



demographics (age, gender, educational attainment, and
position) suggests that the IPEd program's efficacy is
consistently perceived by diverse groups. This widespread
opinion indicates that the show is effectively addressing a
broad audience without favoring any certain group.

TABLE 7. Test of Difference in the Implementation of the Indigenous Peoples
Education (IPEd) Program (Summary)

Characteristics f/t-value p-value Interpretation

Age 1.191 318 Not Significant

Sex -.196 .845 Not Significant

H‘ghzstttfh‘j;‘:g:onal 1.496 229 Not Significant
Length of Service 2.518 .047 Significant

Position 413 744 Not Significant

However, there is a significant difference in the assessment
of the effectiveness of the implementation of Indigenous
Peoples Education (IPEd) Program when the respondents are
grouped according to length of service (f=2.518; p<0.05).

TABLE 8. LSD Post Hoc Testing and Multiple Comparisons in the
Implementation of the Indigenous Peoples Education (IPEd) Program (Length

of Service)
Length .Of Service Years in Service Mean Difference  Sig
(Comparison Group)
4 to 6 years 0618867 467
1-3 years 7to 9 years 1593726 110
10 to 12 years -.1256293 366
13 years-above -.1868046 101
1-3 years -.0618867 467
410 6 years 7to 9 years .0974859 315
10 to 12 years -.1875159 173
13 years-above -2486913" 027
0-3 years -.1593726 110
7109 years 4 to 6 years -.0974859 315
10 to 12 years -2850019 054
13 years-above -3461772" 006
0-3 years 1256293 366
4 to 6 years 1875159 173
10t0 12 years 7to 9 years 2850019 054
13 years-above -.0611754 .695
0-3 years 1868046 101
13 years and above 4 to 6 years .2486913?: 027
7to 9 years 3461772 .006
10 to 12 years 0611754 .695

Post Hoc LSD tests reveal that respondents with 13 years
or more of service tend to perceive the IPEd implementation
as more successful than those with 4-6 or 7-9 years of
service. This finding implies that longer exposure and
interaction with the IPEd program likely led to a deeper
understanding of its advantages and outcomes. To capitalize
on this insight, schools should promote experience-sharing
initiatives, such as collaborative lesson planning and peer
observations, and provide professional development programs
tailored to the needs of less experienced teachers to build their
cultural competencies.

Howard (2023) supports this by stating that rural and
community-embedded educators with longer tenure
demonstrate greater confidence and autonomy in delivering
context-specific education. These experienced teachers,
immersed in their communities, are more capable of adapting
instruction to local values and traditions, thereby enhancing
teaching relevance and effectiveness. Similarly, Bulut (2022)
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found that in-service training has differentiated impacts
depending on the teacher’s length of service. While novice
teachers benefit from foundational cultural sensitization,
veteran educators use their tenure to refine, lead, and innovate
implementation practices. They often take on mentoring roles,
contribute to contextualizing the curriculum, and facilitate
peer learning.

Furthermore, Daniels and Varghese (2020, as cited in Cho,
2022) emphasize that adaptability and decision-making are
essential in the successful implementation of programs like
IPEd. The lower perception of effectiveness among teachers
with 4—-6 and 7-9 years of service may indicate gaps in
training or understanding. Thus, there is a pressing need to
provide structured mentorship and continuous capacity-
building for these teachers to bridge the disparity and ensure
effective delivery of the IPEd program.

Challenges Encountered by the Teachers in IPEd

Implementation

These are the challenges encountered by the teachers in
handling the IPEd Program in the school with corresponding
five (5) themes emerging from the conduct of thematic data
analysis such as Language and Communication Barriers,
Resource and Support Accessibility, Teacher Training and
Professional Development, School-Community Linkages and
Collaboration, and Classroom Management.

1. Language and Communication Barriers

According to Bohm et. al (2002), as cited by Alusabaie
(2015), that educators and having different languages would
make it difficult for pupils to understand and express
themselves to one another in a straightforward and
understandable manner. Closely linked to language barriers is
the broader issue of cultural understanding. Language is an
illustration of one's identity and cultural background in
addition to being a medium for connection.

2. Resource and Support Accessibility

These challenges range from limited teaching materials
tailored to Indigenous leamers' needs to insufficient access to
specialized supportservices such as language interpreters or
cultural facilitators. The study’s findings are similar to those
of Ghavifekr and Rosdy (2015), They found that although
majority of educators believed ICT integration works, the
tools accessible by schools are inadequate and in need of
repair. Furthermore, Padayachee (2017) suggested that a lack
of ICT resources might possibly impede the type of education
learners receive, thus affecting their performance. On the other
hand, technology seamlessly is pivotal for engaging IPED
students and enhancing learning outcomes.

3. Teacher Training and Professional Development

The IPED program's educational integrity is at stake due to
the lack of culture-based resources for education and the
limited expertise of its teachers. Equally important, educators
must possess the requisite knowledge and skills to integrate
Indigenous culture seamlessly into curriculum delivery. This
finding also aligned with the study of Thomas (2022) that
educators should Accept and participate in transformation by
assuming accountability for creating the course material rather
than distributing knowledge which has been created by others.
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In addition, Mula et al. (2017) should ground the IPEd
framework for programs that prepare teachers, which has to be
adjusted.
4. School-Community Linkages and Collaboration

Strong community-school linkages facilitate meaningful
engagement with local communities, stakeholders, and
Indigenous leaders. Similarly, Peterson et. al, (2018) pointed
out that school’s relationship with community members were
viewed by participants as a continuation of the significant
contribution schools make to the community. In other words,
collaborative initiatives such as cultural exchanges,
community service projects, and outreach programs strengthen
relationships and promote mutual understanding.
5. Classroom Management

Classroom management encompasses strategies and
challenges related to creating a conducive learning
environment, maintaining discipline, and meeting the various
necessities for students, particularly when managing distinct
stages of education within a single classroom setting. It is
common in Gingoog City Division to have multigrade class
especially in rural areas due to number of enrolled students
and availability of classrooms. Therefore, Mortazavizadeh
(2017) stated that for multigrade courses to be effectively
managed, the educator must have a clear notion of the tasks
they should choose and how to properly organize them.

Best Practices Employed in Teaching-Learning Process

This section indicates the methods or strategies that
teacher-respondents do employed in the teaching-learning in
classroom with corresponding six (6) themes emerging from
the conduct of thematic data analysis such as Collaborative
Learning and Engagement, Technology Integration,
Experiential Learning, Contextualized Approach, Inquiry-
based Exploration, and Student-Centered Learning.

Collaborative Leaming and Engagement involves a variety
of strategies aimed at fostering active student participation,
critical thinking, and cooperative interaction. These methods
include cooperative learning structures, interactive
discussions, hands-on activities, group work, and
differentiated instruction to accommodate diverse learner
needs. Fathi and Ejargah (2015) assert that collaborative
learning is inherently student-centered, adaptable, and
effective for optimizing classroom environments. The data
indicate that such collaborative practices enhance students'
social competencies, including communication, teamwork,
leadership, and conflict resolution, thereby preparing learners
for real-world collaborative tasks.

Technology Integration refers to the application of various
technological tools, platforms, and methodologies in the
teaching-learning process to enhance student engagement,
streamline instruction, and prepare learners for participation in
the digital age. This includes the use of Information and
Communication Technology (ICT), digital resources,
multimedia presentations, and interactive learning platforms.
However, Ashiono (2018) notes that inadequate technical
support and poor maintenance of computer systems increase
the risk of ICT failure during instruction, limiting students’
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ability to fully benefit from technological advancements in
education.

Experiential Learning is characterized by a hands-on,
immersive approach that emphasizes practical application,
real-world relevance, and active student involvement. This
strategy connects classroom concepts to everyday experiences,
such as agricultural cycles, cultural traditions, or community
challenges, enhancing the authenticity and relevance of
learning. Menon (2021) highlights that exposure to cultural
practices can raise awareness of environmental, social, and
gender-related issues, while also facilitating language
development and skill acquisition. The use of storytelling
further supports the transmission of knowledge across cultural
and geographical boundaries.

A Contextualized Approach to instruction involves
adapting lessons, content, and pedagogical methods to align
with learners’ backgrounds, interests, and lived experiences.
Incorporating authentic materials—such as artifacts, props,
and culturally relevant resources—fosters deeper engagement
and enhances conceptual understanding. Gerodias (2023)
supports this approach, asserting that contextualization
enriches the leaming environment by integrating intellectual
and emotional elements that extend beyond rote knowledge
acquisition.

Inquiry-Based Exploration promotes active learning by
encouraging students to investigate questions of personal and
academic interest through critical thinking and problem-
solving. Grob et al. (2021) emphasize the importance of
formative assessment in supporting inquiry-based learning,
where teachers assume the roles of facilitators and mentors.
Similarly, Harrison et al. (2018) advocate for a shift from
direct instruction to a more facilitative teaching style that
nurtures students’ autonomy in the learning process.

Finally, the Student-Centered Learning approach
empowers students to take ownership of their education by
setting goals, making informed choices, and engaging in
learning activities that align with their interests and strengths.
This strategy fosters autonomy, responsibility, and the
development of lifelong learning skills. Sturgis (2016)
underscores the importance of recognizing students as
individuals with diverse developmental stages and unique
learning needs, necessitating flexible and responsive
instructional practices.

Comprehensive Teacher Training Program for Empowering
Educators through Indigenous Peoples Education

The “Empowering Educators through Indigenous Peoples
Education (EEIPEd): A Comprehensive Training Program”
was developed to address critical gaps in cultural sensitivity,
curriculum contextualization, community engagement,
multigrade teaching, and ICT integration within resource-
constrained environments under the Indigenous Peoples
Education (IPEd) initiative. Introduced by the researcher in the
Division of Gingoog City, the program aligns with the
Department of Education’s mandate to meet the unique
educational needs of Indigenous Peoples (IP) learners.

EEIPEd focuses on equipping educators with practical and
collaborative strategies through training sessions, hands-on
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workshops, and sustained Learning Action Cell (LAC) and
Community of Practice (CoP) activities. Core components
include contextualized lesson planning, the development of
culturally relevant materials—such as big books in the
Higaunon language—orthography development, and mock
teaching in local dialects. Teachers are mentored by cultural
bearersand engage in community-based leaming to strengthen
ties between schools and IP communities.

The program incorporates a strong monitoring and
evaluation framework that tracks teacher outputs, community
engagement, and learner progress through journals, reports,
and feedback mechanisms. Outcomes include validated lesson
plans, enhanced communication in Indigenous languages, and
sustainable instructional strategies. Ultimately, EEIPEd seeks
to foster a culturally responsive and inclusive education
system by building lasting educator-community partnerships
and promoting localized, innovative practices that advance the
goals of the [PEd program.
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