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Abstract—This article examines the academic achievement of
students at Technical and Vocational High School of Ampefiloha in
Antananarivo who did not choose their field of study and
consequently experience a lack of motivation. Three main variables
structure the research: educational orientation choice, motivation,
and academic success. The study explores the influence of orientation
choices on students’ academic outcomes in technical and vocational
tracks, as well as the crucial role of motivation in this process.
Indeed, when a student is not genuinely interested in the field of study
in which they are enrolled, can they realistically envision a
professional future aligned with such training? To address this issue,
a mixed-methods approach was adopted. The qualitative component
relied on the consultation of school archives and student databases,
while the quantitative component was based on questionnaires
administered to students from the first to the third year, as well as to
their parents and teachers. The data were analyzed descriptively
using Excel and SPSS software. The findings indicate that the initial
hypotheses were largely confirmed. Students who fireely choose their
field of study display intrinsic motivation and achieve better
academic outcomes, particularly in terms of grade promotion and
success in the baccalaureate examination. Conversely, those who
were guided by external pressure or constraint exhibit primarily
extrinsic motivation—sometimes sufficient to ensure temporary
success but fragile in the face of potential failure or school dropout.

Keywords— Motivation, choice, educational orientation, academic
achievement, technical and vocational track.

I. INTRODUCTION

Within the domain of teaching and learning, motivation
emerges as a pivotal determinant of educational achievement.
It embodies the mobilizing psychological energy that compels
learners to actively engage in their academic trajectory and to
persist despite the demands inherent in formal education. In
the absence of motivation, the implementation of a coherent
and sustainable educational project becomes highly uncertain,
if not fundamentally compromised (Deci & Ryan, 2000).
Educational orientation is intrinsically connected to this
motivational dynamic. The social representations held by
students, parents, and teachers regarding the various fields of
study exert a decisive influence not only on individual
trajectories but also on broader institutional and societal
dynamics of training and professionalization. When
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orientation is grounded in informed motivation and aligned
with personal aspirations, it functions as a critical vector of
human and social development, thereby contributing to the
broader objectives of sustainable development. Indeed,
making educational choices that take into account one’s
competencies, interests, and employment prospects enhances
the learner’s capacity for productive integration into the labor
market, optimizes the deployment of individual potential, and
ensures responsiveness to societal and local economic needs
(UNESCO, 2017).

In the Malagasy context, Razafindrakoto (2021)
underscores that the harmonious articulation among
educational choices, individual motivations, and the socio-
economic imperatives of the territory constitutes an essential
condition for the emergence of skills conducive to national
development. Promoting student motivation and supporting
reflective orientation processes, therefore, transcend purely
pedagogical goals; they represent strategic imperatives for
strengthening human capital, mitigating youth unemployment,
and advancing the United Nations Sustainable Development
Goals (SDGs), particularly SDG 4 on quality education and
SDG 8 on decent work and economic growth.

Field investigations conducted at Technical and
Vocational High School of Ampefilohareveal that a significant
proportion of students did not independently select their
technical or vocational track. This phenomenon can be
attributed to several interrelated factors: peer and parental
influence, redirection imposed by academic performance, and
the pursuit of pathways perceived as offering greater
occupational stability. In Madagascar, scientific streams
remain socially and institutionally privileged relative to
literary, technical, and vocational tracks, which are often
subject to devaluation. Consequently, many learners enter
technical and vocational programs under direct or indirect
constraint rather than through a reflective and autonomous
choice process.

As Kiefer (2004) observed, although all educational tracks
lead to the same credential—the baccalaureate—they are
subject to a pronounced hierarchy. General education tracks
are afforded higher social and institutional prestige than their
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technological and vocational counterparts. Within the general
education system itself, an internal hierarchy persists, largely
structured by the prominence accorded to mathematics. This
configuration positions the scientific track as the “royal
pathway” followed successively by the economic and social,
and finally the literary track (Kieffer, 2004; Duru-Bellat et al.,
2010). Orientation toward these unequally valued pathways is
predominantly determined by academic performance: high-
achieving students gain access to the most prestigious tracks,
while those demonstrating academic difficulties are redirected
toward technological or vocational education (Chauchat &
Labonne, 2006; Kieffer, 2004).

Within the general education system, proficiency in
mathematics appears to be a key structuring indicator of this
hierarchy (Landrier & Nakhili, 2010; Kieffer, 2004; Louvet &
Duret, 2017). While students enrolled in scientific tracks
exhibit higher mathematical performance, those in literary
tracks do not necessarily demonstrate superior competence in
the French language. This pattern reflects an implicit form of
academic selection, more closely aligned with performance-
based indicators than with learners’ interests, aptitudes, or
aspirations. As Brown andLent (2020) posits, optimal
educational orientation should be informed by students’
intrinsic interests; however, in practice, many learners are
directed toward fields that diverge from their aspirations, often
as a function of academic results rather than genuine
vocational preference.

Previous academic trajectories—particularly performance
at the lower secondary level—exert a substantial influence on
orientation outcomes. Access to upper secondary education is
typically determined through competitive examinations.
Students who fail to qualify for the general track are
subsequently redirected toward technical and vocational
education. Within this process, two variables—field selection
and motivation—emerge as decisive. Corbicre (1997)
emphasizes that the capacity to make choices is a key
indicator of motivation, which itself constitutes a central
determinant of academic success. At the transitional stage of
the ninth grade, orientation decisions are generally shaped by
the interactions among three principal actors: teachers,
parents, and students.

For teachers, orientation decisions are primarily informed
by academic performance in general subjects, without
necessarily accounting for the specific competencies required
within technical and vocational contexts. Parents, meanwhile,
often ground their expectations in aspirational considerations,
seeking to ensure better socio-economic outcomes for their
children than those they themselves experienced. This
orientation toward perceived employability, however, is
frequently mediated by structural economic constraints,
revealing a persistent tension between familial aspirations and
lived realities.

For students, the distinction is particularly salient: when
the choice of educational track results from personal agency,
learners are more capable of projecting themselves into the
future and developing a coherent professional identity.
Conversely, when orientation is externally imposed, it tends to
engender disengagement and demotivation.
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Finally, certain teachers appear to underestimate the
critical role of motivation in the learning process, focusing
primarily on content transmission rather than on cultivating
student engagement. Academic failure is frequently
interpreted through the reductionist lens of a learner’s “low
level,” with insufficient attention to motivational and affective
dimensions. Yet, stimulating curiosity, addressing learners’
expectations, and recognizing their efforts constitute
foundational strategies for ensuring meaningful and
sustainable learning. The adoption of pedagogical practices
grounded in motivational principles fosters perseverance, self-
regulation, and autonomy—three attributes that underpin
enduring academic and professional success.

This study raises a central question: can academic success
be achieved when the field of study has not been chosen by the
learner? How can students perform effectively in the absence
of an initial, deliberate choice? What is the nature of the
relationship  between track selection, motivation, and
academic achievement? To what extent does having chosen
one’s field of study genuinely influence success? What other
variables intervene in the articulation between choice,
motivation, and academic performance?

These questions converge toward the following research
problem: to what extent do students’ choice of study field and
their motivation contribute to their academic achievement?

To address this research problem, two hypotheses are
formulated:

o Motivation develops when an appropriate and
meaningful choice of study is made, which in turn
promotes academic achievement (i.e., the effect of
appropriate educational orientation).

The academic success of students with low intrinsic
motivation  depends  primarily on  extrinsic
motivational factors.

The significance of this study lies in its interdisciplinary
perspective and its analytical focus on the role of key
educational actors, particularly teachers and parents. The
improvement and optimization of learning processes remain
enduring priorities within educational research. Moreover,
quality education is enshrined among the United Nations
Sustainable Development Goals (SDGs), which represent
fundamental pillars of global development in the twenty-first
century. At the individual level, completing one’s studies and
obtaining a diploma constitute crucial assets for employability
and social mobility. Academic achievement thus emerges as a
strategic concern not only for learners but also for society as a
whole.

The main objective of this study is to examine the
interrelations among motivation, educational orientation, and
academic achievement. This objective is operationalized
through two specific aims:

o To identify the types of motivation exhibited by
learners in relation to their choice of study;
o To determine the factors and consequences

associated with a lack of motivation.
Broadly speaking, as Ryan and Deci (2000)conceptualize
it, motivation represents an energy source that provides
direction and persistence to human actions and intentions.
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Within the educational context, numerous scholars have
confirmed the existence of a reciprocal relationship between
motivation and success in the learning process. Aubin (2021)
emphasizes that the absence or weakness of motivation
constitutes a major impediment to the effectiveness of
teaching and learning.

1I.
A. Study Area and population

METHODS

The research was conducted at Private Commercial High
School and Technical and Vocational High School of
Ampefiloha, institutions selected for the lack of existing
studies on the tertiary education sector and for their
recognized expertise in specialized technical training. With
several years of institutional experience, these schools provide
a relevant and representative context for examining the
interrelations among study-field selection, motivation, and
academic achievement.

The target population comprises students enrolled in the
tertiary track, from lower secondary through the
baccalaureate level, as well as their parents and teachers. The
study considers the trajectories of students who selected their
field of study on the basis of intrinsic motivation alongside
those who were oriented through external constraints or
academic-performance criteria. This comparative design
enables assessment of the influence of initial motivational
factors on subsequent academic outcomes.

B. Methodological Approach

This study adopted a mixed-methods design, integrating
qualitative and quantitative methods to provide a
comprehensive understanding of students’ motivation and
academic performance.

o Qualitative approach: Archival documents from the

institution were consulted, including student records,
report cards, and individual files. This phase aimed to
trace each student’s academic trajectory—from the
third-year class to the completion of the
baccalaureate—and to examine how the choice of
academic  track influences  motivation and
achievement. Participant observation was also
conducted during classroom sessions to assess
students’ engagement and behavioral patterns in
authentic learning contexts.
Quantitative approach: Structured questionnaires
were administered to students, incorporating binary,
multiple-choice, and open-ended items to capture
both objective and subjective data on their motivation
and perceptions regarding their chosen academic
track.

Upon admission, students complete a form indicating their
motivation to pursue studies in the tertiary sector, which
serves as an initial measure of intrinsic motivation.
Institutional records also provided supplementary data on
grade progression and success rates in official examinations.

C. Data and instruments

Data extracted from institutional archives included:
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o Administrative forms containing personal
information (student identification, address, parents’
occupations, number of siblings);

o Tracking sheets specifying the selected academic
track and the classes attended;

o Report cards from third-year through terminale
(Grade 12);

o Examination results and records of grade promotion.

In addition, questionnaires and classroom observations
were employed to analyze students’ motivation, professional
aspirations, and the factors influencing academic achievement.
These instruments enabled the collection of both quantitative
and qualitative data, providing a comprehensive understanding
of the interplay between educational choices, motivational
dynamics, and academic outcomes.

D. Data Analysis

Data were analyzed using both qualitative and quantitative
approaches, employing Excel and SPSS software to generate
tables, figures, and cross-tabulations. The comparative
analysis focused on two groups of students:

o Students with intrinsic motivation, who voluntarily
chose their academic track and articulated a clear
vision for their professional future;

o Students who were demotivated from the outset,

having not selected their academic track.

The first hypothesis—that motivation develops through a
well-informed choice of study, thereby fostering academic
success—was tested by evaluating students’ motivational
levels and analyzing their academic progression and diploma
attainment.

The second hypothesis—that the academic success of
students with low intrinsic motivation relies primarily on
extrinsic motivational factors—was examined by assessing the
influence of family, social environment, and perceived
professional opportunities.

This integrated approach enables a comprehensive analysis
of the relationships among academic-track choice, motivation,
and academic achievement, while also accounting for the
contextual and social factors specific to the study setting.

II1.

The following tables illustrate the influence of academic-
track selection on the motivation of second-year students.
They highlight the reasons underlying students’ choice of
track, their progression to the next grade level, as well as
instances of grade repetition or school dropout. This
information provides a basis for analyzing the relationship
between educational orientation and the development of
student motivation.

FINDINGS

A. Relationship Between Educational Orientation and the
Development of Motivation

In grade 9, 84% of students reported having had the
opportunity to choose between technical and general
education, while 16% indicated that they were not afforded
this choice. These results suggest that, for the majority of
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students,
involved a certain degree of personal decision-making.

orientation toward a specific academic track

TABLE 1: Influence of Academic-Track Selection on the Motivation of

Second-Year Students

"In grade 9, were you given the opportunity to

choose between technical education and general | Frequency | Percentage
education?"
Yes 90 84%
No 24 16%
Total 114 100%

TABLE 2: Factors Influencing Academic Track Choice

"What were your reasons for choosing the

tertiary track?” Frequency | Percentage
Personal Choice 54 47%
Prospects for Professional Opportunities 24 21%
Underperformance in General Education 24 21%
External Influence 12 11%
Total 114 100%

Out of 114 students, 78 are able to envision their
professional future: 54 voluntarily chose the tertiary track,

while 24 perceive it as offering

accessible

carecr

opportunities. The remaining 36 students appear unmotivated,
including 12 who were guided by parents or peers and 24 who
face academic difficulties, perceiving the tertiary track as the

only available pathway to obtain a diploma.

TABLE 3: Grouping of Motivated and Less Motivated Students

Group Frequency | Percentage
Motivated 78 68%
Unmotivated or Less 36 32%
Motivated

Based on the analysis of student records, the participants
were classified into two groups: 68% were identified as
motivated, whereas 32% were considered unmotivated or less

motivated.

TABLE 4: Advancement of Students to Higher Grades
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The overall grade repetition rate was 37%. Of the 42
students who repeated a year, 21 subsequently withdrew from
the school, highlighting a substantial proportion of learners for
whom repetition failed to support continued academic
progression.

B. Impact of Extrinsic Motivation on the Academic
Achievement of Students with Low Intrinsic Motivation

This section presents the findings of the survey aimed at
identifying the primary determinants of academic achievement
and student progression to higher grades. The analysis
emphasizes four interrelated dimensions: the extent of parental
engagement in monitoring academic performance, the impact
of such engagement on grade advancement, teacher attitudes
and instructional practices, and the perceived availability of
professional opportunities for students. This framework
enables an in-depth examination of how familial support and
educational guidance synergistically influence student
motivation and academic outcomes, while also highlighting
both overarching trends and context-specific variations within
the study sample.

TABLE 6. Extent of Parental Engagement in Students” Academic Oversight

Student Responses Motivated | Unmotivated | Total | Percentage
My parents are well-
informed about the 0
available tracks and 2 9 L AV
specializations.
My parents attenc{ parent— 2 6 27 24%
teacher meetings.
My parents are informed
about the subjects taught 12 6 18 16%
in my curriculum.
My parents would have
preferred that I pursue 6 6 7%
general education.
My parents dlsc.uss my 15 9 24 21%
coursework with me.
Parents’ preferred option o
for my further studies. 3 6 i 8%
Total 78 36 114 100%

Number of N;;zgig?f Number of Baccalaureate
Group First-Year Third Examination
Year
Students Students Outcomes
Students
Motivated 78 63 60 57
Unmotivate 36 27 21 15
d

A declining trend in student progression to higher grades
was observed. At entry, 114 students were enrolled in the first
year, 90 in the second year, and 81 in the third year. Of the

initial 114 students, 82 successfully
baccalaureate  diploma  without repeating
corresponding to a success rate of 63%.

obtained

the
a grade,

TABLE 5: Grade Repetition and School Dropout

Grade Repetition/ Group First-Year | Second-Year | Unsuccessful in
Repeaters Repeaters the Baccalaureate
Grade Repetition / Motivated 15 3 3
Grade Repetition / Unmotivated 9 6 6
First-Year | Second-Year | Unsuccessful in
SISy Repeaters Repeaters the Baccalaureate
School Dropout/Motivated 3 3 3
School Dropout /Unmotivated 3 3 6
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TABLE 7: Impact of Parental Engagement on Students’ Progression to Higher

Grades
Parental engagement Grade advancement Sub-
Promoted | Repeating | total
My parents are well-informed about the 13 5 18
academic tracks and specializations.
My parents attend meetings with 18 9 27
teachers.
My parents are aware of the subjects I 15 9 14
study.
My parents would have preferred that 1 9 3 12
pursue general education.
My parents discuss my schoolwork with 15 3 18
me.
My parents are familiar with the 9 0 9
employment prospects related to this
field.
This was my parents’ last option for 3 3 6
allowing me to continue my studies.
Total 82 32 114
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TABLE 8. Teachers’ Engagement

"What are your sources of information regarding the different academic tracks
available after the BEPC?

Sources Number of Students Percentage
Parents 51 45
Friends 21 23
Teachers 42 32
Total 114 100

TABLE 9: Post-Secondary Employment Opportunities

"What motivated you to choose the technical track, aside from the influence or
advice of others?"

Motivated | Unmotivated | Percentage |
Short academic track 9 18 23
Awareness of employment 24 27 45
opportunities
Seeking rapid income 12 24 32
generation
Total 45 69 100

The level of parental involvement in students’ educational
paths remains generally low, with only 20 to 24 % reporting
that their parents are actively engaged in their schooling,
whether through attendance at meetings, discussions about
classes, or awareness of academic streams. However, the data
show a positive correlation between such involvement and
academic success: students whose parents attend meetings or
regularly discuss their studies display higher promotion rates.
Moreover, the freedom to choose one’s academic stream
appears as a key determinant of motivation and achievement,
as nearly 84 % of students who made this choice themselves
are more committed and perform better. Besides, motivations
behind selecting a technical stream are mainly linked to
professional prospects (45 percent), the desire for quick
financial gain (32 %), and the shorter duration of studies (23
%), highlighting the influence of economic considerations in
educational decisions.

IV. DISCUSSION

4.1 Impact of Appropriate Academic Track Selection on
Student Motivation and Achievement

This section examines the factors associated with students’
academic orientation and progression. It first considers the
extent to which students in the second year are able to choose
their academic track and the impact of this autonomy on their
motivation. It then analyzes the underlying reasons for their
choices, whether personal, familial, or related to career
prospects. Finally, it addresses grade advancement, as well as
instances of grade repetition and school dropout, in order to
identify the factors influencing continuity in the academic
trajectory and the obstacles to student success.

1) Student Motivation and Autonomy in Academic Track

Selection in the Second Year

The influence of academic track selection on student
motivation is reflected in its impact on both behavior and
academic performance. In the studied sample, 84% of students
had the option to choose between a technical or general track,
whereas 16% were not afforded this opportunity. This freedom
of choice represents a crucial lever for sustainable academic
success, promoting motivation, personal development, and
preparation for future professional endeavors. An educational

18

International Journal of Multidisciplinary Research and Publications

ISSN (Online): 2581-6187

system that enables students to make informed decisions
aligned with their talents and aspirations fosters conditions
conducive to engagement and well-being. Hattie emphasizes
that student motivation and engagement are strongly
influenced by the ability to make personal choices and by the
alignment of studies with individual interests and
competencies. Students who orient their academic paths
according to their talents and passions are more likely to
invest effort, thereby enhancing long-term academic
performance(Costille, 2017).

Academic track selection serves as a key indicator of
school motivation. According to Viau(2009), a motivated
student is one who chooses to engage in an activity and exerts
sustained intellectual effort (cognitive engagement), whereas a
demotivated student tends to avoid such activities. Persistence,
measured by time devoted to out-of-class work, and academic
performance, both an outcome and a source of motivation
(Cantara, 2008), complete this process. These three
dimensions—choice, persistence, and performance—are
therefore closely interdependent.

In the Malagasy context, Rakotondramboa (2019)
highlights that a sense of autonomy in academic orientation
strengthens school engagement, particularly in technical
institutions. Similarly, Rabemananjara (2021) observes that
students who make informed track choices demonstrate
greater perseverance and enhanced confidence in their future
projects. These findings also corroborate the work of Deci and
Ryan (2000), which underscores the critical role of personal
choice in the development of intrinsic motivation, an essential
factor for sustainable academic success.

2) Factors Influencing Students’ Choice of Academic

Orientation

Among the 114 students, 78 made a voluntary choice of
academic track: 54 opted for the LPC based on personal
preference, while 24 were motivated by the career prospects
offered by the tertiary sector. These students exhibit intrinsic
motivation, projecting themselves into their future
professional paths without external influence. In contrast, 36
students appear less motivated: 12 were guided by parents or
peers, and 24, demonstrating limited competencies in
languages or sciences, perceive the tertiary track as the only
means to obtain a diploma, reflecting extrinsic motivation.

These observations corroborate the findings of Perrenoud
(2004), who defines motivation as the capacity to make
informed choices based on available information. Hattie
emphasizes that empowering students in their academic
orientation directly influences intrinsic motivation and the
quality of learning(Costille, 2017). Similarly, Deci and Ryan’s
(1985)self-determination theory indicates that the possibility
of choice enhances engagement and perseverance. In
Madagascar, limited access to information and personalized
guidance can constrain this freedom, particularly in rural areas
(Ravelomanana, 2018), while perceptions of professional
opportunities—often communicated by teachers or parents—
strongly shape student motivation and persistence (Rabearisoa,
2020).

3) Determinants of Students’ Advancement to the Next Grade

Level
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The analysis of student progression to higher grades
reveals a declining trend in enrollment over the years. Initially,
114 students were registered in the first year, 90 in the second
year, and 81 in the third year. Among them, 72 students
obtained the Baccalaureate diploma without repeating a grade,
representing 63% of the initial cohort. These figures confirm
the phenomenon of progressive attrition observed within the
Malagasy educational system, as noted by Rakotomalala et al.
(2020), who report significant student losses between grade
levels, particularly in secondary education.

However, some students with low or no initial motivation
continued their studies despite limited interest in the technical
track, aligning with the observations of
Ramoraravoahanginirina  (2021) regarding constrained
orientation choices and the persistence of students despite
initial disinterest. For students who eventually dropped out,
although they were motivated at entry and had a clear
projection of their professional future, the cumulative
workload progressively  diminished their motivation,
corroborating Rakotomalalaet al.’s (2020) analysis of the
impact of unrealistic expectations relative to academic
demands on school dropout.

Conversely, some students who were initially unmotivated,
influenced by external factors or insufficient academic results,
developed motivation over the three years of study and
successfully obtained the Baccalaureate. This evolving
dynamic of student motivation is also reported by
Ramoraravoahanginirina (2021) in the context of technical
education in Madagascar.

These findings align with the theoretical framework
proposed by Archambault and Chouinard(2022), which posits
that motivation in the teaching—learning environment results
from internal and external determinants that prompt students
to actively engage in the learning process, adopt behaviors
conducive to achieving their goals, and persevere in the face
of challenges.

4) Factors and Dynamics of Grade Repetition and School

Dropout

The overall grade repetition rate is 37%, encompassing
both motivated and less motivated students. Among these 42
students, 21 eventually dropped out of school. This situation
illustrates the interdependence of choice, motivation,
academic success, and failure. Indeed, students who are
initially motivated may experience failure, while those
initially demotivated can achieve success. Motivation,
therefore, should not be viewed as a fixed state but rather as a
continuum influenced by multiple factors, including the
environment, social context, and school conditions. There is
no deterministic relationship whereby motivation guarantees
success or lack of motivation inevitably leads to failure.

As highlighted by Rakotomalala et al. (2020), student
motivation can be shaped by classroom climate, the quality of
teacher-student relationships, and the sense of competence.
Ramoraravoahanginirina (2021) observes that students placed
in a non-preferred academic track can gradually develop
interest that leads to success, even in the absence of initial
motivation. This dynamic, referred to as “motivated
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adaptation,” is also reported by Ravelonantoandro (2018) in
the Malagasy educational context.

Bandura’s self-efficacy theory(Masson, 2024)
demonstrates that belief in one’s abilities plays a critical role
in motivation. A student confident in their competencies is
more likely to persevere through difficulties and fully engage
in their studies. Motivation is therefore closely linked to self-
esteem, confidence in one’s abilities, and investment in
academic tasks. Conversely, a lack of intrinsic motivation may
generate feelings of helplessness, resulting in disengagement
and potentially leading to school dropout.

Aubin (2021)confirms that the absence or weakness of
motivation constitutes a major obstacle to success in the
teaching—learning process. They emphasize that “success rates
increase with the strength of motivation, and its influence is
even more pronounced among lower-performing students: the
more motivated they are, the better they perform on the
baccalaureate despite their initial disadvantages.”

B. Impact of External Factors on the Performance of Students

with Low Intrinsic Motivation

The performance of students with low intrinsic motivation
is influenced by several external factors, including peers,
family, and teachers. Peer pressure often discourages
academic engagement when success is undervalued
(Khairudin & Wardan, 2024). Family support, through
attention and encouragement, enhances motivation, whereas
unstable home environments reduce it (Khairudin & Wardan,
2024). Teaching methods also matter: traditional approaches
may disengage learners, while interactive pedagogy fosters
participation (Orellana et al.,, 2024). Moreover, extrinsic
incentives such as grades or rewards can motivate students,
particularly in cultures valuing external achievement (Liu et
al., 2020). Balancing these external influences with intrinsic
motivation remains essential for sustained academic
performance.

1. Role and Involvement of Parents in Academic Success

Parental involvement in children’s education is a crucial
determinant of academic success, personal development, and
motivation. By monitoring school progress, assisting with
homework, attending meetings, and participating in school
events, parents enhance learning, foster a supportive
environment, and strengthen students’ sense of belonging
(Utami, 2022; Laoyan & Nifialga, 2023). Rakotobe (2019)
notes that actively involved parents contribute to more stable
academic results and a positive attitude toward career choices,
while Randrianarisoa (2020) emphasizes that partnerships
among parents, teachers, and students create a climate
conducive to engagement and personal growth. Establishing
home routines and providing resources further support
achievement (Arevalo & Apostol, 2025), and, as Chesnais
(1998) argues, motivating learners involves guiding them to
develop autonomy and active participation in their education.
Despite these benefits, challenges remain in engaging all
parents, particularly across diverse family contexts,
highlighting the need for targeted strategies to optimize
parental contributions to student success.

2. Parental Involvement and Grade Promotion
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Parental involvement in students’ education plays a
decisive role in their academic success, grade promotion, and
overall personal development. It influences not only
motivation, engagement, and self-esteem but also students’
ability to manage academic challenges and cope with stress. A
supportive family environment, combined with consistent
monitoring, enables learners to organize their work, overcome
difficulties, and maximize their chances of success
(Razanakolona, 2018; Andriamiarintsoa, 2020). Ongoing
dialogue between parents and children, particularly regarding
educational choices, strengthens self-confidence and enhances
the likelihood of academic achievement and future societal
integration (Rakotondrazaka, 2021). Hoover-Dempsey and
Sandler (1997) emphasize that effective parental involvement
depends on parents’ perception of their role, invitations from
schools to participate, and their capacity to provide support,
which in turn increases student motivation, promotes better
management of challenges, and improves well-being. Active
parental engagement—including assisting with homework,
maintaining communication with teachers, and providing
emotional support—fosters a learning environment that
encourages school attendance, sustained interest, and social
integration (Rantari et al., 2024; Taseer et al., 2023; Serna &
Martinez, 2019).Family involvement at higher secondary
levels also contributes to the establishment of high academic
expectations and improved attendance (Taseer et al., 2023).
Schools can further enhance parental engagement through
targeted strategies such as academic skills training, regular
parent-teacher conferences, and workshops, alongside
providing resources and support systems to strengthen parents’
capacity to assist their children’s learning(Raines et al., 2010;
Taseer et al., 2023). Despite its clear benefits, parental
involvement may be limited by time constraints or lack of
confidence, which schools and communities can address
through structured initiatives to optimize student outcomes
(Rantari et al., 2024).

3. Role of Teachers’ Attitudes in Student Motivation and
Academic Achievement

In addition to parental involvement, teachers play a central
role in guiding students and supporting their academic
success. They enhance both intrinsic and extrinsic motivation
by giving meaning to learning and actively engaging students
in the educational process. Ramanandraibe (2019) emphasizes
that contextualized, interactive teaching that values personal
skills fosters sustained student engagement in technical high
schools in Madagascar, a finding supported by Deci and Ryan
(2000). Extrinsic motivation, conveyed through teachers’
expectations, encouragement, and guidance, also plays a
crucial role in educational choices and the adoption of positive
academic behaviors. For this motivation to be effective and
enduring, it must be accompanied by continuous support,
promotion of autonomy, and alignment with students’
personal aspirations (Eccles & Wigfield, 2002). Razanajatovo
(2020) shows that students feel more motivated when they
perceive their teachers as caring and consistent guides, while
Ratsimbazafy (2021) confirms that well-directed motivation
enables students to set clear goals and fully commit to their
academic journey. Therefore, teachers’ attitudes constitute a
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key lever for student motivation and academic achievement,
simultaneously influencing both intrinsic and extrinsic
motivation and supporting overall student development.
4. Career Prospects and Opportunities of Academic Programs
When extrinsic motivation predominates, students often
select academic programs based on external rewards, such as
financial prospects, social prestige, or validation by others. For
instance, a student may choose a scientific or technological
track not out of personal interest, but because it is perceived to
offer better employment opportunities or a higher social status
(Deci & Ryan, 2000; Rakotozafy, 2019). Deci and Ryan
(2000) distinguish two types of extrinsic motivation:
introjected extrinsic motivation, where actions are driven by
the desire to avoid guilt or shame, and external extrinsic
motivation, focused on obtaining rewards or social
recognition. The latter can lead students to make choices
oriented toward external advantages rather than genuine
interest in the subject. In Madagascar, studies conducted in
technical high schools confirm that program selection is often
shaped more by family and societal expectations than by
students’ intrinsic motivation (Razanadrakoto, 2021;
Ravelonarivo, 2022). This dynamic may limit long-term
engagement and affect academic success, particularly when
external expectations do not align with students’ actual skills
or interests.

V.

This study provided an in-depth examination of the
interactions between academic program choice, motivation,
and school achievement among students in technical high
schools in Madagascar. The results indicate that motivation
functions as a dynamic continuum, evolving over time and
shaped by both intrinsic and extrinsic factors. Among the 114
students in the sample, 84% had the opportunity to choose
their academic track, and 63% obtained their baccalaureate
without repeating a year, highlighting the importance of

CONCLUSION

aligning study choices with students’ interests and
competencies to support academic success. Nevertheless,
some initially unmotivated students also succeeded,

underscoring the critical role of external factors such as
parental support, pedagogical guidance, and perceptions of
career prospects.

These findings confirm that academic success does not
depend solely on initial intrinsic motivation. A supportive
educational environment, active parental involvement, and
teacher-guided orientation are essential to fostering
engagement, perseverance, and skill development.
Motivation—whether intrinsic or extrinsic—can emerge,
strengthen, or fluctuate throughout the educational journey,
demonstrating the evolving nature of this process.

The study opens avenues for future research aimed at
deepening the understanding of motivational mechanisms: To
what extent do combined parental support, pedagogical
guidance, and career information enhance intrinsic motivation
and academic performance in initially unmotivated
students?Such investigation would enable the development of
context-specific educational strategies designed to promote
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sustainable and equitable school success within the Malagasy
education system.
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