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Abstract—This study explored the relationship between school-
community partnerships and students' reading skills. The research
aimed to assess how demographic factors, such as age, sex,
education, and length of service, influence the effectiveness of these
partnerships. A descriptive research approach was employed,
involving surveys with teachers and parents to gather both
quantitative and qualitative data. Total enumeration sampling was
utilized for the teacher respondents, while simple random sampling
determined the sample size for parent respondents. Respondents of
this study were 70 teachers and 100 parents in 4 Junior High Schools
in Burdeos District, Division of Quezon, during the school year 2023-
2024. The findings indicated a significant difference in the strength of
school-community partnerships when grouped according to age, sex,
education, and length of service for both teachers and parents. This
highlighted those various demographic factors play a role in the
degree of partnership engagement. Moreover, the study found a
significant positive relationship between students' reading skills and
the level of school-community partnership across multiple
dimensions. Stronger collaboration between schools and
communities was associated with better reading outcomes for
students. Based on these findings, the study proposed a
comprehensive program designed to enhance school-community
partnerships, focusing on fostering stronger collaboration to support
students' literacy development. This program aimed to improve
reading skills by engaging teachers, parents, and the broader
community in the academic growth of students.

Keywords— School-community partnership, reading skills, students,
demographic factors, educational program.

I INTRODUCTION

School-community partnerships were widely acknowledged as
pivotal elements in improving academic performance and
overall student achievement. While some schools had just
begun to forge these alliances, others had made considerable
strides in this endeavor. Each community's engagement with
schools varied based on its unique needs, but the overarching
objective remained constant: student success (Spark
Generation, 2024).

Educational institutions that excelled understood the
significance of fostering positive and collaborative
relationships with their local communities, as highlighted by
the United Nations Educational, Scientific and Cultural
Organization (UNESCO, cited in Daly, 2022). This emphasis
on community involvement led to expanded learning
opportunities, heightened student retention, increased teacher
morale, and enhanced attendance rates (Daly, 2022).

Education was aptly described as a 'social activity' wherein
society, alongside schools, assumed the role of facilitator and
partner (Sujatha, 2011, cited in UNESCO 2022).

Family-school-community partnerships embodied a shared
responsibility and reciprocal process, wherein schools and
community entities engaged families in meaningful and
culturally sensitive ways. Families, in turn, proactively
supported their children's development and learning.
Additionally, schools and community organizations prioritized
listening to parents, provided them with the necessary support
and resources to actively participate in their children's
educational journey (National Learning Center on Safe
Supportive Learning Environment, 2024).

School-community partnerships often facilitated the
implementation of academic support programs, such as
tutoring, mentoring, after-school programs, and enrichment
activities. These programs provided students with additional
resources, personalized instruction, and opportunities for
academic growth beyond the regular school day.

Research showed that participation in academic support
and enrichment programs through school-community
partnerships was associated with improvements in students'
academic performance, including higher grades, test scores,
and graduation rates (Vanourek, 2018). Similarly, schools
with strong community partnerships that provided access to
resources and opportunities outside the classroom tended to
have higher student engagement, motivation, and academic
achievement (Blankenship & Kelleher, 2019).

In the Philippines, various partnership agreements entered
into by DepEd have contributed greatly to the success of
educational programs. These partnerships have addressed
critical needs, such as classrooms, training of teachers,
provision of equipment and construction of other facilities
required for the efficientand effective implementation of the
different programs, projects and activities. It was indeed
important for DepEd to explore diverse ways of financing and
providing educational services, and one of the possible
solutions was through partnership.

As DepEd continuously found ways to solve the challenges
faced by Philippine education, partnership became an
important paradigm in delivering and achieving the country's
development goals and services. Through partnership, the
school communities worked together to provide additional
resources to address the immediate needs of the learners. The
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collaboration of all education stakeholders was the key to
ensuring that our dream of having quality education for all
would be achieved (Department of Education, n.d).

Through the combined initiatives of parents, the
community, and other stakeholders, the DepEd programs were
successfully implemented and found to be beneficial for the
students. The significant contributions identified from the
implementation of the DepEd programs with the support of the
volunteers, assisted learners in terms of food security, physical
facilities, learning resources, a conducive learning
environment, and reading skills (Tan, 2024).

Mandolado and Ancho's (2023) study on Brigada Eskwela
of the DepEd program brought together teachers, parents, and
community members to work together in preparation for the
school opening. Highlights of findings revealed that the
school-community partnership was able to improve physical
facilities and generate sufficient funds that the school could
use to support practices to achieve organizational success.

In light of the literature discussed, the researcher conducted
this study to determine the extent to which school-community
partnership affected the academic performance of the students,
as well as the strategies and challenges faced in affecting the
partnership for students.

There was an increasing acknowledgement in recent years
of the significance of cultivating robust collaborations
between schools and their neighboring communities. The shift
in focus arose from the recognition that education was not
exclusively the obligation of schools, but rather a cooperative
endeavor that encompassed several stakeholders, such as
families, community organizations, and local governments.

School-community partnerships were established based on
the principle that by actively involving schools with their
communities, they could effectively cater to the varied needs
of their students and foster more conducive learning
environments. These relationships involved various activities
such as parent engagement initiatives, community service
projects, cooperation with local businesses, and shared
decision-making procedures (RA 9155).

The school's implementation of various programs had
garnered support from both internal and external stakeholders.
Ensuring that the community and other stakeholders were
aware of the school's programs, projects, and activities was a
priority for the school. Despite concerted efforts to enhance
school-community partnerships, challenges persisted in areas
such as school facilities, instructional resources, and parental
support and engagement, which in turn reflected on the
academic performance of the students. Hence, the researcher
conducted this study to craft a program that would enhance
academic performance through a school-community
partnership.

1.1 Statement of the Problem

Specifically, it sought to answer the following:
1. What was the demographic profile of teachers and
parents in terms of:
1.1 age;
1.2 sex;
1.3 education; and

International Journal of Multidisciplinary Research and Publications

ISSN (Online): 2581-6187

1.4 Length of years in service?
2. What was the level of school-community
partnerships in terms of?
2.1 Project Implementation;
2.2 diversity of school-community collaboration,
and
2.3 monitoring and evaluation?

3. What was the level of reading skills of students in
English as per the PHIL-IRI Evaluation?

4. What challenges did the respondents encounter in
implementing school-community partnerships?

5. Was there a significant difference on the level of school-
community partnership when grouped according to
profile?

6. Was there a significant relationship between students’
reading skills and the school-community partnership?

7. Based on the results of the study, what program could
be proposed?

II. METHODOLOGY

For this study, the descriptive research approach was
utilized. This approach to research placed a greater emphasis
on the "what" of the studied problem than it does on the
"why." One of the key goals of this research methodology is to
characterize the characteristics of the group that is being
investigated, rather than to gain an understanding of "why"
(The Descriptive Research Project, 2021).

Considering this, the researcher concluded that this method
was the most appropriate for the investigation. In addition to
providing the researcher with a comprehensive view of the
situation, this research method would be of great use to the
researcher in gathering measurable information regarding the
issues.

III. RESULTS AND DISCUSSION

This chapter provides the presentation, analysis and
interpretation of gathered data, which were tabulated and
given meaningful implications.

Statement of Problem 1. What is the demographic profile of
teachers and parents?
Table 1.1. Demographic profile of Teachers in Terms of Age

Frequency Percentage (%)
21-25 years old 8 11
26-30 years old 16 23
31-35 years old 24 34
36-40 years old 12 17
41-45 years old 0 0
46-50 years old 0 0
51-55 years old 9 13
56 yearsold and above 1 1
TOTAL 70 100

Table 1.1 showed the demographic profile of teachers in
terms of age. Most of the respondents' ages were 31-35 years
old, comprising about 34 percent, indicating a comparatively
youthful group of educators, mostlikely in the early to middle
stages of their professional careers, who worked at the school.
Teachers aged 36-40 and 26-30 years comprised 17% and
23% of the workforce, respectively, indicated a substantial
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percentage of teachers were in their early to mid-career stages.
Conversely, a lower percentage of the teaching staff was in the
older age groups. Only 1% of responders were 56 years of age
or older, while 13% were between the ages of 51 and 55. This
implied that a small percentage of educators had advanced to
the latter phases of their professions, whether because of
retirement, changes in career paths, or institutional hiring
practices that prioritized younger candidates.

The study's findings showed that a thorough mentorship
program to support teachers with less experience might have
been required to improve participation in school-community-
related activities. This could have been accomplished by
creating rules that promoted career advancement and job
satisfaction, which contributed to retaining mid-career
teachers while minimizing turnover. Instituting rules that
promoted professional progression and job satisfaction, such
as recognition systems, opportunities for leadership roles, and
ongoing training, encouraged teachers to stay involved. These
strategies not only helped to retain mid-career teachers but
also promoted continuity and stability when developing long-
term school-community activities.

Table 1.2. Demographic profile of Teachers in Terms of Sex

Frequency Percentage (%)
Male 24 34
Female 46 66
TOTAL 70 100

Analyzing the demographic profile of instructors by
gender showed that 34% were male (24 teachers) and 66%
were female (46 teachers), for a total of 70 teachers. This
distribution was consistent with global trends, with women
occupying the majority of teaching positions, particularly at
both elementary and secondary schools. The prevalence of
female teachers in the field of education had complex
ramifications for student reading abilities. Female teachers
could have been great role models, particularly for female
students; the absence of male teachers had an impact on male
students' reading interest and accomplishment, who might
have struggled to identify with reading as a valued skill. The
gender representation gap might have had an impact on male
students' motivation, involvement, and performance in
literacy-related tasks. To address this, fostering school-
community partnerships that involve a diverse group of
mentors—including male educators and volunteers—can help
balance representation and enhanced reading engagement for
all students.

Table 1.3. Demographic profile of Teachers in Terms Highest Educational

Attainment
Frequency  Percentage (%)
College Graduate 59 84
Master’s Graduate 8 11
Doctorate Graduate 3 5
TOTAL 70 100

A large proportion of teachers (84%) had a college degree,
which showed that a bachelor's degree was the minimum
requirement for teaching professions. This emphasized how
higher education served as a prerequisite for teachers,
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guaranteeing that they had the scholarly background and
pedagogical abilities required for successful teaching.
Meanwhile, a total of 16% of instructors had pursued
postgraduate study, with 11% holding master's degrees and
5% earned doctorates. This demonstrated that these teachers
went above and beyond the call of duty, pursued additional
coursework to broaden their understanding of the subject
matter, improved their methods of instruction, and kept up
with changing research and practices in education.
Teachers with higher education levels frequently offered
deeper subject matter understanding and advanced
instructional abilities in the classroom. Their academic
background often equipped them with the ability to design
more effective lesson plans and differentiated instruction to
meet diverse learner needs. Advanced-degree teachers, on the
other hand, were better prepared to lead and participate in
school-community partnerships. Their training often included
exposure to research-based practices, program development,
and educational policy, enabling them to take a more active
role in decision-making processes. These educators were well-
positioned to collaborate with stakeholders in planning and
implementing programs aimed at enhancing student
performance, particularly in critical areas like literacy. As a
result, schools with highly educated teachers experienced
more success in both academic instruction and community
engagement efforts that targeted improved reading outcomes.

Table 1.4. Demographic profile of Teachers in Terms Years in Service

Frequency Percentage (%)

5 years and below 15 21
6 —10 years 10 14
11-15 years 26 37
16-20 years 9 13
21-25 years 7 10

26 yearsand above 3 4
TOTAL 70 100

Table 1.4 showed that most of the teacher respondents had
11-15 years of teaching in the field, which constituted 37% of
the total respondents. This indicated that teachers usually
demonstrated improved teaching methods, effective classroom
management tactics, and a thorough comprehension of the
curriculum and the requirements of their students. They were
able to adapt to different teaching environments and made a
significant contribution to school development activities
thanks to their broad experience. While 3% of the teachers had
teaching experience of 26 years and above, they suggested that
despite being fewer in number, these seasoned educators were
invaluable to the school. They played important roles in
developing educational policies, mentoring colleagues, and
cultivating successful school-community relationships because
of their in-depth understanding of pedagogical trends, policy
changes, and community dynamics.

Findings of the study suggested that using these
experienced teachers in dealing with school-community
partnership activities could provide significant results in
implementing school programs and attracting support from the
stakeholders. These experienced educators frequently had a
thorough awareness of community dynamics and used their
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reputation to build trust and collaboration between the school
and its external partners. Their knowledge of school
operations and stakeholder expectations qualified them to lead
programs that required strategic communication and ongoing
engagement.

Furthermore, experienced teachers were great mentors,
guiding less experienced colleagues through the difficulties of
school-community connections. Schools utilized their
knowledge to improve both instructional quality and
community support networks, thereby increasing the overall
impact of educational programs.

Demographic profile of Parents

Table 1.5. Demographic profile of Parents in Terms of Age

Frequency Percentage (%)
36-40 years old 62 62
41-45 years old 16 16
46-50 years old 13 13
51-55years old 9 9
TOTAL 100 100

A high majority (62%) of parents fell between the ages of
36 and 40, according to Table 1.5. This showed that many
parents were young, which could have indicated that their
children were in the early stages of education, such as
elementary or middle school. Furthermore, parental
representation declined as people aged, with only 9% of
parents aged 51 to 55. This could have indicated that older
parents were less involved in school-related activities, or that
their children had completed elementary and secondary
schooling.

The study's findings showed that younger parents had
more energy and passion, which could have led to more
participation in school-community relationships. Their active
participation enhanced their children's academic achievement
and social development. On the other side, older parents faced
difficulties such as busy work schedules or health conditions,
which limited their capacity to participate in school events.
Schools needed to understand these hurdles and create flexible
involvement options to accommodate varied parental
demographics.

Table 1.6. Demographic profile of Parents in Terms of Sex

Frequency Percentage (%)
Male 34 34
Female 66 66
TOTAL 100 100

The table showed that 66% of engaging parents were
female and 34% were male, indicating that moms were more
engaged in school-community collaborations in this setting.
This indicated that mothers were more actively involved in
supporting educational initiatives and participating in school
programs. Female parents' higher engagement rates were
attributed to conventional caregiving duties and cultural
expectations that placed women at the forefront of their
children's academic development. However, this gender
disparity emphasized the need for methods that encouraged
more fathers to join in school-community events, thereby
promoting more balanced and inclusive parental engagement.

4

International Journal of Multidisciplinary Research and Publications

ISSN (Online): 2581-6187

Data indicated that the larger prevalence of female parents
in school-community partnerships reflected a broader trend of
increased maternal involvement in education. This
engagement increased school achievements while also
reinforcing established gender norms in parental participation,
such as higher academic performance and stronger links
between the home and school environments.

However, this development reinforced established gender
stereotypes that placed women in major caregiving and
educational support roles. While this was desirable, it also
implied that fathers were underrepresented in school-
community events, limiting the diversity of parental
involvement. Schools needed to actively develop inclusive
initiatives that encouraged both mothers and fathers to
participate, understanding that various parental contributions
promoted school-community collaborations and improved the
overall educational experience for students.

Table 1.7. Demographic profile of Parents in Terms of Highest Educational
Attainment

Frequency  Percentage (%)
Elementary 23 23
High School 65 65
College 12 12
TOTAL 100 100

A sizable percentage of parents (65%) finished their high
school education. This showed that most parents had basic
intellectual skills, which could have impacted their
involvement in the education of their children. This
educational background enabled these parents to provide basic
academic support, such as assisting with homework, attending
parent-teacher meetings, and providing advice on school-
related issues. However, the fact that just 12% of parents held
a college degree showed that a smaller fraction may have had
the advanced knowledge or resources to help their children
with more specialized academic areas, such as higher-level
math, science, or advanced reading abilities.

Parents with higher education were frequently better able
to navigate educational systems, acquire academic resources,
and provide advice on long-term academic and career
aspirations. The restricted proportion of college-educated
parents presented obstacles in providing full support for
students aspiring to better academic achievements, thus
affecting the students' long-term educational goals.

The study's findings implied that parents with higher
degrees of education were more likely to have had the ability
and assets necessary to promote their children's academic
goals. Garcia et al. (2021) found a considerable correlation
between parents' educational achievement and their level of
school involvement. Furthermore, recognizing parents'
educational backgrounds enabled schools to build programs
that addressed their requirements. For example, workshops on
effective study habits helped parents assist their children's
education. On the other hand, schools could have given tools
and training to help students with homework and school
projects, establishing a more inclusive educational
atmosphere.
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Statement of Problem 2. What is the level of school-community
partnerships?

The respondents' level of school-community partnerships
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deeply devoted and active in school-community interactions.
Taking responsibility for the project being implemented
scored the lowest (WM = 2.86), described as high. This
teachers' involvement in

in terms of project implementation revealed that instructors

suggested  that

project

implementation did not imply that they were fully responsible

were aware of the current projects being implemented at the ! { IpLy L
for ongoing project sustainability.

school, which received the highest rating (WM = 3.50) and
was assessed as very high. This meant that instructors were

Table 2.1. Level of school-community partnerships of the Respondents in Terms Project implementation

Teacher Parent Overall
WM VI SD WM VI SD WM VI SD
Is aware of the current projects being implemented in the school ~ 3.50  Very high  0.68  3.18 High 0.85 334 High 0.77
Involves in the planning of the school project 3.24 High 0.81 3.19 High 094 322 High 0388
Participate in the implementation of the project 331 High 0.69 3.28 High 0.87 330 High 0.78
Communicates the project of the school to others 3.29 High 0.74 331 High 093 330 High 0.84
Share ideas in the decision-making process 3.19 High 0.71 3.03 High 096 3.11 High 0.84
Takes ownership of the project being implemented 2.86 High 091 233 ModeratelyLow 1.04 2.6 High 0.98
Average Weighted Mean 3.23 High 0.76 _ 3.05 High 093 3.15 High 0385

Note: 1.00-1.49 Very Low 1.50-2.49 Moderately Low 2.50-3.49 High 3.50-4.00 Very High

Table 2.2. Level of school-community partnerships of the Respondents in Terms Diversity of school-community collaboration

Teacher Parent Overall
WM VI SD WM VI SD WM VI SD

Ensures adequate resources for improving reading skills.

Extends support for struggling readers

Coordinates with the barangay officials in promoting school reading initiatives aimed at

improving reading skills.

Engages stakeholders in capacity development program in reading initiatives

Solicits professionals and other alumni assistance in the implementation of reading

initiatives.

334 High 063 316 High 0.85 325 High 0.74
344 High 0.69 3.08 High 092 326 High 0.81
2.64 High 092 302 High 095 383 High 094

292 High 081 286 High 094 289 High 0.88

2.76 High 088 270 High 1.11 2.73 High 1

Average Weighted Mean

3.02  High 079 296 High 095 2.99 High 0387

Note: 1.00-1.49 Very Low 1.50-2.49 Moderately Low 2.50-3.49 High 3.50-4.00 Very High

On the other hand, communicating school projects to
others (WM=3.31) was rated the highest by the parents,
described as High, suggesting that parents take an active role
in disseminating information about the programs and activities
within the community. However, parents rated their sense of
ownership over projects the lowest (WM=2.33), showing a
gap in deep engagement beyond participation.

Overall, the combined results (WM = 3.15) suggested that
both teachers and parents actively contributed to school
projects butdid not always take full ownership or leadership
roles in sustaining them. The highest-ranking indicators—
aware of the current projects being implemented in the school,
rated the highest (WM = 3.50) suggested that both groups
recognized the importance of their understanding of the
activities of the schools, as this created collaboration and
support in decision-making and project ownership.

To promote greater ownership and address local needs,
active parental and community participation in school
decision-making was vital. This took more than just
involvement in school events; they must have been actively
involved in establishing policies, programs, and projects that
directly influenced children. Active participation allowed
stakeholders to express their perspectives and cultural values,
linking educational activities with the actual needs of the
community. When parents and community members feltheard
and valued, they were more likely to make significant

contributions, which improved the school's ability to serve all
students. It was essential that decisions related to student
needs involved meaningful consultation and collaboration
with stakeholders, supported by clear and transparent
communication throughout the process.

While both teachers and parents participated in planning
and implementation, lower ratings in sharing ideas in decision-
making (WM=3.11) and taking ownership (WM=2.60)
suggested that parents may have felt excluded from leadership
roles, indicating that while participation existed, it did not
extend to influential roles where stakeholders could truly lead
or guide school initiatives. This perceived exclusion reduced
motivation and diminished the potential benefits of
community involvement. Schools deliberately fostered a
culture of inclusive decision-making in which every voice is
heard and respected. This necessitated school leaders
cultivating mutual respect and trust, ensuring that parents,
teachers, and community members believed they were co-
creators of school rules and activities. Leadership teams
provided established opportunities for interaction, such as
forums, focus groups, or advisory councils, where
stakeholders shared ideas and solutions. Finally, creating a
truly inclusive environment ensures that school programs are
more responsive to community needs and effective in
promoting student success.
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By fostering a culture of mutual respect, shared leadership,
and transparent communication, schools created a
collaborative environment where teachers, parents, and
community members were empowered as co-creators of
school initiatives. This collaborative model ultimately led to
the development of programs that were more responsive to
community needs, thereby enhancing student outcomes and
promoting educational equity.

Extending support for struggling readers (WM = 3.44)
indicated that teachers prioritized offering interventions to
improve reading skills, suggesting that teachers accepted
responsibility for recognizing difficult readers and
implemented targeted interventions such as guided reading
sessions, remedial education, and tailored learning plans.
Providing such assistance not only improved students' core
literacy skills but also boosted their confidence and drive to
interact with reading materials. Coordination with barangay
authorities for reading initiatives (WM = 2.64) suggested a
lack of coordination with local government entities, which
jeopardized the long-term viability of community-based
reading programs. This lack of coordination had a substantial
impact on the sustainability and reach of literacy programs, as
barangays played an important role in mobilizing community
support and resources. Without effective coordination between
schools and local government agencies, reading initiatives
may encounter limits in terms of outreach, volunteer support,
and logistical assistance.

On the other hand, providing appropriate resources for
enhancing reading abilities (WM = 3.16, High) indicated that
parents recognized their role in supporting their children's
literacy journey, whether by offering access to books,
educational tools, or quiet reading spaces. While involving
stakeholders in capacity development programs (WM = 2.86,
High), it suggested that it was possible that parents were not
completely aware of or participated in capacity-building
efforts for reading initiatives. Engaging parents in more
systematic capacity building can boost their confidence in
supporting reading at home and increase their participation in
school activities. Addressing hurdles such as time,
communication, and access to training was critical to
expanding parental participation.

Finally, coordination with barangay authorities for school
reading activities (WM = 3.83) indicated that community
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leaders played an important role in fostering literacy. This
demonstrated the important role that community leaders
played in promoting literacy by providing logistical support,
organizing reading events, and endorsing literacy as a priority.
Their presence not only gave school initiatives credibility but
also stimulated community-wide participation, making literacy
efforts more inclusive and comprehensive. Soliciting
professional and alum assistance in reading initiatives (WM =
2.73) demonstrated a lack of external support for conducting
long-term literacy programs. This underutilization was due to
poor alum relations, a lack of communication channels, or the
absence of planned volunteer activities. However,
professionals and alums were helpful collaborators by
providing mentorship, giving books and resources, or
delivering literacy courses. Building relationships with these
groups significantly improved the sustainability and diversity
of reading initiatives in schools.

The data indicated that while teachers and parents
understood the value of reading programs, engagement with
barangay officials, professionals, and alums was limited.
Similarly, participation in capacity development programs
ranked among the lowest indicators, indicating a lack of
training and skill-building opportunities. Furthermore, schools
had maintained coordination with local leaders, which
encouraged and strengthened community-based partnerships.

The results showed that extending support for struggling
readers (WM = 3.44) remained a priority for teachers,
highlighting their commitment to implementing targeted
interventions like guided reading sessions and remedial
programs. Such initiatives not only improved literacy skills
but also enhanced students' confidence and motivation.
However, coordination with barangay authorities for reading
initiatives scored lower (WM = 2.64), suggesting a gap in
partnership with local government units, which were crucial in
sustaining community-wide literacy programs through
resource mobilization and logistical support.

On the parents' side, providing appropriate resources for
reading (WM = 3.16) reflected awareness of their role in
fostering literacy at home. Yet, involvement in capacity-
building activities (WM = 2.86) indicated limited parental
engagement in programs designed to enhance their ability to
support reading initiatives. Addressing barriers like time
constraints and communication gaps has improved this.

Table 2.3. Level of school-community partnerships of the Respondents in Terms Monitoring and Evaluation

Teacher Parent Overall
WM VI SD WM VI SD WM VI SD
1. Takes an active part in monitoring reading initiatives in school through weekly review 319 High 069 296 High 096 308 High 083
of the progress.
2. Shares ideas on improving the rea?ﬁr;gextﬁ?;\i/:;ofthe school based on the results of 320 High 066 287 High 095 308 High 081
3. Takes part in conducting assessments before and after the initiatives to measure 330 High 062 285 High 103 308 High 083
improvement in reading skills
4. Gathers regular feedback from students on their reading experiences and challenges. 324 High 067 295 High 095 3.1 High 0.81
5. Engages community members and local organizations in supporting and evaluating 284 High 079 268 High 092 276 High 086
reading initiatives. ) ) ) )
Average Weighted Mean 3.17 High 0.69 286 High 096 3.02 High 0.83

Note: 1.00-1.49 Very Low 1.50-2.49 Moderately Low 2.50-3.49 High 3.50-4.00 Very High
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Interestingly, coordination with barangay officials for
school reading activities was rated high (WM = 3.83),
reaffirming the key role of community leaders in promoting
literacy events and endorsing education as a communal
priority. Meanwhile, seeking assistance from professionals
and alums (WM =2.73) remained underutilized, likely due to
weak networks or lack of organized volunteer opportunities —
an area with significant potential for enhancing program
sustainability.

The findings showed that both teachers and parents rated
the monitoring and evaluation of reading programs in the
school as "High," with an overall weighted mean (WM) of
3.02. Teachers evaluated their involvement higher (WM =
3.17) than parents (WM = 2.86), indicating that teachers were
more active in monitoring and evaluating reading programs.
The highest-rated indicator among teachers was "Takes part in
conducting assessments before and after the initiatives to
measure improvement in reading skills" (WM = 3.30, SD =
0.62), whereas for parents, the highest-rated item was "Shares
ideas on improving the school's reading initiatives based on
the results of the evaluation" (WM =2.87, SD = 0.95).

However, the lowest-rated indicator for both groups was
"Engages community members and local organizations in
supporting and evaluating reading initiatives" (Teachers: WM
= 2.84, SD = 0.79; Parents: WM = 2.68, SD = 0.92),
indicating a need for stronger collaboration between schools
and external stakeholders in monitoring reading programs.
This implied that, while schools created reading programs,
local organizations and community members played a limited
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role in both the support and evaluation phases of these
activities. Lack of engagement was due to poor outreach,
imprecise role communication, or a belief that external
stakeholders were not important to the review process.
Strengthening  partnerships  with  non-governmental
organizations, civic groups, and local companies provided new
views, additional resources, and a shared feeling of
responsibility, all of which were critical for sustaining and
enhancing reading outcomes.

These findings reinforced the need for schools to
deliberately expand the involvement of both parents and
community partners in reading program monitoring and
evaluation. Hoover-Dempsey et al. (2022) emphasized that
strong parental involvement in literacy initiatives substantially
contributed to improved student reading outcomes, not just
through direct support at home but also by participating in
program assessments and offering valuable feedback on the
effectiveness of instructional strategies. Their research
suggested that many parents were willing to be involved but
lacked the necessary knowledge or confidence to participate
meaningfully in program evaluation processes. Schools should
offer training sessions, workshops, and consistent
communication platforms to help parents develop the skills
and understanding needed to track and support their children's
reading progress effectively. Schools should have given
training and regular contact to parents so they can effectively
monitor their children's reading progress.

Summary of the Level of School-Community Partnership

Table 2.4. Summary of the Level of School-Community Partnership

Teacher Parent Overall
M VI SD M VI SD M VI SD
Project Implementation 323 High 076 3.05 High 093 315 High 0.85
Diversity of School-Community Collaboration  3.02  High 0.79 296 High 095 299 High 0.87
Monitoring and Evaluation 3.17 High 069 286 High 096 3.02 High 0.83
Composite Mean 2778 High 0.75 2,52 High 1.04 2.65 High 0.65

Note. 1.00-1.49 Very Low 1.50-2.49 Moderately Low 2.50-3.49 High 3.50-4.00 Very High

Data revealed that teachers had a high level of
participation in project implementation (M =3.23,SD=0.76),
reflecting a strong and reasonably consistent commitment to
carrying out school activities and projects. This implied that
teachers were actively involved in the delivery and
implementation of school initiatives, demonstrating their
criticalrole in driving educational activities and objectives.
Respondents rated the diversity of school-community
collaboration the least, showing that collaboration remained
limited to familiar or traditional partners, thereby reducing
opportunities for broader community involvement and
innovative contributions from diverse groups.

On the other hand, parents had also shown their high level
of participation in project implementation (M = 3.05, SD =
0.93), showing that many parents were willing to support
school activities, particularly those with visible or tangible
components. In terms of monitoring and evaluation,
participation obtained the lowest level. This suggested a lack
of ongoing commitment or impact beyond the early stages of a
project. This indicated parents' limited chances or capacity to
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participate in more technical or strategic areas of school
programming, such as measuring progress or providing
feedback.

While monitoring and evaluation received the lowest level
of participation, both respondents demonstrated a high level of
participation overall in projectimplementation (M = 3.15, SD
= 0.85), confirming that stakeholders were most active when
they were involved in direct and immediate actions. This
imbalance implied that, even though implementation was
adequately supported, the sustainability, accountability, and
effectiveness of projects were jeopardized in the absence of
greater participation in oversight and follow-through activities.

Both teachers and parents reported high levels of
engagement in all three areas: project implementation,
cooperation and diversity, and monitoring and evaluation.
However, teachers regularly reported higher levels of
involvement than parents in all categories. The composite
mean reinforced this, with teachers evaluating the relationship
somewhat higher (M = 2.78) than parents (M = 2.52). This
implied that, while collaboration was usually seen positively,
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there was a perception gap across stakeholders. Teachers were
more aware of or participated in collaborative activities than
parents, or parents felt less engaged or acknowledged in these
procedures.

The findings emphasized the need for inclusive and open
communication in bridging the perceived gap between
teachers and parents in school-community collaborations.
While teachers were active participants, parents frequently felt
alienated from important procedures such as decision-making
and evaluation. This gap was due to insufficient
communication and a lack of relevant roles for parents. To
address this issue, schools developed two-way
communication, involved parents in leadership and planning,
and promoted mutual trust. Strengthening collaboration in this
manner improved program effectiveness and student
achievement.

Statement of Problem 3. What are the reading skills of
students in English as per the PHIL-IRI Evaluation?
Table 3. Level of Reading Skills of Students in English

Frequency  Percentage (%)
Frustration 14 20
Instructional 44 63
Independent 12 17
Total 70 100

The statistics showed that the majority of students (63%)
had instructional-level reading skills, indicating that they
needed guidance and support to effectively absorb texts. This
level suggested that, while these children had gained basic
reading skills, they required purposeful instruction to improve
their comprehension and fluency. A lesser percentage (17%)
were classed as independentreaders, which meant they could
read and comprehend texts without assistance, demonstrating
strong literacy proficiency and the ability to engage with
academic content confidently. However, 20% of children were
frustrated, suggesting that reading was a significant issue for
them; these students were likely to struggle with vocabulary,
comprehension, or decoding, and without tailored treatments,
they might have become disinterested or frustrated. This study
emphasized the importance of diversified literacy programs
that catered to different reading levels, such as remedial
support for struggling readers and enrichment activities for
independent readers.

The findings underlined the significance of structured
literacy programs and customized education to accommodate
pupils' varying reading skills. Schools were encouraged to
provide remedial reading programs to strengthen core literacy
abilities and prevent subsequentacademic challenges, as well
as give access to diverse and demanding reading materials to
keep students engaged and help them enhance their
comprehension skills. At the same time, kids with advanced
reading skills were challenged with a diverse range of
challenging and relevant books that promoted critical thinking
and comprehension. Access to a diverse range of reading
materials and individualized support ensured that all students,
regardless of skill level, could grow and thrive in their literacy
journey.
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The statistics revealed that a majority of students,
specifically 63%, fell under the instructional reading level
category. This indicated that while these learners had acquired
basic reading skills, they still required guided instruction and
support to effectively comprehend and engage with texts
appropriate for their grade level. Students at this stage often
need scaffolded activities, explicit teaching of vocabulary and
comprehension strategies, and opportunities to practice
reading with support from teachers or peers. Without
intentional instructional intervention, these students might
have struggled to develop higher-order literacy skills
necessary for independent academic success.

A smaller group, 17% of students, were categorized as
independent readers, meaning they could read and
comprehend grade-level texts with minimal or no assistance.
These students demonstrated strong literacy proficiency and
the ability to engage confidently with academic content. For
these learners, the educational focus shifted toward
enrichment programs and the provision of diverse, complex
reading materials that challenged their critical thinking,
comprehension, and analytical skills.

Conversely, 20% of students were classified as frustrated
readers—those who struggled considerably with decoding,
comprehension, vocabulary acquisition, and fluency. For this
group, reading became a source of anxiety and
discouragement, often leading to disengagement from
academic activities. Without individualized, remedial
interventions such as guided reading sessions, phonics-based
instruction, or tailored literacy programs, these students risked
falling further behind, affecting their overall academic
performance and confidence.

These findings emphasized the importance of
implementing differentiated literacy programs that addressed
the diverse reading competencies within a classroom. Schools
were advised to prioritize remedial reading programs for
struggling readers to strengthen foundational literacy skills
and mitigate future academic difficulties. Simultaneously,
providing diverse and stimulating reading materials for
students at the instructional level was crucial to enhancing
comprehension, vocabulary development, and reading fluency.
Independent readers, on the other hand, benefited from access
to more complex, engaging, and content-rich texts that
encouraged analytical reading, synthesis of ideas, and deeper
comprehension.

Statement of Problem 4. What are the Challenges in
implementing school-community partnerships?

The data revealed that both teachers and parents generally
agreed on the existence of challenges in school-community
partnerships, with an overall average weighted mean of 2.65,
demonstrating a general perception that such partnerships
faced obstacles. However, teachers (M = 2.78, SD = 0.83)
tended to perceive these challenges as slightly more
significant than parents (M = 2.52, SD = 1.04), indicating a
higher awareness or concern about the difficulties thatarose in
school-community collaborations from a teacher's perspective.
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Table 4. Challenges in implementing school-community partnerships as assessed by the respondents

Teacher Parent Overall

WM VI SD WM VI SD WM VI SD

1. Limited availability of time for effectlv'e.collaboratlon between schools and 203 Agree 071 276 Agree 1 276 Agree 036
communities.

2. Interference in daily school activities 2.19  Agree 1.1 1.79 Disagree 0.9 1.99  Disagree 1.1

3. Implementation of cooperative initiatives apd schemes intended to improve 321 Agree 066 2.84 Agree 09 303 Agree 078

student welfare and academic performance.
4. Insufficient participation and involvement from members of the community.  2.76  Agree  0.81 2.6 Agree 1.1 2.68 Agree 0.96
5. Poor channels of communication lead to meffectlv'e'exchange of information 266 Agee 088 228 Agree 12 247 Agree 1.04
between schools and communities.
6. Difficulties or issues arising in the interactions and relationships between 274  Agee 079 248 Disagree L1 261 Agree 095
parents and teachers.

7.Lack of openness and clarity in decision-making processes and resource 317  Agee 083 2.9 Agree 11 3.03 Agree 097
management.

Average Weighted Mean 278 Agree 083 2.52 Agree 1.04 2.65 Agree 0.65

Note: 1.00-1.49 Strongly Disagree 1.50-2.49 Disagree 2.50-3.49 Agree 3.50-4.00 Strongly Agree

The highest-ranked challenge for teachers was
"Implementation of cooperative initiatives and schemes
intended to improve student welfare and academic
performance" (M=3.21, SD = 0.66), reflecting considerable
challenges to implementing effective collaborative initiatives
meant to meet students' overall requirements. Teachers felt a
sense of responsibility for developing and sustaining activities
that engaged both the school and the community, frequently
meeting challenges in aligning resources and techniques to
achieve effective outcomes.

For parents, the most significant issue was "Lack of
openness and clarity in decision-making processes and
resource management” (M = 2.89, SD = 1.10), showing that
parents felt alienated from crucial decisions affecting their
students' education and were concerned about how resources
were distributed and handled, which jeopardized the viability
of collaborative school-community efforts.

On the other hand, the least concerning issue for both
groups were "Interference in daily school activities", which
was disagreed upon by parents (M= 1.79, SD=0.90) and was
agreed upon by teachers (M =2.19, SD = 1.10). This implied
that parents often regarded any external contributions or
interactions as supportive and constructive, rather than
intrusive. They regarded such involvement as an opportunity
to strengthen links between the school and the community,
despite their belief that it had a negative impact on their
students' educational environment.

The findings emphasized the need for honest decision-
making, open communication, and ongoing collaboration in
improving school-community ties. These components were
essential for creating trust and ensuring that all stakeholders—
teachers, parents, local governments, and community
organizations—were on the same page and worked towards
common goals. Clear communication channels helped to avoid
misunderstandings, align expectations, and keep everyone
informed about school projects, which led to increased
community involvement and support.

Furthermore, weak communi cation channels (M =2.47,
SD = 1.04) presented a barrier that schools must overcome by
implementing effective two-way communication systems.
This suggested that both teachers and parents believed that
present communication systems were insufficient, which
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limited the flow of critical information and reduced

stakeholder participation.

Statement of Problem 5. Is there a significant difference in the
level of school perception in school-community partnership
when grouped according to profile?

Table 5. Test of Difference in School Community Partnership when grouped
according to Profile

School-community

Teachers . p value Interpretation  Decision
partnerships
Age 0.001 Significant Reject Ho
Project L .
Sex implementation 0.001 Significant RejectHo
Education ~ School-community 0.001 Significant Reject Ho
collaboration
Service Monltonng and 0.001 Significant Reject Ho
Evaluation
Parents
Age . Project . 0.001 Significant Reject Ho
implementation
School-community L .
Sex collaboration 0.001 Significant RejectHo
Education Monltonng_ and 0.001 Significant Reject Ho
Evaluation

Note: Correlation is significant at the 0.05 level (2-tailed).
See Appendix B for the exact p value

A Kruskal-Wallis H Test was conducted to compare the
school-community partnership when grouped according to
profile. The results were statistically significant, H (5) =
58.12, p = .001, indicating that there were significant
differences between the school community and demographic
profile.

The statistical results showed that there was a substantial
difference in school-community partnerships between teachers
and parents based on age, gender, education, and duration of
service (p-value = 0.001). Because all values were less than
the 0.05 significance level, the null hypothesis was rejected,
implying that these demographic factors influenced
differences in how school-community partnerships functioned
in terms of project implementation, collaboration, and
monitoring and evaluation.

According to this result, teachers' and parents' levels of
involvement, communication techniques, expectations, and
duties varied depending on their demographic features. For
example, older or more experienced teachers were suited to
navigating and leading community-based projects due to their
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exposure and expertise with school systems, whereas younger
or less experienced persons required additional support or
mentoring. Similarly, parents with higher educational
attainment felt more comfortable participating in planning and
decision-making processes, whereas those with lower
education levels felt less prepared to contribute actively.

Schools assigned age-appropriate and experience-based
roles to teachers and parents in projects and collaborations.
Mentorship programs and community engagement courses
helped younger teachers and parents become more involved in
their communities. On the other hand, schools provided
flexible participation opportunities to encourage more
participation from both male and female stakeholders.
Furthermore, people with higher levels of education
participated in leadership roles and strategic planning, and
those with less formal education contributed through practical
participation and hands-on experiences.

A Kruskal-Wallis H Test was conducted to compare
school-community partnerships when grouped according to
respondent profiles. The analysis yielded statistically
significant results, H (5) = 58.12, p = .001, indicating
meaningful differences in the nature and strength of school-
community partnerships when factors such as age, gender,
educational attainment, and length of service were considered.
The null hypothesis was disproved because the p-value was
below the 0.05 significance threshold, demonstrating that
these demographic variables had a substantial impact on how
stakeholders participated in and supported school-community
collaborations, with a focus on program implementation,
collaboration, and program monitoring and evaluation.

A closer look at these findings revealed several important
insights. For instance, age and experience played a crucial role
in determining levels of involvement and leadership in school
initiatives. Older or more experienced teachers and parents
often brought with them institutional knowledge, familiarity
with school-community dynamics, and established networks,
making them more likely to take on leadership roles or serve
as mentors.

Conversely, younger or less experienced individuals
lacked confidence or clarity regarding their expected roles
within these partnerships, requiring additional orientation,
mentorship, or gradual involvement to build their capacity for
community engagement.
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Educational attainment also emerged as a significant factor
influencing participation patterns. Parents and teachers with
higher education levels typically possess greater confidence
and capacity to engage in decision-making, planning, and
evaluation processes. They often were more familiar with
formal communication practices, data interpretation, and
program planning methodologies, making them well-
positioned to assume strategic and leadership functions within
partnerships. Those with lower educational backgrounds,
while no less invested in their children's success, preferred or
were limited to more hands-on or operational roles,
participating through volunteer work, event coordination, or
logistical support. Gender differences also were found to
influence engagement levels, with variations in
communication preferences, available time, and perceived
responsibilities. This underscored the importance of creating
inclusive and flexible participation models thataccommodated
the needs of both male and female stakeholders, recognizing
and valuing diverse forms of involvement.

These findings suggested that schools would benefit from
assigning context-sensitive roles in school-community
projects, acknowledging individual strengths, experiences, and
preferences—for example, offering leadership roles or
mentorship responsibilities to more experienced individuals
while providing training and structured support for newer or
less confident stakeholders. Schools might also develop
community engagement workshops, capacity-building
sessions, and mentorship programs that target less experienced
parents and younger teachers to gradually build their
confidence and involvement in school-community
partnerships.

These results were strongly aligned with the
conclusions drawn by Smith and Brown (2022), who similarly
found that demographic characteristics influenced school-
community partnerships to varying degrees. In their study,
while demographic factors such as age, education, and
experience sometimes had minimal effects on surface-level
participation, such as event attendance, they had a marked
influence on deeper involvement activities like decision-
making, program design, and long-term project leadership.

Statement of Problem 6. Is there a significant relationship
between reading skills and the level of school-community

partnership?

Table 6. Test of Relationship between reading skills and the level of school-community Partnership

Teachers School-community partnerships r p value Interpretation  Decision
Project implementation 0.781

Reading Skills ~ School-community collaboration  0.795  0.001 Significant RejectHo
Monitoring and Evaluation 0.847

Parents

Project implementation 0.613

Reading Skills ~ School-community collaboration  0.609  0.001 Significant RejectHo
Monitoring and Evaluation 0.684

Note: Correlation is significant at the 0.01 level (2-tailed).
See Appendix B for the exact p value

A Spearman's rank-order correlation was conducted to
examine therelationship between reading skills and the level
of school-community partnership. The analysis revealed a

very weak, significant positive correlation, p =.78, p =.001,
indicating a meaningful association between the variables.
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Statistical research showed a substantial positive link
between students' reading ability and the extent of school-
community engagement across multiple dimensions. Because
all correlation values were positive and statistically
significant, the null hypothesis was rejected, implying that
greater school-community ties led to improved reading skills
in students. These findings clearly supported the rejection of
the null hypothesis, demonstrating that variations in school-
community engagement levels were significantly associated
with disparities in students' reading proficiency.

Findings suggested that when schools worked closely with
families, local leaders, and community organizations, students
developed higher literacy abilities. Joint reading programs,
community-led tutorials, and parental involvement in literacy
progress tracking were all examples of partnerships that
provided kids with consistent support and motivation outside
of'the classroom. A highly engaged school-community context
fostered a learning ecosystem in which literacy was prioritized
at home and in the community, reinforcing classroom
instruction and fostering a culture of education.

According to data, schools provided literacy training
programs to parents so that they could support their children's
reading development at home. Community organizations
assisted school efforts by offering reading programs, literacy
courses, and access to literature. Furthermore, improved
school-community partnerships helped address reading
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challenges through educational interventions and early
remediation initiatives.

7. Proposed program based on the results of the study.

A program is proposed to enhance the school-community
partnerships and increase the reading skills of the students.
Rationale: A strong partnership between schools and the wider
community is essential in fostering student success,
particularly in foundational skills like reading. The rationale
for the proposed program lies in the growing recognition that
improving students' reading abilities requires not only the
efforts of teachers and school administrators but also the
active engagement of families, local organizations, and
stakeholders. When schools collaborate with parents, barangay
leaders, NGOs, and volunteers, they create a supportive
environment where learning extends beyond the classroom.
This program is designed to bridge the gap between home and
school by promoting shared responsibility in developing
literacy skills through activities such as community reading
sessions, parent workshops, and resource mobilization. With
declining reading comprehension level observed among
students — especially in early grade levels — this initiative aims
to create a culture of reading thatis inclusive, sustainable, and
rooted in real-life partnerships. By leveraging community
support and participation, the program not only enhances
reading proficiency but also builds trust, communication and
unity between the school and its surrounding community.

Table 7. Proposed Program to Strengthen School-Community Partnerships

Key Result Strategies/ Persons Time
Objectives . Resources Expected Output
Area ! Activites Involved Frame P P
. . Teachers, P25000: Stakeholders
Organize planning P10000
. Parents, . showed shared
. To enhance stakeholder sessions where parents, . Venue preparation, P
Project . . Barangay April to responsibility;
. ownership of reading teachers, alums, and .. P2000
Implementation . N Officials, May . . documented plans
projects barangay officials jointly . Printed materials, .
. LT Community from co-design
design reading initiatives. Members P8000 meals, and sessions
P5000 facilitation fees.
Implement community-
based reading centers Teachers, PSOOO‘. NGO, alumniand
To expand school- - Parents, P2000 community-based .
School- . Invite alums, . other professionals
. community . Barangay May to reading centers
Community . professionals, and local .. demonstrated a
. collaboration beyond . Officials, June P3000 stakeholder
Collaboration e NGOs to adopt reading : e strong culture of
barangay coordination Community engagement activities .
roles such as mentors, . collaboration
. Members feedback sessions
donors, or facilitators.
P10000:
Organize communit; P2000 performance rubrics
8 y School Leaders, p .
- teams to conduct reading P5000 Community-led
.. To enhance monitoring . Parents, PTA, .
Monitoring and . . progress monitoring and Second quarterly community reports on student
- and evaluation with . . Local . .
Evaluation o feedback, using rubric Quarter feedback sessions progress submitted
shared responsibility Government
and performance . P3000 every quarter
PR Units, NGOs . .
indicators. Preparation of evaluation
reports
To increase student
0,
reading proficiency Implement tailored P10000: . 23 5.0 o of
. . . . . instructional-level
from instructional to reading camps, phonics Teachers, School P3000 reading camps
Students . . . .. Year . . students moved to
. . independent level drills, and home-guided Administrators, P3000 phonics drills and .
Reading Skills . . . Round . independent level
Capacitate parents in reading logs for Parents P4000 printing of home- at the end of
using home-based struggling readers. based reading materials
. . school year
reading materials
Establish monthly forums P5000: Published minutes
Transparent To address concerns where all stakeholders School regular stakeholder forums, . .
B . . . .. and financial
Decision- about transparency in review budget use, project Administrators, Quarterly  budget transparency boards,
. .. . . e . . transparency
Making decision-making progress, and raise Parents, Teachers publication of financialand boards

concerns openly

progress reports
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The fourth KRA addressed the urgent need to improve
students' reading skills, particularly given that 63% of students
were found to be at the instructional reading level, requiring
additional support to achieve independence. The proposed
strategies included tailored reading camps, phonics drills, and
home-based reading logs, combined with parent capacity-
building programs. This multi-tiered intervention ensured that
struggling readers received remedial support while
independent readers were challenged through enrichment
activities. The target of moving 25-50% of instructional
readers to independent status by the end of the school year was
ambitious yetrealistic, especially when literacy development
was supported both in school and at home. Bendanillo (2021)
similarly found that parental involvement and targeted reading
interventions had a direct, positive effect on students' reading
performance, validating the inclusion of family literacy
initiatives within the plan.

Finally, the fifth KRA sought to improve transparency in
decision-making through regular stakeholder forums, public
transparency boards, and the publication of financial and
progress reports. The study highlighted concerns over limited
community involvement in decision-making, despite existing
participation in activities. This strategy ensured that
community members remained informed about project
progress, budget utilization, and decisions affecting the
program's direction. Transparency mechanisms not only build
trust but also enhance stakeholder motivation and long-term
commitment to school initiatives.

Budget allocation for the proposed program

This budget was designed to support a 1-year
implementation of activities aimed at improving reading skills
through strong school-community collaboration.

To support the effective implementation of the proposed
school-community reading initiative, a total budget of 55,000
was recommended. For Project Implementation, an allocation
of P25,000 was designated to conduct collaborative planning
sessions with key stakeholders, including parents, teachers,
barangay officials, and alums. This covered venue preparation,
printed materials, meals, and facilitation fees. For School-
Community Collaboration, 5,000 was allotted to establish
community-based reading centers and support stakeholder
engagement activities such as alum mentoring and local NGO
participation. For Monitoring and Evaluation, 10,000 was
allocated for the creation and deployment of performance
rubrics, quarterly community feedback sessions, and
preparation of evaluation reports. Enhancing Students'
Reading Skills required 10,000 for reading camps, phonics
drills, and the printing of home-based reading materials.
Lastly, Transparent Decision-Making was supported with
P5,000, earmarked for regular stakeholder forums, budget
transparency boards, and the publication of financial and
progress reports. This budgetensured inclusive participation,
sustainability, and measurable improvements in student
literacy through meaningful school-community partnerships.
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IV. CONCLUSION AND RECOMMENDATIONS

Based on the findings of the study, the following
conclusions are drawn:

1. The demographic profile of teachers and parents suggested
a strong presence of experienced teachers and parents with
diverse educational backgrounds. This difference in
educational attainment impacted the level of involvement and
understanding of school initiatives.

2. Teachers demonstrated a strong understanding of school
projects, while parents play a key role in communicating these
initiatives. Teachers focused on academic interventions, while
parents prioritize resource availability for student
improvement.

3. Most students were at the instructional level, meaning they
required consistent guidance and structured support to develop
their reading comprehension.

4. Teachers struggled with implementing collaborative
initiatives, while parents highlighted a lack of transparency in
decision-making. These issues hindered the effectiveness of
school-community partnerships.

5. There was a significant difference in school-community
partnerships based on age, sex, education, and length of
service. This suggested that personal and professional
characteristics influence how individuals engage with and
contribute to collaborative efforts between schools and their
surrounding communities.

6. The positive correlation between reading skills and school-
community partnership suggested that greater collaboration
leads to improved student reading performance.

7. By fostering collaborative efforts between teachers, parents,
and the community, the program aimed to provide structured
support and targeted interventions for struggling readers

Based on the conclusions drawn, the following are
recommended:

1. Schools should implement parent education programs to
bridge the gap in understanding school projects through
training workshops for parents to enhance their involvement in
school-community partnerships. By providing parents with the
necessary information and skills, they may play a more active
and informed role in school-community collaborations.

2. Strengthen joint initiatives between teachers and parents,
aligning interventions with student needs by creating a
structured feedback system where parents and teachers can
exchange insights into reading interventions. This
collaborative communication promotes trust and shared
accountability for student learning.

3. Implement targeted reading interventions such as peer-
assisted learning, guided reading sessions, and literacy
workshops. Increasing school-community reading programs
encourages parents and neighborhood volunteers to actively
promote literacy. These efforts provide a strong support
network for children outside of the classroom.
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