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Abstract—This study, “School Heads’ Awareness and Management
of Emotional Intelligence in Strengthening Leadership
Competencies,” examined the correlation between school heads'
emotional intelligence (El) and leadership competencies, focusing on
how El influences key leadership skills. It involved school heads from
the 2nd district of DepEd, Division of Quezon as respondents.
Findings revealed that they exhibit above-average levels of emotional
intelligence awareness, particularly in self-awareness and empathy.
Additionally, emotional intelligence management skills, such as
relationship management and stress management, were found to be
strong predictors of leadership effectiveness. A significant positive
correlation was established between EI awareness and leadership
competencies, with self-awareness and self-regulation having a
notable impact on team management and decision-making.
Furthermore, relationship management showed a strong connection
with leadership effectiveness, emphasizing the role of interpersonal
skills in team unification and trust-building within organizations. In
terms of leadership competencies, the study revealed that school
heads have above-average proficiency in decision-making, team
management, emotional communication, and accountability.
Additionally, adaptability to change and stakeholder engagement
emerged as critical areas where El plays a significant role. The
findings suggest that school heads who excel in emotional
intelligence also exhibit stronger leadership competencies,
particularly in fostering collaborative environments, strategic
planning, and effective communication. Moreover, emotional
intelligence was found to be crucial in stress and conflict
management, with stress regulation influencing rational decision-
making. Qualitative findings indicated that while school heads
recognize the importance of emotional regulation, external pressures
and workload challenges hinder effective stress management.
Overall, the study confirms that El significantly strengthens
leadership competencies, particularly in decision-making,
adaptability, emotional communication, and accountability. The
triangulation of quantitative and qualitative data highlights the need
for El training programs to enhance conflict resolution, stress
management, and stakeholder engagement among school leaders.
Strengthening these areas will contribute to more effective leadership
and a positive school environment.
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l. INTRODUCTION

"Leaders’ ability to inspire comes not from their position but
from their emotional intelligence—their ability to connect,
empathize, and lead with heart. (Maxwell , 2018)
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Expectedly leaders must build connections, lead and direct
diverse teams, and handle the emotional complexities that
arise within the school environment. School heads who
possess high emotional intelligence are greatly believed to
manage stressas well as build resilient, trusting relationships
that causes a series of positive effects in the schools—
strengthening morale, enhancing collaboration, and shaping a
positive, thriving community (Goleman, Boyatzis, & McKee,
2015)."

In an educational institution where school leaders face
relentless challenges ranging from academic success to
creating an environment with respect and unity, the role of
school is indeed crucial. The traditional, managerial approach
is not any more effective in today’s educational landscape.
Most studies have built a significant connection between
emotional intelligence and leadership effectiveness as
Goleman (2015) reiterates that El is an important trait for
school leaders to manage effectively complicated emotional
landscapesin schools. School heads are not only regarded as
managers or leadersin school but also considered as emotional
guides for the staff, teachers and students as well. Leaders
with higher El are better in conflict resolution, and team
motivation (Gkonou, Mercer, & Dewaele, 2020). In addition,
leaders’ competencies are strengthened that usually lead to an
improved school performance. On the contrary, leaders with
low emotional intelligence may find it difficult to deal with
stress and interpersonal relationships. This has a negative
impact to both school climate and academic outcomes (C6té &
Miners, 2016).

While most early literatures are concentrated on the
broader concept of leadership, there are recent studies that
focused on how emotional intelligence positively contributes
to educational leadership. Matthews, Roberts, and Zeidner
(2018) suggest that emotional intelligence is a versatile tool
that educational leaders can use to build resilience and manage
the emotional challenges of their roles. Some researchers also
suggest that El can be developed through constant practice and
professional development (Zysberg & Schwabsky, 2020). The
findings emphasize the significance of school heads becoming
fully aware of their emotional intelligence and learn how to
manage them effectively to improve their leadership
capabilities.

This study "School Heads” Awareness and Management of
Emotional Intelligence in Strengthening Leadership
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Competencies," is initiated on the assumption that awareness
and management of emotional intelligence among school
heads play an important role in strengthening leadership
competencies. Understanding how school heads perceive and
manage their emotional intelligence can offer new insights
into how they lead effectively and establish positive school
environment that benefits both students and staff (Fiori &
Vesely-Maillefer, 2018). It also seeks to address gaps in
understanding how school heads can be emotionally literate to
enhance their leadership capabilities and contribute
meaningfully to overall school success. Focussing on the
ongoingeducational leadership challenges, the researcher is of
great belief that this study could contribute to the literature by
exploring how the awareness, management and development
of emotional intelligence can strengthen leadership
competencies, leading to more effective school leadership in
the present educational set - up (Chin et al., 2020).
Moreover this provides a framework for Emotional
Intelligence-Based Leadership Training Program (EILTP) for
School Heads. A framework that school heads can utilize in
setting goals of improving their El and strengthening their
leadership competencies. Through this leaders can identify
their strengths and areas for development in terms of El
setting measurable goals, and tracking progress over time.
1.1 Statement of the Problem
Specifically, the study sought to answer the following
questions.
1.Whatis the level of emotional intelligence awareness among
school heads, as measured by.
1.1 self-awareness,
1.2 self-regulation
1.3 self -motivation
1.4 empathy, and
1.5 social skills awareness?
2. What is the level of emotional intelligence management
among school heads as measured by.
2.1 emotional literacy
2.2 self- concept
2.2 autonomy
2.4 relationship management
2.5 stress management, and
2.6 conflict management?
3. What is the level of leadership competencies among school
heads in relation to.
3.1 decision-making skills
3.2 team management
3.3 emotional communication skills
3.4 accountability
3.5 adaptability to change and,
3.6 community and stakeholder engagement
3.7visionary and strategic thinking?

II. METHODOLOGY

The study employed the sequential mixed methods which
involved collecting and analyzing quantitative data first,
followed by qualitative data collection and analysis. This
approach allows researchers for a deeper exploration of
quantitative findings through qualitative insights. It started by
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surveying school leaders to gather quantitative data on their
awareness nd management of emotional intelligence as well as
their leadership competencies. It was followed by the conduct
of individual interviews to get into the participants
experiences, perceptions, and practices related to emotional
intelligence in leadership roles. This design was chosen
because it allows the researcher for a systematic and in-depth
exploration of the research problem, ensuring that both
numerical trends and personal experiences are considered in
analyzing the role of emotional intelligence in leadership
effectiveness.

I1l. RESULT AND DISCUSSION

This chapter discusses the results, findings and discussion
of the research data. Specific questions under the statement of
the problem were answered in this chapter, supported by
tables which present the data gathered about the levels and
significantrelationships of emotional intelligence awareness
and managementto leadership competencies of school heads
in the six municipalities of the 2nd district of the division of
Quezon.

Additionally, it provides details about the analysis of both
guantitative and qualitative findings which offer insights on
how emotional intelligence influences leadership
effectiveness. Statistical interpretations supported by related
literature, highlighting key patterns and implications were
integrated in each discussion. The research offers a promising
perspective on gaining a thorough understanding of the crucial
function that emotional intelligence serves in enhancing
school leadership. The study addressed the following:

Level of School Heads Emotional Intelligence Awareness

In this study, the level of school heads emotional
intelligence awareness refers to the following components:
self- awareness, self -regulations, self-motivation, empathy
and social skills awareness.

The following tables show the distribution and percentage
of respondents in terms of their emotional intelligence
awareness as well as the statements from the survey
questionnaire with its mean, standard deviation, verbal
interpretation and EIA level of respondents based on their
responses to NHS Leadership Toolkit.

TABLE 1. Distribution of the Respondents Emotional Intelligence Awareness
in terms of Self- Awareness

Range Frequency [ Percentage Interpretation Level
35-50 87 88.78% Strength for you aA\E’eOr‘;ege
Giving attention to
18-34 11 11.22% where you are Average
weak/est
Development Below
10-17 0 0 Priority area Average
TOTAL 98 100%
Interpretation of scores
Level Verbal Interpretation
35-50 Above- average Strength for you
18-34 Average Giving Attention to where you feel weak
10-17 Below Average Make this area a Development Priority
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Table 1 presentsthe distribution of respondents’ emotional
intelligence awareness in terms of Self-Awareness. Self-
awareness is a significant component of emotional
intelligence, as it helps leaders to recognize their emotions,
understand their influence on decision-making, and regulate
their responses effectively.

The results suggest that 87 out of 98 respondents (88.78%)
scored withinthe range of 35-50, which falls on the “Above-
Average” level and is interpreted as Strength for them. This
means that most school heads have a strong self-awareness,
meaning they are fully aware of their emotions, recognize
their strengths and weaknesses, and can manage their
leadership capabilities with clarity. Leaders with strong or
high level of self-awareness are more likely to be reflective,
flexible, and emotionally intelligent in handling different
school leadership challenges.

There are only 11 respondents (11.22%) scored within the
range of 18-34, which falls on the “Average” level and is
interpreted that a certain area requires attention and
improvement. The respondents in this range have a moderate
level of self-awareness and may find difficulties in other
aspects, such as recognizing emotional prompts or accurately
assessing their leadership impact. In this aspect, professional
development in emotional intelligence, such as self-reflection
activities and coaching sessions, could help them enhance
their self-awareness is greatly encouraged.

Notably, none of the respondents (0%) scored within the
range of 10-17, which would be classified as “Below Average”
orin need of priority development. This means that all school
heads in this study possess at least an average understanding
of their emotions and their effect on leadership.

The findings indicate that while most school possessed
strong self-awareness, there is still a small percentage
(11.22%) in this area who need further development.
Enhancement of self-awareness through self-reflection
exercises, mentoring programs, and targeted training on
emotional intelligence can further strengthen school leadership
competencies.

Additionally, including self-awareness assessments into
leadership evaluation processes can help school heads to
furtherimprove their emotional intelligence and effectiveness
in leading and managing their schools.

Table 2 presents the level of emotional intelligence
awareness in terms of self-awareness among school heads.
Among the individual statements, the highest-rated item, "l
know when | am happy"” (Mean = 4.59), suggests that
respondents have a strong awareness of their positive
emotions, which is essential for maintaining motivation and a
positive leadership outlook. Similarly, "Awareness of my own
emotionsis veryimportant to me at all times" (Mean = 4.40)
further supports their high level of emotional self-recognition.

On the other hand, the lowest-rated statement, “When | feel
anxious, I usually canaccount for the reasons” (Mean = 3.82),
indicates that while respondents generally recognize their
emotions, there may be instances where understanding the root
cause of anxiety is challenging. Likewise, "I always know
when | am being unreasonable" (Mean = 3.87) suggests that
while self-awareness is present, some individuals may struggle
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with recognizing moments of irrationality in certain situations.

TABLE 2. Level of Emotional Intelligence Awareness in terms of Self-

Awareness
Statements Mean Description
| realize immediately when | lose my 3.95 099  Often Applies
temper
Always
| know when I am happy 459 0.73 Applies
| usually recognize when | am stressed 417 094 Often Applies
When | am emotional, | am aware of this 421 0.83  Often Applies
| always know when | am being 387 084  Often Applies
unreasonable
When | feel anxious, | usually can account 382 085  Often Applies
for the reasons
Awareness of my own emotions is very 4.40 083 Always
important to me at all times ’ ' Applies
| can tell if someone upset or annoyed me 398 0.88 Often Applies
I can let anger ‘go ‘quickly so that it no .
longer affects me 399 0.86 Often Applies
Always
I know what makes me happy 435 0.90 Applies
Total Mean Score 41

Verbal Description
Interpretation/Level
Verbal Description of the Mean Score

Often Applies
Strength/Above Average

1.00 - 1.25- Doesnotapply

126 - 2.25-Rarely Applies

2.26 - 3.25- Applies half of the time
3.26 - 4.25- Often Applies

426 - 5.00- Always Applies

Overall, the findings imply that school heads demonstrate
a strong capability for recognizing one’s emotions, which is a
fundamental aspect of emotional intelligence. However, there
remains room for improvement in areas such as identifying the
sources of stress and managing emotional responses in
challenging situations. Enhancing self-awareness through
reflective practices and self-assessment tools can further
strengthen their leadership effectiveness.

TABLE 3. Distribution of the Respondents Emotional Intelligence Awareness
in terms of Self- regulations
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Range Frequency Percentage Interpretation Level
35-50 76 77.55% Strength foryou | AD°Ve-
average
Giving attention to
18-34 22 22.45% where you are Average
weak/est
10-17 0 0 De_ve_lopment Below
Priority area Average
TOTAL 98 100%
Interpretation of scores
Level Verbal Interpretation
35-50 Above- average Strength for you
18-34 Average Giving Attention to where you feel weak
10-17 Below Average Make this area a Development Priority

Table 3 illustrates the distribution of respondents'
Emotional Intelligence (El) awareness in terms of Self-
Regulation. The majority of the respondents, 76 out of 98
(77.55%), fall within the Above Average category, indicating
that self-regulation is a strength for them. This suggests that
most school heads demonstrate strong emotional control,
adaptability, and the ability to manage impulses effectively.
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Meanwhile, 22 respondents (22.45%) belong to the
Average category, highlighting areas where they may need to
improve theirability to regulate emotions, particularly in high-
pressure situations. Notably, none of the respondents scored in
the Below Average range, meaning that self-regulationis not a
major developmental concern for this group.

Overall, these findings suggest that while most respondents
exhibit commendable self-regulation skills, targeted
interventionsor training could further enhance the emotional
intelligence of those in the Average category.

TABLE 4. Level of Emotional Intelligence Awareness in terms of Self -
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strong drive to achieve goals and persistent in the face of
challenges, and maintain a positive outlook in their
professional responsibilities.

TABLE 5. Distribution of the Respondents Emotional Intelligence Awareness
in terms of Self- Motivation

regulations

Statements Mean SD Description
| can reframe bad situations quickly 3.87 0.82 Often Applies
| do not wear my heart on 3.71 097 Often Applies
Others can rarely tell what kind of 371 091 Often Applies
mood | amin
ge’g’;f:y Ay off the handle” at other 544 493 Often Applies
Difficult people do not annoy me 344 1.04 Often Applies
| can consciously after my frame of 393 078 Often Applies
mind or mood
I do not allow stressful situations or .
people affect me once | have left work 408 085 Often Applies
I rarely worry about work or life in 356 091 Often Applies
general
:Ocan suppress my emotions when | need 397 087 Often Applies
Others often do not know how | am .
feeling about things 3.88 082 Often Applies
Average Score 38
sD .89

Verbal Description
Interpretation/Level

Often Applies
Strength/Above-average

Table 4 presents the respondents’ level of emotional
intelligence awareness in the aspect of Managing Emotions.
The highest-rated statement, **I do not let stressful situations
or people affect me once I have left work"* (Mean=4.08,SD =
0.85), interpreted as “Applies most of the times” implies that
respondents have a well-developed coping mechanism,
allowing them to maintain emotional balance after work hours.
The lowest-rated statement, "Difficult people do not annoy
me"* (Mean = 3.44,SD = 1.04) interpreted as “Applies most of
the times ", indicates that while respondents strive to manage
their emotions, they still have difficulty dealing with
challenging individuals. The standard deviation (1.04) which
is slightly higher than others also suggest variability in
responses, that means some individuals struggle more than
others in controlling their reactions to difficult people. The
overall weighted mean of 3.79 with a standard deviation of
0.89 suggests that respondents generally have a good ability to
regulate their emotions.

In summary, the findings with the average score of 38
indicate that respondents have an Above-average ability to
manage emotions, but challenges remain in handling
interpersonal conflicts and difficult situations.

Table 5 presentsthe distribution of respondents' Emotional
Intelligence (EIl) awareness in terms of Self-Motivation. The
majority of the respondents, 84 out of 98 (85.71%), fall within
the Above Average category, indicating that self-motivation is
a strength for them. This means that most school heads have
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Range Frequency Percentage Interpretation Level
35-50 84 85.71% Strength for you aA\?eOr‘;Ze
Giving attention to
18-34 14 14.29% where you are Average
weak/est
10-17 0 0 De_ve_lopment Below
Priority area Average
TOTAL 98 100%
Interpretation of scores
Level Verbal Interpretation
35-50 Above- average Strength for you
18-34 Average Giving Attention to where you feel weak
10 -17 Below Average Make this area a Development Priority

Meanwhile, 14 respondents (14.29%) belong to the
Average category, suggesting that while they demonstrate
some level of self-motivation, there may be areas where they
struggle with sustaining enthusiasm or resilience. Notably, no
respondents scored in the Below Average range, indicating that
self-motivation is not a critical concern for this group.

Overall, this suggests that while most respondents exhibit
high levels of self-motivation, further development
opportunities could be beneficial for those in the Average
level to strengthen their ability and focused in their roles.

TABLE 6. Level of Emotional Intelligence Awareness in terms of Self -

Motivation
Statements Mean SD Description
| am always motive myself to do difficult 409 083 Ofte_n
tasks Applies
| am usually able to prioritize important 419 083 Often
activities at work and get on with them : ’ Applies
I always meet deadline 414 097 Ofte_n
Applies
| never waste time 388 090 Ofte_n
Applies
| do not prevaricate Often
369 098 Applies
I_belleve you should do the difficult things 384 082 Ofte_n
first Applies
Delayed gratification is a virtue that I hold 377 093 Ofte.n
to Applies
| believe in action this day Often
435 0.86 Applies
| can always motivate myself even when | 404 079 Ofte_n
feel low Applies
Motivation has been the key to my success 439 086 Alwa_ys
applies
Weighted Mean 4.04
SD 0.88

Verbal Description
Interpretation/Level

Often Applies
Strength/Above average

Table 6 presents the respondents’ level of emotional
intelligence awareness in terms of Self-motivation. The
highest-rated statement, "Motivation has been the key to my
success" (Mean = 4.39, SD = 0.86) interpreted as Often
Applies, suggests that respondents recognize motivation as an
important factor in achieving their goals. This indicates a high
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level of intrinsic motivation, which is essential for sustained
personal and professional growth.

The lowest-rated statement, "l do not prevaricate' (Mean
= 3.69, SD =0.98) interpreted also as Often Applies, suggests
that some respondents occasionally struggle with
procrastination or delaying tasks. The standard deviation
(0.98) implies variability in responses, indicating that while
some individuals manage their time effectively, others may
still face challenges in avoiding distractions or postponing
responsibilities.

The overall weighted mean of 4.04, with a standard
deviation of 0.88, indicates that respondents generally
demonstrate a strong ability to motivate themselves, with the
verbal interpretation of "Often Applies.” This suggests that
most respondents possess the drive and discipline needed to
accomplish their tasks, but there is still room for improvement
in certain areas.

Overall, the results indicate that respondents exhibit an
Above-average level of self-motivation, particularly in
completing important tasks and meeting deadlines. However,
challenges in managing procrastination and maintaining long-
term motivation could be addressed through goal-setting
strategies and time management techniques.

These insights suggest that while the respondents are
generally self-motivated, addressing procrastination and
fostering long-term resilience could further enhance their
emotional intelligence in this domain.

TABLE 7. Distribution of the Respondents Emotional Intelligence Awareness
in terms of Empathy
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Overall, these findings highlight that while most
respondents exhibit strong empathetic abilities, those in the
Average category could benefit from further development in
active listening and emotional responsiveness.

TABLE 8. Level of Emotional Intelligence Awareness in terms of Empathy

Statements Mean SD Description

| am always able to see things  4.06 0.87 Often Applies
from the other person’s point
of view
| am excellent at empathizing  3.89 0.85 Often Applies
with someone else’s problem

| can tell if someone is not 3.94 0.87 Often Applies

happy with me

| can tell if a team of peopleis  4.09 0.81 Often Applies
not getting along with each
other
| can always understand why  3.71 0.89 Often Applies
people are being difficult
towards me
Other individuals are not 4.01 0.83 Often Applies
difficult just different
| can understand why | am 4.13 0.78 Often Applies

being unreasonable

| can understand why my 4.04 0.86 Often Applies

actions  sometimes  offend
others
| can sometimes see things 4.09 0.86 Often Applies

from others point of view

Reasons for disagreement are alwags dear t0.6@ Always Applies

Range Frequency | Percentage Interpretation Level
35-50 86 87.76% Strength for you ':\?:r\éz .
Giving attention to
18-34 12 12.24% where you are Average
weak/est
10-17 0 0 Development Priority Below
area Average
TOTAL 98 100%
Interpretation of scores
Level Verbal Interpretation

35-50 Above- average Strength for you
18-34 Average Giving Attention to where you feel weak
10-17 Below Average Make this area a Development Priority

Table 7 presents the distribution of respondents' Emotional
Intelligence (El) awareness in terms of Empathy. The majority
of the respondents, 86 out of 98 (87.76%), fall within the
Above Average category, indicating that empathy is a strong
attribute among them. This suggests that most school heads
are highly attuned to the emotionsand perspectives of others,
allowing them to build strong relationships, foster inclusivity,
and effectively support their staff and students.

Meanwhile, 12 respondents (12.24%) belong to the
Average category, suggesting that while they demonstrate
empathy, there may be instances where they struggle with
fully understanding or responding to the emotional needs of
others. Notably, no respondents scored in the Below Average
range, indicating that empathy is not a major concern for this

group.

Weighted Mean 4.07

SD 0.85

Verbal Interpretation Often Applies
Interpretation/Level Strength/Above average

Table 8 indicates that the respondents’ level of emotional
awareness in terms of Empathy. The highest-rated statement,
"Reasonsfor disagreement are always clear to me" (Mean =
4.71,SD = 0.90) interpreted as Always applies suggests that
respondents are highly aware of the underlying causes of
conflicts. This indicates a strong cognitive empathy, allowing
them to navigate interpersonal disagreements effectively.
However, the relatively higher standard deviation (0.90)
implies variability in responses, indicating that some
individuals may still struggle with consistently identifying
reasons for disagreements.

On the other hand, the lowest-rated statement, "I can
always understand why people are being difficult towards me"
(Mean = 3.71, SD = 0.89) interpreted as “Often Applies”
suggests that while respondents generally display empathy,
there are instances where they find it challenging to fully
grasp the motivations behind others’ difficult behavior. This
could indicate that while they understand emotions in general,
dealing with conflict or challenging personalities remains an
area for improvement.

With the weighted mean of 4.07 and a standard deviation
of 0.85, the result indicates a strong level of empathy which is
verbally interpreted as "Always applies.” This suggests that
most respondents are capable of understanding others'
emotionsand perspectives, which is a significant component
of emotional intelligence.

Overall, the findings suggest that respondents exhibit an
Above-average level of empathy, particularly in recognizing
emotionsin othersand understanding interpersonal conflicts.
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However, challenges remain in fully comprehending the
motivations behind difficult behaviors, which could be further
enhanced through active listening and perspective-taking
exercises.

TABLE 9. Distribution of the Respondents Emotional Intelligence Awareness
in terms of Social Skills Awareness
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important component of emotional intelligence in the
workplace.

TABLE 10. Level of emotional intelligence awareness in terms of social skills

Range | Frequency | Percentage Interpretation Level
35-50 83 84.69% Strength for you ':\l/)eor\a/l;(;
Giving attention to
18-34 14 14.29% where you are Average
weak/est
10-17 1 1.02% Development Priority Below
area Average
TOTAL 98 100%
Interpretation of scores
Level Verbal Interpretation

35-50 Above- average Strength for you
18-34 Average Giving Attention to where you feel weak
10-17 Below Average Make this area a Development Priority

Table 9 presents the distribution of respondents' Emotional
Intelligence (El) awareness in terms of Social Skills
Awareness. Majority of the respondents, 83 out of 98
(84.69%), fall within the Above Average category, indicating
that social skills are a strength for them. This suggests that
most school heads are effective in building relationships,
communicating, and collaborating with others, which are
essential traits for successful leadership.

Meanwhile, 14 respondents (14.29%) belong to the
Average category, implying that while they possess social
skills, there may be areas where they struggle with
interpersonal interactions, conflict resolution, or team
dynamics. Notably, only one (1) respondent (1.02%) falls into
the Below Average category, indicating a need for significant
development in social skills to enhance their ability to interact
effectively.

The presence of respondents in the Average and Below
Average categories suggests that some school heads may
benefit from targeted training in active listening, emotional
regulation, and team collaboration. Implementing professional
development programs that focus on effective communication,
conflict resolution, and relationship management could help
enhance their leadership effectiveness, ultimately contributing
to a more harmonious and productive school environment.

Among the statementsin Table 10, "'l generally build solid
relationships with those | work with" received the highest
mean score (Mean = 4.23, SD = 0.88) interpreted as Always
applies, indicates that respondents prioritize establishing and
maintaining strong relationships with colleagues. This implies
a high level of interpersonal competence, which is essential
for effective teamwork and leadership. On the other hand, the
lowest-rated statement was "I see working with difficult people
as simply a challenge to win them over" (Mean = 3.81, SD =
1.02) interpreted as “Often Applies”, indicates that while
respondents still agree with the statement, the slightly lower
score suggests that they encounter challenges in handling
difficult individuals or resolving conflicts. This finding is
important because dealing with diverse personalities is an

awareness
Statements Mean SD Description
| am an excellent listener Often
420 085 Applies
| never interrupt other peoples conversation 408 095 Ofte_n
Applies
I am good at ad_aptmg and mixing with a 417 093 Oftgn
variety of people Applies
People are the most interesting thing in life Often
for me 403 102 Applies
| love to meet new people and get to know 405 088 Often
what makes them tick ' ' Applies
| need a variety of work colleagues to make Often
o ! 382 097 .
my job interesting Applies
I like to ask questions to find out what is 4.16 0.96 Often
important to people ’ Applies
| see working with difficult people as simply ~ 3.81 1.02 Often
a challenge to win them over Applies
| am good at reconciling differences with  4.08 0.96 Often
other people Applies
| generally build solid relationships with  4.23 0.88 Always
those | work with applies
Weighted Mean 4.06
SD 0.94

Verbal Description
Interpretation/ Level

Often Applies
Strength Above Average

The results also indicate that respondents have a strong
level of social skills, with a weighted mean of 4.06 and a
standard deviation of 0.88, interpreted as "Often Applies." It
means that respondents are generally skilled in interpersonal
interactions, active listening, relationship-building, and
adapting to different social settings. Overall, the findings
suggest that respondents have an Above Average or a strong
social skills, which enable them to build meaningful
relationships, communicate effectively, and adapt to different
social settings. However, further development in managing
difficult people and conflict resolution could enhance their
emotional intelligence, aligning with existing research on
leadership and interpersonal effectiveness.

TABLE 11. Overall Distribution of the Respondents Emotional Intelligence
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Awareness
Range Frequency | Percentage Interpretation Level
35-50 87 88.78% Strength for you ':\E’:r‘a’lz .
Giving attention to
18-34 11 11.22% where you are Average
weak/est
10-17 0 0% Development Priority Below
area Average
TOTAL 98 100%
Interpretation of scores
Level Verbal Interpretation

35-50 Above- average Strength for you
18-34 Average Giving Attention to where you feel weak
10-17 Below Average Make this area a Development Priority

Table 11 presents the overall distribution of respondents'
Emotional Intelligence (EI) awareness. The majority of the
respondents, 87 out of 98 (88.78%), fall within the Above
Average category, indicating that El is a significant strength
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for them. This suggests that most school heads demonstrate
strong emotional awareness, self-regulation, motivation,
empathy, and social skills, which are essential for effective
leadership and decision-making. Meanwhile, 11 respondents
(11.22%) belong to the Average category, implying that while
they exhibit emotional intelligence, there are specific areas
where improvement is needed, such as managing stress,
enhancing interpersonal relationships, or resolving conflicts.
Notably, no respondents scored in the Below Average range,
indicating that El is not a major area of concern within this
group. Overall, these findings highlight that while the majority
of school heads possess well-developed emotional
intelligence, targeted training or development programs could
further strengthen the EI skills of those in the Average
category, ensuring more effective leadership and workplace
harmony.

TABLE 12. Mean Perception of the Respondents Emotional Intelligence

Awareness
EIA Components Mean Interpretation Level
Self-Awareness 41.07 | Strength foryou | Above -average
Self- Regulations 37.80 | Strength foryou | Above -average
Self- Motivation 40.44 | Strength foryou | Above -average
Empathy 39.84 | Strength foryou | Above -average
Social Skills Awareness | 40.54 | Strength foryou | Above -average
TOTAL 40 Strength foryou | Above -average
Interpretation of scores
Level Verbal Interpretation
35-50 Above- average Strength for you
18-34 Average Giving Attention to where you feel weak
10 -17 Below Average Make this area a Development Priority

Table 12 presents the Mean Perception of the
Respondents’ Emotional Intelligence Awareness acrossits key
components. The results indicate that all five components—
Self-Awareness (41.07), Self-Regulation (37.80), Self-
Motivation (40.44), Empathy (39.84), and Social Skills
Awareness (40.54)—fall within the Above Average category,
with corresponding interpretations as strengths for the
respondents. The overall mean score of 40.00 further
reinforces that Emotional Intelligence (EI) is a well-developed
attribute among the school heads. These findings suggest that
the respondents possess strong self-awareness, effectively
regulate their emotions, remain highly motivated, demonstrate
empathy, and exhibit strong social skills, all of which are
crucial for effective leadership. However, while all
components are categorized as strengths, Self-Regulation
(37.80) has the lowest mean, indicating a potential area for
further enhancement, particularly in managing stress and
emotional control in challenging situations. Overall, the results
highlight that school heads have a high level of emotional
intelligence, contributing positively to their leadership
effectiveness and professional interactions.

Overall, the findings of this study support previous
research demonstrating that emotional intelligence is a key
determinant of leadership effectiveness. However, given the
slightly lower score in self-regulation, future training
programs could focus on enhancing stress management and
impulse control, ensuring that school heads continue to
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develop their EI competencies for sustained professional
growth and school success.

TABLE 13. Overall Level of Emotional Intelligence Awareness
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Total
Components Mean SD  Remarks Mean Interpretation/Level
Score
Self- Often Strength/Above
Awareness 412087 Applies 4l average
Self—_ 3.79 0.89 Ofte_n 38 Strength/Above
Regulations Applies average
Self - Often Strength/Above
Motivation 4.04 0.88 Applies 40 average
Empathy 4.07 085 Ofte_n 41 Strength/Above
Applies average
Social Skills Often Strength/Above
Awareness 4.06 0.88 Applies 4l average
Weighted Mean 4.02
SD 0.87
Verbal Description Often Applies
Total 40

Interpretation/Level Strength/Above average

Table 13 presents the overall level of Emotional
Intelligence Awareness of the respondents. It suggests that
among the five components of emotional intelligence, Self-
Awarenessreceived the highest mean score (Mean = 4.12, SD
= 0.87) interpreted as “Often Applies” indicating that
respondents are most proficient in recognizing and
understanding their own emotions. This suggests that they
have a high degree of introspection, allowing them to assess
their emotional states and reactions effectively. Furthermore,
the table indicates that respondents exhibit an Above-average
level of emotional intelligence awareness, with a weighted
mean of 4.02 and a standard deviation of 0.87, interpreted as
“Applies most of the times”. This also suggests that
respondents generally demonstrate a strong ability to
understand and regulate their emotions, motivate themselves,
empathize with others, and navigate social interactions
effectively.

On the other hand, Managing Emotions received the
lowest mean score (Mean = 3.79, SD = 0.89), suggesting that
while respondents are generally skilled at handling emotions,
they may sometimes struggle with emotional regulation in
challenging situations. This aligns with previous findings in
Table 2, where statements related to controlling emotions,
such as "Difficult people do not annoy me" (Mean = 3.44, SD
= 1.04), were rated lower than other aspects of emotional
intelligence. Other components, such as Motivating Oneself
(Mean = 4.04), Empathy (Mean = 4.07), and Social Skills
(Mean = 4.06), also scored relatively high, reinforcing that
respondents exhibit strong interpersonal and intrapersonal
competencies. Their ability to motivate themselves,
understand others' emotions, and engage in effective social
interactions contributes to their overall emotional intelligence.

The overall findings suggestthat respondents have a solid
foundation in emotional intelligence awareness, particularly in
self-awareness and empathy. However, the lower score in
managing emotions indicates that there may be room for
improvement in coping strategies, stress management, and
emotional resilience.
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Moving forward, training programs on emotional
regulation and stress management could enhance the
respondents' overall emotional intelligence and further
strengthen their interpersonal effectiveness.

Level of School Heads’ Emotional Intelligence Management

In this study, the level of School Heads Emotional
Intelligence Management refers to Emotional Literacy, Self-
Concept, Autonomy, Relationship Management, Stress
Management and Conflict Management

The following tables show the statement, mean, standard
deviation, remarks and verbal interpretation from the
perspectives of respondents.

TABLE 14. Level of Emotional Intelligence Management in terms of
Emotional Literacy
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emotional intelligence is deeply connected to personal insight
and the ability to adapt and grow from experiences.

TABLE 15. Level of Emotional Intelligence Management in Terms of Self-

Statements Mean SD  Description
I_am aware of my emotions even in stressful 576 116 Agree
situations
| can express my emotions clearly to others 538 1.27 Agree
| un_dgrstand how my emotions affect my 588 122 Agree
decisions.
| recognize when my emotions are
influencing my behavior 579 110 Agree
| actlvely see!( feedback from oth_ers on how 550 119 Agree
my emotions impact my leadership.
Weighted Mean 5.67
SD 1.19
Verbal Description Agree

Interpretation/Level Strength/Above Average

Table 14 presents the level of Emotional Intelligence
Management in terms of Emotional Literacy. The statement, "I
understand how my emotions affect my decisions" received the
highest mean score (Mean = 5.88, SD = 1.22), interpreted as
“Agree “indicates that respondents are particularly adept at
recognizing the impact of emotions on their choices. This
implies thatthey are mindful of how emotions can shape their
judgments, leading to more thoughtful and self-regulated
decision-making.

On the otherhand, "I can express my emotions clearly to
others" had the lowest mean score (Mean = 5.38, SD = 1.27)
interpreted as “Agree”, suggests that while respondents
generally agree that they can articulate their emotions, there
may still be challengesin effectively communicating emotions
in certain situations.

In general, the results indicate that respondents possess an
Above -average level of emotional literacy, with a weighted
mean of 5.67 and a standard deviation of 1.19, interpreted as
"Agree." This meansthat respondents have a strong awareness
of their emotions, understand how their emotions influence
their decision-making and behavior, and can effectively
express their emotions to others. However, targeted training in
expressing emotions more clearly could further enhance their
leadership and interpersonal effectiveness.

Table 15 presents the level of Emotional Intelligence
Management in terms of Self-Concept. The highest-rated item
was "l regularly reflect on my personal and professional
growth" (Mean = 6.00, SD = 1.07), interpreted as “Agree”,
indicating that respondents prioritize self-reflection as a tool
for continuous improvement. This supports the idea that

Concept

Statements Mean SD  Description
| have a clear understanding of my strengths 509 108 Agree
and weaknesses
| am confident in my ability to overcome 587 101 Agree
challenges
| maintain a positive self-image even during
sethacks. 587 1.04 Agree
| know how my beliefs about myself impact 5902  1.05 Agree
my leadership.
| regule_lrly reflect on my personal and 600 107 Agree
professional growth
Weighted Mean 593
SD 1.05
Verbal Description Agree

Interpretation/Level Strength/ Above Average

On the otherhand, the lowest-rated statements, though still
relatively high and interpreted as “Agree”, were "l am
confident in my ability to overcome challenges” and "I
maintaina positive self-image even during setbacks™ (Mean =
5.87, SD = 1.01 and 1.04, respectively). This suggests that
while respondents generally have a strong sense of self-
confidence, they may still experience self-doubt or emotional
struggles when faced with difficulties.

The results indicate that respondents have a strong and
positive self-concept, with a weighted mean of 5.93 and a
standard deviation of 1.05, interpreted as "Agree." This
suggests that respondents possess an “Above Average” level
of self-awareness, confidence, and a clear understanding of
their personal and professional growth.

TABLE 16. Level of Emotional Intelligence Management in terms of
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Autonomy
Statements Mean SD  Description

| ma_ke decisions independently without 518 137 Agree
relying on others for approval
| ta_ke responsibility for my decisions and 616 1.0 Strongly
actions Agree
| feel confident when making decisions, even
in uncertain situations 559 1.16 Agree
| re5|st pressure from others when it conflicts 560 1.19 Agree
with my values
| eyaluate the outcome_s _of my de_0|5|ons 599 123 Agree
to improve future decision-making.
Weighted Mean 5.70
SD 1.23
Verbal Description Agree

Interpretation/Level Strength/Above Average

Table 16 presents the level of Emotional Intelligence
Management in terms of Autonomy. Among the statements,
the highest-rated item was "l take responsibility for my
decisionsandactions" (Mean = 6.16, SD = 1.20) interpreted
as “Strongly Agree”, highlights that respondents prioritize
accountability in their leadership and personal choices. This
aligns with the idea that emotionally intelligent individuals
take ownership of their actions and use self-regulation to
navigate challenges.

On the other hand, the lowest-rated item was "I make
decisions independently without relying on others for
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approval” (Mean=5.18,SD =1.37) “Agree”, suggesting that
while respondents value independence, they may still seek
external validation or support when making critical decisions.

The results suggest that respondents have a strong sense of
autonomy, with a weighted mean of 5.70 and a standard
deviationof 1.23, interpreted as "Agree.” This indicates that
respondents demonstrate independent decision-making,
accountability, and confidence in their choices, which are key
aspects of emotional intelligence management. Overall, the
result indicates that respondents exhibit a high level of
autonomy, confidence, and accountability in their decision-
making.

TABLE 17. Level of Emotional Intelligence Management in terms of
Relationship Management
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stress” (Mean =5.84, SD = 1.24) and "'l encourage my teamto
adopt stress management techniques" (Mean = 5.84, SD =
1.10) interpretedas “Agree”. This indicates that school heads
not only manage their own stress effectively but also promote
a culture of well-being.

TABLE 18. Level of Emotional Intelligence Management in terms of Stress

Statements Mean SD  Description
I am good at resolving conflicts between 550 141 Agree
colleagues or staff.
| build strong and supportive relationships
with my colleagues. 599 115 Agree
I understand how to motivate and inspire 587 1.5 Agree
my team.
I manage the emotional dynamlcs in the 577 104 Agree
workplace effectively.
| actively seek to improve my
interpersonal skills 593 123 Agree
Weighted Mean 5.81
SD 1.16
Verbal Description Agree

Interpretation/Level Strength/Above Average

Table 17 presents the level of Emotional Intelligence
Management in terms of Relationship Management. The
highest-rated statement was "I build strong and supportive
relationships with my colleagues™ (Mean = 5.99, SD = 1.15)
interpreted as “Agree”, emphasizing that respondents
prioritize meaningful workplace relationships, which are
essential for collaboration and a positive work environment.

The lowest-rated statement was "I am good at resolving
conflicts between colleagues or staff* (Mean = 5.52, SD =
1.11) interpreted as “Agree”, which suggests that while
respondents are generally skilled at relationship management,
there may be room for improvement in conflict resolution
strategies.

The results indicate that respondents exhibit a high level of
emotional intelligence in relationship management, with a
weighted mean of 5.81 and a standard deviation of 1.16,
interpreted as "Agree." This means that respondents are skilled
at building relationships, managing conflicts, and fostering a
supportive work environment—all of which are key
components of effective leadership and teamwork.

Overall, respondents demonstrate Above-average level of
emotional intelligence in terms of relationship management,
particularly in building strong workplace connections,
inspiring teams, and improving interpersonal skills. This
suggests that enhancing conflict resolution techniques could
further strengthen their leadership effectiveness and emotional
intelligence management.

Table 18 presents the Emotional Intelligence Management
Level in terms of Stress Management. The highest-rated
statements were "l use strategies to cope with work-related

Management
Statements Mean SD
Description
| manage stress effectively in my role as a 551
school head 126 Agree
| maintain my composure when dealing 5.66 117 Agree
with stressful situations
| balance my work and personal life to 5.81 113 Agree
minimize stress
| use strategies to cope with work-relate 5.84 1.24 Agree
stress.
| encourage my team to adopt stress 5.84 1.10 Agree
management techniques
Weighted Mean 5.73
SD 1.18
Verbal Description Agree

Interpretation/Level Strength/Above Average

The lowest-rated statement was "l manage stress
effectively in my role as a school head" (Mean =5.51, SD =
1.26), suggesting that while respondents generally handle
stress well, they may experience challenges in fully managing
the pressures of their leadership roles.

The results indicate that respondents demonstrate a high
level of stress management skills, with a weighted mean of
5.73 and a standard deviation of 1.18, interpreted as "Agree."
This suggests that respondents are capable of handling stress
effectively in their leadership roles, maintaining composure
under pressure, and implementing strategies to minimize
work-related stress.

Overall, respondents exhibitan Above-average emotional
intelligence in stress management, particularly in
implementing coping strategies, maintaining work-life
balance, and fostering a stress-aware team culture.

Providing further leadership stress management training
could enhance their ability to handle stress in high-pressure
situations.

TABLE 19. Level of Emotional Intelligence Management in terms of Conflict
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Management

Statements Mean SD  Description
| am effective in resolving conflicts 536 124 Agree
between staff members
| gpproach conflict situations calmly and 564 135 Agree
objectively
| can medlate_ dlsagreemeqts and find 554 123 Agree
solutions that satisfy everyone involved
I help othfers work through their conflicts in a 570 1.9 Agree
constructive manner.
| encourage open communication to
prevent conflicts from escalating. 593 132 Agree
Weighted Mean 5.63
SD 1.29
Verbal Description Agree

Interpretation/Level Strength/ Above Average

Table 19 presents the level of Emotional Management in
terms of Conflict Management. The highest-rated statement
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was "l encourage open communication to prevent conflicts
from escalating" (Mean = 5.93, SD = 1.32) interpreted as
“Agree”. This finding indicates that school heads prioritize
proactive communication as a key strategy in conflict
resolution.

The lowest-rated statement was "l am effective in resolving
conflicts between staff members" (Mean = 5.36, SD = 1.24),
which, although still rated positively, suggests that some
respondents may encounter challenges in fully resolving
interpersonal conflicts.

The results indicate that respondents demonstrate a high
level of conflict management skills, with a weighted mean of
5.63 and a standard deviation of 1.29, interpreted as "Agree."
This suggests that respondents are effective in handling
conflicts, maintaining a calm and objective approach, and
promoting open communication to prevent disputes from
escalating.

Overall, respondents exhibitan Above-average emotional
intelligence in conflict management, particularly in fostering
open communication, mediating disagreements, and
maintaining a calm approach in conflicts.

Providing further training in mediation techniques and
advanced conflict resolution strategies could further enhance
their leadership effectiveness.

TABLE 20. Overall Level of Emotional Intelligence Management

Components Mean SD  Description
Emotional Literacy 566 1.19 Agree
Self- Concept 593 1.05 Agree
Autonomy 570 1.23 Agree
Relationship Management  5.81  1.16 Agree
Stress Management 573 118 Agree
Conflict Management 563 1.29 Agree
Weighted Mean 5.74
SD 1.18
Verbal Description Agree

Interpretation/Level Strength/ Above Average

Table 20 providesan overview of the overall level of the
respondents’ emotional intelligence management across six
key components, with a weighted mean of 5.74 and a standard
deviation of 1.18, interpreted as "Agree." This suggests that
school heads possess above-average emotional management
skills, indicating their ability to recognize, regulate, and apply
emotional intelligence effectively in leadership and decision-
making.

The highest- rated component was the Self-Concept (Mean
= 5.93, SD = 1.05) interpreted as “Agree ”. This means that
respondents exhibit strong self-awareness regarding their
strengths, weaknesses, and professional growth. This also
suggests a high self-confidence and resilience in leadership
roles.

On the other hand, the lowest-rated component was the
Conflict Management (Mean =5.63, SD = 1.29) interpreted as
“Agree”. While still rated positively, conflict management
skills received the lowest mean score. This indicates that some
respondents may encounter challenges in resolving staff
conflicts or mediating disputes effectively.

Overall, school heads exhibitan Above-average emotional
intelligence management, particularly in self-concept,
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relationship management, and stress management. However,
improving conflict resolution skills through targeted training
could further enhance their leadership effectiveness.

Level of School Heads’ Leadership Competencies

In this study, the level of School Heads’ Leadership
Competencies refer to Decision Making Skills, Team
Management, Emotional Communication Skills, Adaptability
to Change, Accountability, Community and Stakeholder
Engagement and Visionary and Strategic Thinking Skills.

The following tables show the statement, mean, standard
deviation remarks and verbal interpretation from the
perspectives of respondents

TABLE 21. Level of School Heads’ Leadership Competencies in terms of
Decision-Making Skills
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Statements Mean SD Description

| involve my team in making important Strongly

- 6.37 .95
decisions Agree
| am confident in making decisions even
under pressure 5.88 83 Agree
My decm(_)ns are data-driven and based on 609  1.09 Agree
factual evidence
| eval'ufate multiple optionsbefore finalizing 617 107 Agree
a decision.
| regularly review the outcomes of
decisions to learn and improve 6.11 97 Agree
Weighted Mean 6.12
SD .98
Verbal Description Agree

Interpretation/Level Strength/Above Average

Table 21 presents the level of school heads’ Leadership
Competencies in terms of Decision-Making Skills. The
highest-rated Statement was the “Involvement of Team in
Decision-Making “(Mean=6.37, SD =0.95, Strongly Agree).
This suggests that school heads actively engage their team in
the decision-making process, fostering collaboration,
inclusivity, and shared leadership.

On the other hand the lowest-rated statement was
“Confidencein Decision-Making Under Pressure “ (Mean =
5.88, SD = 0.83, Agree). This means that while still rated
positively, this score suggests that some school heads may
experience challenges in maintaining confidence during high-
pressure situations. This indicates the importance of ongoing
training in crisis decision-making and adaptive leadership
techniques.

Overall, the weighted mean of 6.12 and standard deviation
of .98 indicate that school heads possess an Above-average
leadership competencies in decision-making, particularly in
team involvement, evidence-based decision-making, and
continuous improvement.

The results suggest that enhancing confidence in high-
pressure decision-making scenarios through leadership
development programs could further strengthen their
effectiveness.

Table 22 presents the school heads' Leadership
Competencies in terms of Team Management. With the
highest-rated statement “Creating a Positive and
Collaborative Team Environment” (Mean = 6.08, SD = 1.10,
Agree). This suggests that school heads prioritize fostering a
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culture of collaboration, teamwork, and shared responsibility.
A positive team environment enhances staff motivation,
engagement, and overall school performance.

TABLE 22. Level of School Heads’ Leadership Competencies in terms of
Team Management

Statements Mean SD  Description
| create a positive and collaborative team
environment. 608 110 Agree
| delegate tasks effectlvely, ensuring team 602 119 Agree
members understand their roles
| provide constructive feedback to improve 596 120 Agree
team performance
I resolve conflictswithin the team quickly and
effectively. 593 107 Agree
My Fearn is motlvated,and committed to 602 114 Agree
achieving the school’s goals
Weighted Mean 6.00
SD 1.14
Verbal Description Agree

Interpretation/Level Strength/ Above Average

On the other hand, the lowest-rated statement was
“Resolving Conflicts Quickly and Effectively” (Mean = 5.93,
SD = 1.07, Agree). While still rated positively, this rating
suggests that some school heads encounter challenges in
managing team conflicts efficiently. Conflict resolution
training and strategies could further enhance their ability to
address disputes constructively.

The result indicates that the level of school heads’
leadership competencies in terms of team management has a
weighted mean of 6.00 and a standard deviation of 1.14,
interpreted as "Agree." This indicates that school heads
demonstrate Above-average leadership competencies in
managing their teams effectively.

Overall, school heads demonstrate Above-average
competencies in team management, particularly in creating a
positive work environment, effective delegation, and
motivating their teams.

Strengthening conflict resolution strategies through
targeted training programs could further enhance their
leadership effectiveness.

TABLE 23. Level of School Heads’ Leadership Competencies in terms of
Emotional Communication Skills
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actively listen to my staff’s concerns and needs" (Mean =
6.30, SD = 1.23, Strongly Agree) and "l communicate clearly
and respectfully with staff, students, and the community"
(Mean = 6.30, SD = 1.11, Strongly Agree) These ratings
indicate that school heads prioritize active listening and clear,
respectful communication, which are critical components of
effective leadership.

The lowest-rated statement was "l manage my emotions
effectively when dealing with stressful situations"” (Mean =
6.04, SD = 0.91, Agree). While still rated positively, this
suggests that some school heads may struggle with emotional
regulation under pressure. Leadership training on emotional
intelligence and stress management could further enhance
their communication effectiveness.

The results indicate that the Emotional Communication
Skills of the respondents gained a weighted mean of 6.21 and
a standard deviation of 1.05, interpreted as "Agree." This
indicates that the respondents demonstrate Above-Average
competency in  effectively managing  emotional
communication within their school communities.

Overall, school heads demonstrate strong emotional
communication skills, particularly in active listening,
respectful dialogue, and adaptability. Strengthening emotional
regulation strategies under stress could further enhance their
leadership effectiveness and school climate. Leadership
training on emotional intelligence and stress management
could further enhance their communication effectiveness.

TABLE 24. Level of School Heads’ Leadership Competencies in terms of
Adaptability to Change

Statements Mean  SD Description

I actively listen to my staff’s concerns and 6.30 1.23 Strongly
needs. Agree
| communicate clearly and respectfully with 630 1411 Strongly
staff, students, and the community ' ' Agree
| manage my emotions effectively when
dealing with stressful situations 6.04 e Agree
| adjust my communication style based on 6.19 08 Strongly
the emotional state of my staff ' ' Agree
My communication helps create a positive Strongly

: - 6.23 1.03
and open environment in the school Agree
Weighted Mean 6.21
SD 1.05
Verbal Description Agree

Interpretation/Level Strength/ Above Average

Table 23 presents the school heads' self-assessment of
Leadership Competencies in terms of Emotional
Communication Skills. The highest-rated statements were "I
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Statements Mean SD  Description
| embrace changes in policies and practices
with a positive mind set. 603 112 Agree
| encourage staff to be flexible and open to 620 114 Agree
new ideas
| qylckly adapt to unexpected situations and 596 110 Agree
adjust plans as needed
| lead the school through change by providing
clear guidance and support 612 112 Agree
! actlv_ely see_zk out opportunities for 608 111 Agree
innovation and improvement
Weighted Mean 6.08
SD 112
Verbal Description Agree

Interpretation/Level Strength/Above Average

Table 24 presents the level of School Heads' Leadership
Competencies in terms of Adaptability to Change. The
highest-rated statement was "l encourage staff to be flexible
and open to new ideas” (Mean = 6.20, SD = 1.14, Agree). This
suggests that school heads actively foster a culture of
innovation and adaptability among their staff, which is
essential in dynamic educational environments.

On the otherhand, the lowest-rated statement, "I quickly
adapt to unexpected situations and adjust plans as needed"
(Mean =5.96, SD = 1.10, Agree). While still rated positively,
this suggests that some school heads may experience
challengesin rapidly adjusting to unforeseen circumstances.

The results indicate that the level of the school heads’
leadership competenciesin terms of adaptability to change has
a weighted mean of 6.08 and a standard deviation of 1.12,
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interpreted as "Agree." This means that school heads
demonstrate an Above-average competency in embracing and
managing change within their schools.Overall, school heads
demonstrate strong adaptability, particularly in encouraging
staff flexibility, leading change initiatives, and seeking
innovation.

TABLE 25. Level of School Heads’ Leadership Competencies in terms of
Accountability
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TABLE 26. Level of School Heads’ Leadership Competencies in terms of
Community and Stakeholders’ Engagement

Statements Mean SD Description
| hoId_myseIf accountable for the successes 610 1.10 Agree
and failures of the school
I set clear expect_atlons and hold staff 606 101 Agree
accountable for their roles
| take responsibility for my actions and 618  1.08 Strongly
decisions without placing blame on others ' ' Agree
| ensure that staff members are aware of Stronal
their responsibilities and the consequences  6.19  1.03 A rgy
of their actions. gree
| foster a culture of accountability and Strongly

6.27 97
transparency among my team. Agree
Weighted Mean 6.16
SD 1.04
Verbal Description Agree

Interpretation/Level Strength/ Above Average

Table 25 presents the school heads' self-assessment of their
Leadership Competencies in terms of Accountability. The
highest-rated statement was "l foster a culture of
accountability and transparency among my team." (Mean =
6.27, SD = 0.97, Strongly Agree). This suggests that school
heads highly prioritize openness, integrity, and responsibility
within their teams, ensuring that accountability is a
fundamental value in school leadership.

On the other hand, the lowest-rated statement was "I set
clear expectations and hold staff accountable for their roles."
(Mean=6.06,SD = 1.01, Agree). While still rated positively,
this suggests that some school heads may face challenges in
consistently enforcing accountability among staff. The overall
school heads’ accountability has a mean of 6.16 and a standard
deviationof 1.04, interpreted as "Agree." This indicates that
school heads demonstrate above-average competency in
fostering a culture of accountability and responsibility within
their schools.

In summary, school heads demonstrate an Above Average
level or strong accountability, particularly in fostering
transparency, taking responsibility for their actions, and
ensuring staff accountability.

Table 26 presents the school heads' self-assessment of their
leadership competencies in terms of their community and
stakeholders’ engagement. The statement "l maintain positive
relationships with the local community to support school
initiatives." (Mean = 6.01, SD = 1.17, Agree) earned the
highest rate or mean. This indicates that school heads
recognize the importance of community partnerships in
enhancing school programs and student success. On the other
hand, the lowest-rated statement was "1 actively participate in
community events and encourage staff to do the same.” (Mean
=5.92, SD = 1.14, Agree). While still rated positively, this
suggests that some school heads may face challenges in fully
engaging in community activities due to time constraints or
competing priorities.

Statements Mean SD  Description
| regularly engage with parents and the
community to gather feedback. 59 111 Agree
| involve community stakeholders in school
decision-making processes 593 116 Agree
| maintain positive relatlonshlps_ v_\n_th _the 601 117 Agree
local community to support school initiatives
| actively participate in community events and 592 114 Agree
encourage staff to do the same.
1 communicate the school’s vision and goals
clearly to external stakeholders. 598 125 Agree
Weighted Mean 5.96
SD 1.17
Verbal Description Agree

Interpretation/Level Strength/ Above Average

School heads community and stakeholders’ engagement
earned a weighted mean of 5.96 and a standard deviation of
1.17,interpreted as "Agree." This suggests that school heads
demonstrate an Above-average competency in fostering strong
relationships with parents, community members, and external
stakeholders

In summary, school heads demonstrate strong leadership
competencies, Above -average level in engaging with the
community and external stakeholders.

Table 27. Level of School Heads’ Leadership Competencies in terms of
Visionary and Strategic Thinking
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Statements Mean SD  Description
I regularly communicate a clear and
inspiring vision for the school thatalignswith ~ 6.08  1.12 Agree
its goals and values.
| effectively develop long-term plans to
address both currentand future challengesin ~ 6.01  1.06 Agree
the school community.
| actively encourage innovative approaches
and creative solutions to improve school  6.05 1.08 Agree
programs and student outcomes.
[ ensure that the school’s activities,
resources, and initiatives are aligned with its ~ 6.13 .96 Agree
strategic priorities
| anticipate potential opportunities and risks
and proactively adjust strategies to achieve  6.13 .98 Agree
the school’s vision
Weighted Mean 6.08
SD 1.04
Verbal Description Agree

Interpretation/Level Strength/ Above Average

Table 27 presents the school heads' leadership
competencies in terms of Visionary and Strategic Thinking
Skills. Highest-rated statements were "l ensure that the
school’s activities, resources, and initiatives are aligned with
its strategic priorities." (Mean = 6.13, SD = 0.96, Agree) and
"l anticipate potential opportunities and risks and proactively
adjust strategies to achieve the school’s vision.” (Mean =
6.13,SD = 0.98, Agree). These responses indicate that school
heads prioritize strategic alignment and adaptability in their
leadership approach.

On the other hand, the lowest-rated statement was "I
effectively develop long-term plans to address both current
and future challenges in the school community.” (Mean =
6.01, SD = 1.06, Agree). While still rated positively, this
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suggests that some school heads may encounter challenges in
creating comprehensive long-term strategies. Overall, the
respondents visionary and thinking skills has a weighted mean
of 6.08 and a standard deviation of 1.04, interpreted as
"Agree." This indicates that school heads demonstrate above-
average competency in setting a clear vision, developing
strategic plans, and fostering innovation.

In summary, school heads demonstrate Above — average
level or strong leadership competencies in visionary and
strategic thinking.

While school heads excel in communicating vision,
aligning initiatives with strategic goals, and fostering
innovation, additional focus on long-term strategic planning
and risk management strategies could enhance their leadership
effectiveness.

TABLE 28. Overall Level of School Heads’ Leadership Competencies

Components Mean SD Description
Decision Making Skills 6.12 .98 Agree
Team Management 6.00 1.14 Agree
Emotional Communication Skills 6.21  1.05 Strongly Agree

Adaptability to Change 6.08 1.12 Agree

Accountability 6.16 1.04 Agree

Community and Stakeholder Engagement 596  1.17 Agree

Visionary and Strategic Thinking Skills 6.08 1.04 Agree
Weighted Mean 6.09
SD 1.08

Verbal Description Agree

Interpretation/Level Strength/Above Average

Table 28 presents the overall assessment of school heads'
leadership competencies. Highest-Rated Component,
Emotional Communication Skills (Mean = 6.21, SD = 1.05,
Strongly Agree) indicates that school heads excel in
effectively communicating with staff, students, and
stakeholders while managing their emotions in professional
interactions.

Lowest-rated component was Community and Stakeholder
Engagement (Mean = 5.96, SD = 1.17, Agree). While still
positive, thissuggests that school heads may need to further
strengthen their engagement with parents, community
members, and external stakeholders.

Overall, the respondents leadership competencies has a
weighted mean of 6.09 and a standard deviation of 1.08,
interpreted as "Agree." This suggests that school heads possess
above-average leadership competencies across different
dimensions, demonstrating strong decision-making, team
management, emotional communication, adaptability,
accountability, stakeholder engagement, and strategic thinking
skills.

IV. CONCLUSION AND RECOMMENDATION

The correlation analysis confirmed a statistically significant
correlation between emotional intelligence awareness and
leadership competencies

The correlation analysis further validated that a statistically
significantrelationship exists between emotional intelligence
management and leadership competencies.

The result and findings of the study reject the null
hypotheses, affirming that emotional intelligence awareness
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and management have significant correlation on leadership
competencies.

The qualitative findings supported the quantitative results,
highlighting that emotionally intelligent school heads foster a
positive school culture, build strong professional relationships,
and handle conflicts constructively. School heads
acknowledged the positive impact of emotional intelligence in
enhancing communication, maintaining composure, and
making sound decisions that benefit both teachers and
students.

Overall, emotional intelligence is a critical component of
school leadership competencies.

Based on the findings and conclusions of this study, the
following recommendations are suggested to improve school
heads’ emotional intelligence (EI) awareness and management
to strengthen their leadership competencies:

1. Implementation of Emotional Intelligence Training

Programs

o Develop targeted El training workshops focused on
self-regulation, stress management, and conflict
resolution, as these areas showed the most need for
improvement.

Incorporate case studies, simulations, and peer

coaching to enhance practical application.

Provide regular refresher courses to ensure

continuous improvement in emotional intelligence

and leadership skills.

Incorporation of El in Leadership Development Initiatives
o Integrate emotional intelligence assessment and

training into existing professional development

programs for school heads.

Encourage the use of self-reflection tools such as

journaling, coaching sessions, and emotional

intelligence self-assessments to improve self-

awareness.

Establish mentoring programs where experienced

school heads can guide and support new or struggling

leaders in managing emotions effectively.

3. Enhancing Decision-Making and Communication

Strategies

o Conduct workshops on decision-making under

pressure using real-life school leadership scenarios.

o Strengthen emotional communication skills by

providing training on active listening, constructive
feedback, and empathetic leadership.

2.
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