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Abstract— The Impostor Phenomenon has garnered attention in 

numerous studies due to its adverse effects on individuals' 

psychological, biological, and social well-being. Despite its 

prevalence, the impostor phenomenon has not yet been classified as a 

disorder or illness in any diagnostic criteria, underscoring its status 

as a social and psychological phenomenon (Kaplan, 2009). 

Furthermore, this study aims to contribute to research focused on the 

impostor phenomenon and to investigate the relationship between self-

esteem and the impostor phenomenon among student leaders in the 

Philippines. Through a quantitative research approach, data were 

collected from student leaders to assess their levels of self-esteem and 

the extent of impostor feelings they experienced. Moreover, this 

research employed Pearson correlation analysis, revealing a 

significant negative correlation (-0.679) between these variables, 

indicating a tendency for self-esteem to decrease as impostorism 

intensified. Furthermore, based on a sample of 100 student leaders, 

the findings rejected the null hypothesis and confirmed a strong 

correlation, emphasizing that there is a relationship between self-

esteem and the impostor phenomenon among undergraduate student 

leaders. The findings of this study will contribute to a deeper 

understanding of the psychological dynamics within student 

leadership roles and provide insights into the implications for 

supporting the well-being of student leaders. 

 

Keywords— Impostor Phenomenon: Fraudulent: Mental Health: Self-

Esteem: Student Leaders. 

I. INTRODUCTION  

Student leaders are pivotal in shaping an effective academic 

environment, influencing student learning, and supporting 

students' needs (Ferdinandi & Kiwonde, 2023). Students often 

consider them as their role models because these leaders are 

often competent, knowledgeable, and have the capacity to 

influence them. Student leaders typically work under an 

organization, containing active participation in an educational 

context and facilitating collaboration and inclusivity (Adams & 

Semaadderi, 2019). They are responsible for multiple academic 

duties and tasks, such as organizing school activities, guiding 

pupils, providing reports, and ensuring a healthy academic 

engagement with their fellow students. These student leaders 

are composed of a specific purpose, mission, vision, and call to 

action in an academic setting (Rosch & Collins, 2017). 

However, within the halls of academe, where the pursuit and 

inquisition of knowledge are revered as the highest ideal, 

academic achievements are a scholar's marker of success as an 

intellectual. Despite their success and milestones, looming in 

the back of the minds of these achievers always prevails the 

question, "Do I deserve my achievements, or did I just get 

lucky?" "Am I perfect enough?" "What if others find out I am 

not as competent as they believe I am?" many more continue to 

plague their nights. A subtle yet persistent challenge known as 

the Impostor phenomenon quietly erodes the confidence of 

these beings. 

According to Huecker et al. (2023), the Impostor 

phenomenon, also commonly known as Imposter syndrome, 

fraud syndrome, perceived fraudulence, and impostorism, is a 

psychological phenomenon of an ongoing internal experience 

wherein an individual experiences self-doubt of intellectual 

capabilities, technical skills, and interpersonal, and 

intrapersonal achievements among high-performing 

individuals. As these individuals cannot accept their 

achievements and success in life, they often suffer from 

negative feelings such as self-doubt, depression, anxiety, and 

fear of being disclosed as a fraud in their place of work despite 

having empirical evidence of accomplishments, abilities, and 

skills (Machulska & Burey, 2021). Moreover, this 

psychological phenomenon adversely affects the well-being of 

an individual, including their self-esteem. This means that 

individuals experiencing the impostor phenomenon often show 

negative subjective perceptions and behavior toward 

themselves, which leads to low self-esteem (Mainali, 2020). 

History of Impostor Phenomenon 

The term “Impostor Syndrome” can be traced to 1978 when 

it was then called the “Impostor Phenomenon” by psychologists 

Pauline Rose Clance and Suzanne Imes. The study of the 

impostor phenomenon was rooted in the experience of the 

proponent of the pioneering study of the impostor phenomenon. 

Clance was the youngest of six children; despite her academic 

achievements, she had persistent self-doubt after believing she 

had failed every exam. When she shared her academic journey 

and her experiences, Clance and Imes began holding and 

facilitating workshops and seminars for women to put 

themselves forward with confidence (Jamison, 2023). The two 

psychologists recognized the impostor phenomenon as a female 

issue, similar to Martina Horner's concept of “Fear of Success” 
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(Ivers & Downes, 2023). According to Horner, a lot of women 

deliberately avoid success because they worry that if they 

achieve, people will reject them or think less of them (Azab, 

2023). This issue is equivalent to the contemporary impostor 

phenomena. 

Although the term “Imposter Syndrome” is widely used in 

mass and digital media compared to the imposter phenomenon, 

the proponent of pioneering research regarding the impostor 

phenomenon, Pauline Rose Clance, emphasized that 

researchers of the mentioned topic should use the impostor 

phenomenon term rather than the widely used “imposter 

syndrome.” Moreover, It is essential to note that the word 

“syndrome” is often used in an official medical diagnosis in 

which the psychological phenomenon, the impostor 

phenomenon, is still not considered as one of the disorders or 

illnesses in any set of census criteria. Thus, the impostor 

phenomenon is still a social and psychological phenomenon 

(Kaplan, 2009). 

Adverse Impact of Impostor Phenomenon 

Individuals with the impostor phenomenon have been 

consistently associated with numerous adverse effects. Several 

researchers and intellectuals have studied and explored the 

preponderance and impacts of the impostor phenomenon 

(Parkman, 2016; Bravata et al., 2019). Hence, intellectual 

fraudulence and the inability to internalize success harm an 

individual's well-being, including psychological and biological. 

Negative Effects on Psychological Well-Being 

The foremost investigation of the impostor phenomenon 

revealed that these circumstances contribute to increased 

depression, shame, anxiety, irritation or aggravation, low self-

esteem, and overall poor mental health (Clance & Imes, 1978). 

Pioneering studies also explained that these cause individuals 

to feel cognitive and emotional instability, such as experiencing 

guilt about achievement, unworthiness or undeserving of 

success, hopelessness, detachment, dissatisfaction, 

introversion, and persistent fear of failure (Bernard et al., 2020). 

Thus, the imposter phenomenon enforces a sentiment of 

overpressure on an individual's performance and extreme 

validation, impacting one's mental health. 

Moreover, numerous scholarly studies have delved into the 

adverse impact of the impostor phenomenon. In alignment with 

these investigations, they have discerned supplementary 

detrimental effects of said psychological phenomenon on an 

individual's well-being. These consequential impacts 

encompass aspects such as introversion, despondent reactions, 

and adverse affectations, including feelings of unworthiness, 

neuroticism, guilt, and skepticism towards personal 

achievements, as well as emotional depletion, perfectionistic 

tendencies, and fear of failure (Clance & Imes, 1978; Clance & 

O'Toole, 1988; Harvey, 1981; Holmes et al., 1993; Langford & 

Clance, 1993; Ross et al., 2001; Cusack et al., 2013; Hutchins, 

2015; as cited in Sims, 2017). 

Negative Effects on Biological Well-Being 

Furthermore, these psychological impacts can lead to 

adverse biological outcomes; this is explained by a clinical 

psychologist, John Mayer, who indicates that negative thoughts 

cause a stress response, affecting the amygdala in the brain, 

which is a limbic system that handles mood and intuition (Page, 

2017). This leads to the secretion of hormones, increasing the 

catecholamines level, such as epinephrine and norepinephrine, 

which can develop a serious health condition. Additionally, it 

has been found that there is an affinity between the impostor 

phenomenon and inadequate sleep. Given that anxiety is often 

associated with the impostor phenomenon, a study found that it 

can disrupt sleep patterns, resulting in a range of negative 

emotional stress and adverse health outcomes (Mascarenhas et 

al., 2018). This means that a person with the impostor 

phenomenon can experience biological issues, such as chronic 

stress and sleep deprivation, impacting their overall health and 

well-being. 

Negative Effects on Social Well-Being 

Many individuals affected by impostor phenomenon 

manage to meet their school-related and professional 

obligations, but not without significant distress. Post-

undergraduate students such as graduate and doctoral students 

grappling with this phenomenon often doubt their admission to 

academic programs, fear their inability to sustain their 

accomplishments, and often feel academically unprepared. 

These individuals frequently compare themselves to their peers 

and attribute their academic achievements, including grades, to 

luck, grading errors, or biased assessment by their professors 

(Hoang, 2013; Clance & Imes, 1978; Cromwell et al., 1990). 

Moreover, these internalized doubts might lead to self-doubt 

which directly impacts their academic performance. When 

these individuals face academic tasks, those experiencing the 

phenomenon often struggle with worry, leaving to either 

procrastination or excessive preparation. Eventually, they may 

succeed, feeling relief and a sense of achievement. However, 

over time, they may develop a false belief that torment is 

necessary for success, fearing failure if they try to break this 

cycle (Cromwell et al., 1990; Sakulku & Alexander, 2011; 

Clance, 1985). 

Furthermore, regardless of displaying characteristics 

associated with the impostor phenomenon, research suggests 

that individuals with these tendencies are often highly 

intelligent and hardworking, frequently excelling academically 

(Clance, 1985; Sakulku & Alexander, 2011; Hoang, 2013). 

However, they may face challenges in large tertiary educational 

settings when they find out that their abilities are not unique 

(Sakulku & Alexander, 2011). In fact, imposter-related 

symptoms tend to arise when individuals, especially learners, 

encounter new stimuli and stressful events where they see 

themselves less confident about their capability to succeed. 

Despite some variations in how scholars define the 

phenomenon, there is a consensus that individuals experiencing 

the impostor phenomenon hold fixed beliefs about their lack of 

qualification, incompetence, and intellectual inadequacy 

(Hoang, 2013; Sakulku & Alexander, 2011; Clance & Imes, 

1978). Several academic research studies support the idea that 

these personal experiences cause distress and lead to 

maladaptive behaviors in individuals suffering from the 

impostor phenomenon, reinforcing their imposter-related traits 

over time. Specifically, those affected by the phenomenon tend 
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to (a) work diligently, (b) engage in intellectually dishonest 

behavior by concealing their genuine opinions, (c) attribute 

their achievements to external factors such as luck or charm 

rather than acknowledging their abilities, talents, and 

handworks, and (d) avoid taking risks (Clance & Imes, 1978; 

Cromwell et al., 1990; Hoang, 2013; Sakulku & Alexander, 

2011). 

Impostor Phenomenon among Student Leaders 

Within the context of student leaders, studies implied that 

this collective individual is frequently influenced by the 

phenomenon. Multiple literature explains that leaders are one 

of the renowned groups that are potentially vulnerable to the 

imposter phenomenon (KH & Menon, 2020). Additionally, 

students with leadership responsibility have an increased 

pursuit of perfection, evaluation, and pressure to sustain high 

standards (Lee et al., 2020). These analyses suggest that student 

leadership visibility and fear of negligence contribute to the 

development of the imposter phenomenon. Furthermore, 

science, technology, engineering, and mathematics (STEM) 

leaders with psychological experiences of imposter 

phenomenon hinder their transformational leadership, affecting 

their self-validation and heightened self-doubt (Domínguez- 

Soto, 2021). Transformational leaders are individuals who work 

with a team that empowers and supports the members of the 

groups, enables clear vision, and encourages positive change 

(Cherry, 2023). Hence, student leaders become haunted by the 

feeling of incompetence and inadequacy in their academically 

successful positions. This grapples with imposter feelings 

related to their leadership development, skills competencies, 

and learner outcomes. 

Impostor Phenomenon among Student Leaders 

Within the context of student leaders, studies implied that 

this collective individual is frequently influenced by the 

phenomenon. Multiple literature explains that leaders are one 

of the renowned groups that are potentially vulnerable to the 

imposter phenomenon (KH & Menon, 2020). Additionally, 

students with leadership responsibility have an increased 

pursuit of perfection, evaluation, and pressure to sustain high 

standards (Lee et al., 2020). These analyses suggest that student 

leadership visibility and fear of negligence contribute to the 

development of the imposter phenomenon. Furthermore, 

science, technology, engineering, and mathematics (STEM) 

leaders with psychological experiences of imposter 

phenomenon hinder their transformational leadership, affecting 

their self-validation and heightened self-doubt (Domínguez- 

Soto, 2021). Transformational leaders are individuals who work 

with a team that empowers and supports the members of the 

groups, enables clear vision, and encourages positive change 

(Cherry, 2023). Hence, student leaders become haunted by the 

feeling of incompetence and inadequacy in their academically 

successful positions. This grapples with imposter feelings 

related to their leadership development, skills competencies, 

and learner outcomes. 

Relationship of Impostor Phenomenon and Self-Esteem 

Furthermore, the imposter phenomenon and self- esteem 

have been relevant in various studies. It was proven that there 

is a link between the imposter phenomenon and an individual's 

self-esteem (Naser et al., 2020). In psychology, self-esteem is 

defined as self-evaluation of an individual's worth or value and 

approval or acceptance (Ackerman, 2018). It is considered a 

subjective perspective of oneself, such as one's discernment of 

their attributes and abilities. Additionally, self- esteem can be 

perceived positively and negatively; positive indicates high 

self-esteem, and negative means low self-esteem. According to 

Cherry (2023), individuals with high self-esteem tend to believe 

in their abilities or skills and experience a sentiment of 

entitlement to success. In contrast, individuals with low self-

esteem struggle to believe in their abilities and feel unworthy, 

resulting in doubting themselves and being unsure of 

succeeding. This only implies that there is a disparity in terms 

of perceiving oneself worth, abilities, performance, and 

accomplishment.  

The Self-Esteem 

Multiple theories and studies have examined and 

investigated the development of self-esteem. However, one of 

the initial theories of self-esteem is the concept of the hierarchy 

of needs, developed by an American psychologist, Abraham 

Maslow. Self-esteem was placed fourth in the hierarchy of 

needs; it presents that self-esteem is essential in meeting human 

needs. Hence, Maslow classified esteem into two categories: 

esteem for a person's needs and one's desire to gain respect and 

reputation from others (Mcleod, 2024). Therefore, high self- 

esteem develops within an individual when recognition, 

validation, and acknowledgment develop, precisely in a multi- 

culturally diverse world. A study states that self-esteem is the 

essence of proficiency in all endeavors. It has been revealed that 

self-esteem relates to academic achievement, job success, 

satisfaction, and interpersonal compatibility (Redenbach, 1991, 

as cited by Naderi et al., 2009). This explains that self-esteem 

is a fundamental human need, emphasizing its prominence in 

one's life progress and process. 

Self-Esteem of Student Leaders 

Moreover, self-esteem has an essential impact on student 

leadership behavior. A study explained that students' level of 

self-esteem is influential in developing their leadership skills 

(Moran, 2015). Self-esteem in organizational and educational 

contexts could result in leadership traits and cognition among 

students (Karataş & Akyüz, 2021). This means that a student's 

effective leadership performance is dependent on their level of 

self-esteem. Additionally, student leaders are generally 

perceived to have a higher self-esteem compared to others. High 

self-esteem is recognized as a predictor factor for student 

leaders and academic achievement (Nguyen et al., 2019). These 

findings are assessed since student leaders were represented to 

have good attributes, including high competence, social skills, 

good academic performance and standing, and effective 

communication skills. However, there is an inadequate 

investigation of student leaders' self-esteem, specifically in 

comprehending student leaders' well-being. For instance, a 

study on medical student leaders highlights the gap in 

understanding their self-esteem, particularly their self- 

perception within themselves or their self-concept despite their 

https://link.springer.com/article/10.1007/s12144-021-02358-3#auth-Cristina-Dom_nguez_Soto-Aff1
https://link.springer.com/article/10.1007/s12144-021-02358-3#auth-Cristina-Dom_nguez_Soto-Aff1
https://www.bing.com/ck/a?!&&p=674bc30be3a162b2JmltdHM9MTcxMTc1NjgwMCZpZ3VpZD0wNjUwMTBhMC03MzY1LTYxNDctM2U0NC0wM2QwNzJmODYwYjMmaW5zaWQ9NjAyNw&ptn=3&ver=2&hsh=3&fclid=065010a0-7365-6147-3e44-03d072f860b3&psq=transformational%2Bleadership%2Bdefinition&u=a1aHR0cHM6Ly9sZWFkZXJzLmNvbS9hcnRpY2xlcy9sZWFkZXJzaGlwL3RyYW5zZm9ybWF0aW9uYWwtbGVhZGVyc2hpcC8&ntb=1
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positive attributes and performance (Shrestha et al., 2021). 

Increased self-esteem does not inevitably result in effective 

proficiency and does not always render positive outcomes 

(Baumeister et al., 2003). This only indicates that Self-esteem 

profoundly influences and shapes students' leadership behavior; 

however, there is a remaining gap in comprehending the 

dynamics of student leaders’ self-esteem. 

Factors Affecting the Self-Esteem of Student Leaders 

Furthermore, studies revealed that self-esteem varies among 

students, impacting their leadership behavior and role (Günel, 

2021). Multiple factors affect student leaders’ level of self-

esteem. Gender is one of the prevalent issues in students’ self-

esteem, particularly in leadership, varying between females, 

males, and other minorities (Hand et al., 2017). This means that 

students' confidence in their leadership abilities can be 

profoundly affected by their gender. Evidence found that 

leaders affiliated with underrepresented groups develop 

impostorism or inadequacy sentiments, resulting in doubting 

themselves to properly perform the characteristics of a leader 

(Kark et al., 2021). For instance, gender stereotypes and bias 

decrease students’ aspirations and competence in leadership 

roles, diminishing their self-esteem (Fedi & Rollero, 2016). 

These stereotypes and biases can negatively influence student 

leaders’ self-perception and self-efficacy on their performance. 

Hence, these findings only suggest that gender can impact 

student leaders’ self-esteem domains. 

In addition, social role expectations can significantly impact 

student leaders' self-esteem. The association between social 

role expectation and self-esteem is embedded in leadership 

since leading extends beyond claiming to be a leader, it involves 

others acknowledging, recognizing, and accepting them as one 

(Steffens et al., 2020). In psychology, social roles are expected 

behavior patterns of a person based on   specific position within 

a social unit (Mcleod, 2023). Student leaders are essential 

figures, they not only represent their peers but also have an 

important role in molding students' behavior and values. 

Expectations are extended to the university level, in which they 

are expected to perform well in organizing student affairs and 

ensuring stability, and peace (Murage et al., 2018). It means that 

student leaders’ duties and tasks become dependent on social 

categories and shared expectations. A study highlights that when 

a leader internalizes these expectations as their leadership 

identity, it heightens their sense of imposterism in their role, 

such as the feeling of incompetence and fear of meeting others’ 

expectations (Kark et al., 2021). Similarly, when student leaders 

feel pressured to meet the high standards set by society, they 

experience feelings of inadequacy and lower self-esteem 

(Boudreault-Bouchard et al., 2013). Certain studies explain that 

these societal roles and status reversals may result in a 

discrepancy between student leaders’ self-worth and the 

external validation they receive, decreasing their self- esteem 

(Richeson & Ambady, 2001). This suggests that broader social 

role expectations can affect students' self-esteem levels, 

resulting in a belief that their leadership roles only emerge if 

they meet these role expectations. 

Importance of Improving the Student Leader’s Self-Esteem It is 

crucial to consider that various factors can influence the 

student leaders’ level of self-esteem. However, developing 

and improving self-esteem is essential in an individual's 

life, specifically in student leaders. Positive self- esteem is a 

pivotal factor in the development and success of student 

leaders. Research has shown that self-esteem is essentially 

connected with effective leadership (Coetzee et al., 2006). This 

implies that self-esteem is a fundamental attribute for student 

leaders, enabling them to have a successful performance 

in educational or organizational contexts. Student leaders with 

positive self-esteem exhibit a high trust in their capabilities 

and are comfortable taking on challenges. (Pandey & Chalise, 

2017). Another study explains that cultivating healthy self-

esteem among student leaders results in academic achievement, 

social development, student professionalism, and personal 

growth (Gebresilase & Zhao, 2023). Meanwhile, low self-esteem 

in leaders may cause extensive self-doubt, self-criticism, and 

psychological distress, such as anxiety, stress, and depression, 

influencing their leadership effectiveness (Endris et al., 2022; 

Nguyen et al., 2019). Hence, this association between self-esteem 

and leadership competence is important in understanding the 

impact of self-esteem on effective leadership among student 

leaders. 

The Purpose of this Study 

The pioneering study of the impostor phenomenon, 

conducted primarily with female subjects, represents a 

foundational exploration into this psychological phenomenon. 

However, there has been a noticeable gap in research concerning 

student leaders, thereby limiting researchers' comprehensive 

understanding of the impostor phenomenon across diverse 

demographic groups and its impact on self- esteem. As society 

progresses towards greater inclusivity, it is crucial to broaden the 

scope of research to encompass the experiences of student leaders 

to understand the mentioned psychological phenomenon. 

Moreover, discussing the impostor phenomenon holds significant 

importance beyond academic inquiry. It serves as a catalyst for 

individuals to acknowledge and confront their feelings of 

inadequacy and self-doubt, fostering an environment where 

individuals can validate their experiences and acquire coping 

strategies to navigate these challenging emotions effectively. 

Furthermore, this research aims to delve into the correlation 

between the impostor phenomenon and self-esteem among 

student leaders to broaden the understanding of the impostor 

phenomenon among various social identities. The researchers 

believe that by openly addressing the impostor phenomenon, 

society can reduce the stigma associated with these feelings, 

reassuring individuals that they are not alone in their struggles. 

Moreover, recognizing the impostor phenomenon can have 

profound personal benefits. It enables individuals to cultivate 

greater self-awareness and resilience as they work to manage 

these feelings and gradually build confidence in their abilities 

over time. This process of introspection and growth is essential 

for personal development and professional success. In addition, 

understanding how the impostor phenomenon affects student 

leaders as to how they manage their team as leaders, as well as 

how the impostor phenomenon shifts the view of student leaders 

towards their goal, and how they acknowledge their personal 

achievements as well as their team. 
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Statement of the Problem 

The study aims to delve into the relationship between the 

impostor phenomenon and the self-esteem of male academic 

professionals. Furthermore, this research aims to answer the 

following research problems: 

1. What are the demographic profiles of the research 

respondents based on the following: 

1.1 Year level 

1.2 Assigned sex at birth 

1.3 Accredited student organization within the Far 

Eastern University for the academic year 2023 -2024  

2. What are the mean and standard deviation of the 

impostor phenomenon of student leaders? 

3. What are the mean and standard deviation of the self-esteem 

of student leaders? 

4. Is there a correlation between the impostor phenomenon and 

the self-esteem of student leaders? 

Hypotheses 

The researchers proposed the following hypotheses for this 

study: 

Ho. There is no significant correlation between the impostor 

phenomenon and the self-esteem of student leaders. 

Ha. There is a significant correlation between the impostor 

phenomenon and the self-esteem of student leaders?. 

Scope and Delimitation 

The main intent of the quantitative correlational study is to 

assess the relationship between the impostor phenomenon and 

the self-esteem of student leaders. The researchers focus on 

measuring the level of the impostor phenomenon and self-

esteem. The researchers consider all of the students who are 

members of the accredited organization within the Far Eastern 

University - Manila, for the academic year 2023–2024, as 

student leaders. The characteristics of the impostor 

phenomenon and factors that contributed to experiencing it 

were included in the related literature and studies to further 

explain this phenomenon. Moreover, it included types of self-

esteem, factors, and the importance of self-esteem to student 

leaders. 

Furthermore, the study is limited to the correlation between 

the impostor phenomenon and the self-esteem of student leaders 

in Far Eastern University - Manila. The factors, types, and 

importance of the impostor phenomenon and self- esteem were 

only discussed in the literature review; however, the researchers 

did not further explore and identify these factors and types 

experienced by student leaders Additionally, this research study 

included 100 respondents. All respondents of the study are part 

of any FEU-accredited student organizations. Moreover, they 

are student leaders and recruited from the Far Eastern 

University - Manila. The research spans a timeframe from 

January to May 2024, in the academic year 2023-2024. 

II. METHODS 

This section of the paper will outline the research 

methodology utilized in the study, including the research 

design, participants, research instrument, data collection 

procedure, and data analysis methods. 

Research Design 

The researchers have decided to employ a quantitative 

approach to examine the relationship between the Impostor 

phenomenon, and the self-esteem amongst student leaders in 

Far Eastern University - Manila. Opting for this method, they 

aim to explore their subject matter through the lens of numerical 

data collection and analysis. Quantitative research is the process 

of collecting and analyzing mathematical data as it can be 

utilized to discover patterns, ascertain predictions, and make 

inferences about a larger population or a diverse group of 

people or entities (Bhandari, 2020; Sreekumar, 2023). 

By collecting this mathematical data, the researchers intend 

to uncover patterns, trends, and relationships that exist within. 

These patterns might reveal correlations between different 

variables or shed light on how certain factors influence 

outcomes. Moreover, the researchers see quantitative research 

as a means of making predictions about future occurrences or 

behaviors. Perhaps, most importantly, the quantitative approach 

allows the researchers to draw broader conclusions beyond their 

chosen sample. 

In light of the chosen research method, the proponents will 

also utilize the correlational design. The correlational research 

design examines the relationships between variables without 

the interference, and manipulation of the researcher (Bhandari, 

2021). According to Cherry (2023), there are three possible 

results to a correlational study, positive correlation is wherein 

the variables are unidirectional and the correlation coefficient is 

close to +1.00 indicating a strong positive correlation. Negative 

correlation is wherein the variables are bi- directional, and the 

correlation coefficient is close to -1.00 indicating a strong 

negative coefficient, and lastly, no correlation is where there is 

no relationship between the two variables with a correlation 

coefficient indicating 0. 

Respondent 

Students who are members of an organization and actively 

participate in their duties and responsibilities can be leaders, as 

they motivate and support fellow students toward achieving 

shared goals. However, in several existing studies exploring the 

impostor phenomenon among various individuals, researchers 

found that leaders are among the most vulnerable groups to 

experience the impostor phenomenon. According to Kark et al., 

(2021), a leader with impostor phenomenon believes that there 

are standards and expectations associated with the formal 

leadership role that one must acquire to be considered a leader. 

If one fails to meet those expectations, they may perceive 

themselves, including their experiences and skills, as deceiving 

others or a “fraud. Furthermore, a leader’s performance is 

dependent on their self-esteem, with various factors such as 

gender and social expectations, affecting their leadership traits. 

Furthermore, the researchers chose student leaders as a 

population for this study. Addressing issues concerning the 

impostor phenomenon and self-esteem among student leaders 

can broaden the understanding and address difficulties that 

create a consequence to the lives of student leaders and 

adversely affect their leadership performance. In addition, the 

study was conducted at the Far Eastern University – Manila. 

The Far Eastern University – Manila, also referred to as FEU, 
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is a private non-sectarian university located in Manila, 

Philippines (Far Eastern University, n.d.). Hence, the study 

explores student leaders who are part of an accredited student 

organization, for the academic year 2023 – 2024, within FEU- 

Manila as the population of the study. 

The researchers contacted several accredited student 

organizations within the Far Eastern University to reach a wider 

range of individuals who would meet the selection criteria. 

Furthermore, according to Nikolopoulou (2022), the inclusion 

criteria are necessary for the study to produce consistent and 

accurate data from reliable respondents. Thus, to produce a 

quality result that will answer the research question of the study, 

the researchers set the following eligibility criteria for this 

study. 

Respondents who met the following criteria are included in 

the study: 

1. The respondents must be bonafide students at Far Eastern 

University – Manila. 

2. The respondent must be 18 years old and above. 

3. The respondent must be a student leader in any accredited 

organization under FEU – Manila for the school year 2023-

2024. 

Sampling Technique 

The researchers utilized the purposive sampling technique 

in order to obtain a sample population non-randomly by 

targeting a particular individual that fits the inclusion criteria in 

the study. The researchers aimed to explore the relationship 

between the impostor phenomenon and the self-esteem among 

participants “on purpose”. According to Nikolopoulou (2022), 

purposive sampling is a non-probability technique wherein 

respondents are selected based on specific criteria set by 

researchers to have access to the information that would best 

answer research questions. 

Research Instrument 

The researchers utilized an online survey, using a Microsoft 

Form application, to collect data from participants, which 

included detailed information on the research purpose, potential 

risks, benefits, confidentiality assurances, termination 

procedures, researcher contact details, and a data privacy 

agreement. The survey commenced with a consent form where 

participants agreed to the survey’s terms. The survey covers the 

respondents’ age. 

To assess the presence of the IP among participants, the 

researchers employed the Clance Impostor Phenomenon Scale 

(CIPS), comprising twenty items measured on a five- point 

Likert scale. 

 
TABLE 1. Five-Point Likert Scale for Clance Imposter Phenomenon Scale 

(CIPS) 

Likert Scale Likert-Scale Interval Interpretation 

1 1.00 – 1.80 Not at all true 

2 1.81 – 2.60 Rarely 

3 2.61 – 3.40 Sometimes 

4 3.41 – 4.20 Often 
5 4.21 – 5.00 Very true 

 

This scale, developed by Pauline Rose Clance, assists 

individuals in evaluating their IP experiences. Clance’s initial 

study, conducted with Imes in 1991, focused on high-achieving 

women. Since then, the CIPS has been widely utilized by 

researchers due to its reliability in distinguishing between 

impostors and non-impostors. Various studies have employed 

this scale across different populations such as students, 

professionals, and individuals with diverse social identities. 

Scores on the CIPS can range from twenty (20) to one 

hundred (100), with higher scores indicating more severe IP 

experiences (Freeman et al., 2022). The scoring and 

interpretation pertaining to the level of impostor phenomenon 

are available on Pauline Rose Clance’s website.  

In addition to the CIPS, the researchers employed the 

Rosenberg Self-Esteem Scale (RSES). This scale comprises ten 

times and utilizes a four-point Likert scale format, ranging from 

strongly agree to strongly disagree. 

 
TABLE 2. Four-Point Likert Scale for Rosenberg Self-Esteem Scale (RSES) 

Likert-Scale Likert- Scale Interval Interpretation 

1 1.00 – 1.74 Strongly Disagree 
2 1.75 – 2.49 Disagree 

3 2.50 – 3.24 Agree 

4 3.25 – 4.00 Strongly Agree 

 

Originally proposed by Morris Rosenberg in 1965, the 

RSES is highly recognized in psychological research, with over 

forty thousand citations on Google Scholar as of February 2020. 

It is considered the most widely used instrument for measuring 

self-esteem utilizing the RSES (Monteiro et al., 2022). Mental 

health professionals frequently employ the RSES with both pre- 

teen and adult populations, as it demonstrates reliability among 

students populations aged twelve and above (Miller, 2020). 

To evaluate respondents’ self-esteem levels, the researchers 

utilized the RSES, with scoring criteria as provided by the 

scale’s proponent. This interpretation, cited in Jones (2002), 

categorizes respondents’ self-esteem as follows: 

 
TABLE 3. Scoring Criteria for Rosenberg Self-Esteem Scale (RSES) 

Score Interpretation Description 

10 ≤ x ≤ 25 Low Self-Esteem 

Indicate low self- esteem, 

characterized by feelings of 

incompetence, inadequacy, and 
difficulty in coping with life 

challenges. 

26 ≤ x ≤ 29 
Average (Medium) Self- 

Esteem 

The score suggests average self- 
esteem, with respondents 

experiencing fluctuations between 

feelings of approval and 
rejection. 

30 ≤ x ≤ 40 High Self-Esteem 

The score reflects high self-esteem, 

where respondents often exhibit 
self- judgment of value, confidence, 

and competence. 

> 80 Intense 
The respondent often experiences 

imposter feelings. 

 

Moreover, to adhere to Dr. Pauline Rose Clance’s guidelines, 

the researchers sought permission to utilize the CIPS, 

respecting her intellectual property rights. They ensured by 

using Microsoft Forms (MS Forms), restricting access to Far 

Eastern University students only, thereby safeguarding the 

scales’ integrity and protecting the rights of their proponents. 

Data Gathering Procedure 
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The data-gathering procedure was conducted online to obtain 

the needed data for the study. The data gathering started during 

the third week of March 2024 and ran until the second week of 

April 2024. Furthermore, the following will discuss the 

procedure of data gathering for this study: 

1. Before gathering the needed data, the researchers of this 

study seek authorization from Dr. Pauline Rose Clance 

regarding the utilization of the Clance Impostor 

Phenomenon Scale (CIPS). The Clance Impostor 

Phenomenon Scale (CIPS) was used to determine the level 

of impostor phenomenon of student leaders. 

2. With the help of the research adviser, the researchers of this 

study submitted a request for a permit to conduct a study 

within the university to Far Eastern University's Center for 

Learning Enrichment and Research for Students. 

3. After obtaining approval from the proponent of the 

mentioned scale, the researchers combined the Clance 

Impostor Phenomenon Scale (CIPS) and Rosenberg's Self-

Esteem Scale (RSES) in an online survey format using an 

application Microsoft Form. 

4. Moreover, after combining the two mentioned scales in an 

online survey form, the researchers submitted the form to 

their research adviser to seek approval for dissemination. 

5. After the approval of the research adviser, the researchers 

disseminated the online survey to the targeted participants. 

Furthermore, the researchers of this study approached 

student leaders, the respondents, through various 

educational platforms and social media communication, 

including Microsoft Teams and electronic mail. Moreover, 

during the dissemination of the online survey, the 

researchers thoroughly communicated the details of the 

study by explaining its overview, objectives, and data 

privacy. 

6. To broaden the reach of the data-gathering process of this 

study, the researchers submitted a request letter to all 

accredited student organizations to have an endorsement to 

their respective organization. 

7. Furthermore, the researchers reached out to students and 

distributed publication material and flyers to recruit student 

leaders who are part of any accredited student organizations 

under Far Eastern University – Manila 

8. In addition, ethical considerations were adhered to and 

observed during the conduct of the study. Prior to 

administering the online survey, the researchers sought 

permission from participants through a consent form. 

Participants were duly informed that their involvement was 

voluntary and that they retained the right to withdraw at any 

stage of the study. Additionally, they were provided with 

information regarding the research objectives, potential 

discomforts or risks, survey duration, and confidentiality 

measures. 

9. The consent form emphasized that vital personal details of 

participants, including their names, addresses, and contact 

information, would not be incorporated into the study. It 

was assured that participants' identities would be treated 

with the highest level of confidentiality in accordance with 

Republic Act 10173 of the Philippines, also known as the 

Data Privacy Act of 2012. 

10. To mitigate the risk of plagiarism, the researchers utilized 

Turnitin to assess the similarity index and prevent 

unintentional duplication of content. 

11. Furthermore, the researchers received guidance from their 

research adviser, a licensed professional teacher with a post-

graduate degree or Masteral in Public Affairs, throughout 

the study's development. All correspondence and decisions 

made by the researchers were reviewed and approved by 

their professors. 

12. Lastly, the researchers are dedicated to their commitment to 

preserving the confidentiality and privacy of the 

respondents' information. As part of the pledge of the 

researchers to their participants, they took necessary 

precautions to safeguard the information of the participants. 

Following the analysis of the data and submission of the 

paper to the panelist and subject professor, the researchers 

promptly deleted the Microsoft survey form and all 

associated data they had gathered. 

Data Analysis 

The researchers utilized purposive sampling to gather 

respondents from the population. Purposive sampling is a non-

random technique used to select a group of individuals based on 

certain characteristics or attributes from a population of interest 

(Purposive sampling, n.d.). The researchers surveyed [number] 

respondents to obtain the data needed. 

Furthermore, after the appropriate sample size is obtained, 

the researchers measure the level of impostor phenomenon of 

each individual by conducting a twenty-item Likert scale of 

Clance Impostor Phenomenon Scale (CIPS). Following the 

scoring of the CIPS: if an IP score is equal to or below 40, a 

person experiences low levels of fraudulence; if an IP score is 

in the range of 41 to 60, then, they have moderate characteristics 

of impostor feelings, if it is in the range score of 61 to 80, the 

person is frequently experiencing impostor phenomenon, and; 

if the score is above 80, they often and highly experience 

impostor phenomenon. This implies that the higher the score is, 

the more characteristics of the impostor phenomenon an 

individual suffers (Clance, 1985). Additionally, the mean of the 

total scores of the sample size was computed to determine the 

overall level of the impostor phenomenon and find its 

equivalent in the IP scoring. Moreover, the sample mean is 

needed to determine the standard deviation, which measures the 

dispersion of scores from the mean (Bhandari, 2021). 

A 10-item Rosenberg Self-Esteem Scale (RSES) measures 

the level of self-esteem of the respondent by evaluating how 

positive and negative they feel about themselves (Fetzer 

Institute, n.d.). The researchers calculate each score and follow 

the interpretation of RSES scores. According to Rosenberg 

(1965, as cited in Jones, 2002), a score ranging from 10 to 25 

implies that a respondent has low self-esteem and often has 

feelings of incompetence. If a respondent got a score of 26 to 

29, they have a moderate level of self-esteem, and experience 

shifting feelings of approval and rejection, and; a score ranging 

from 30 to 40 means that a respondent has high self-esteem and 

often feels confident and competent in themselves. 

Furthermore, the sample mean is computed to measure the 

overall level of self-esteem the sample size based on the 
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interpretation of the Rosenberg scale. The standard deviation is 

also determined to illustrate the closeness of the scores as seen 

in the normal distribution curve. 

The researchers formulated two hypotheses, the null and 

alternative hypothesis to determine the correlation between the 

impostor phenomenon and the self-esteem of the respondents. 

The null hypothesis stated that there is no significant 

relationship between the impostor phenomenon and the self-

esteem of student leaders, and the alternative hypothesis stated 

that there is a significant correlation between the impostor 

phenomenon and the self-esteem of student leaders 

Furthermore, the researchers utilized the Pearson 

correlation coefficient, to measure the relationship between two 

variables. This is a statistical tool used to calculate the strength 

of the relationship between two variables through its correlation 

coefficient value (Srivastav, n.d.). The correlation coefficient 

ranges from -1 to 1, wherein 1 implies a strong negative 

relationship, in which as one variable increases, the other one 

decreases. A value of 1 indicates a strong positive relationship, 

in which both variables change in the same direction. If the 

value is 0, it imposes no correlation between the variables 

(Glen, n.d.). 

Additionally, Jamovi is a free and accessible statistical 

software for analyzing the data gathered. It is a tool that 

provides analyses for Pearson R Correlation, which was used to 

determine the relationship between the variables, impostor 

phenomenon, and self-esteem. Jamovi is also utilized to 

calculate the mean of impostor phenomenon scores and self- 

esteem scores, as well as to visualize the distribution of data. 

III. RESULTS 

This section of the study presents and explains the findings 

from one-hundred student leaders, pertaining to the assessment 

of the level of the impostor phenomenon and self-esteem and 

its correlation. 

1. Demographic Profile 

TABLE 4.1. Year Level of the Respondents 

Year Level Frequency Percentage 

1st Year 17 17% 

2nd Year 58 58% 

3rd Year 19 19% 

4th Year 6 6% 

5th Year 0 0% 

Total 100 100% 

 

Table 4.1 presents the frequency and percentage of 

distribution of participants' year level, wherein the participants 

per year level is as follows: 1st year has 17 participants or 17% 

of the total respondents; second-year students have 58 

participants or 58% of the total respondents; third-year students 

have 19 participants or 19% of the total respondents, and; 

fourth-year students have six (6) participants or 6% of the total 

respondents. The total number of respondents is equal to 100 

students. 

Table 4.2 presents the frequency and percentage of 

participants’ sex assigned at birth, wherein the male participants 

are 11 students or 11% of the total population, and the female 

participants are 89 students or 89% of the total population. 

TABLE 4.2. Sex Assigned at Birth 

Year Level Frequency Percentage 

Assigned Female at Birth (AFAB) 89 89% 

Assigned Male at Birth (AMAB) 11 11% 

Intersex 0 0% 

Total 100 100% 

 
TABLE 4.3. Types of Accredited Organizations within the Far Eastern 

Universoty - Manila 

Type of Accredited Organization within the 

Far Eastern University - Manila 
Frequency 

Student Council Organizations 37 

Academic Organizations 49 

University-Wide Organizations 55 

Cultural Organizations 2 

Total 143 

 

Table 4.3 shows the various types of accredited 

organizations within the Far Eastern University – Manila. 

Although this research has only 100 respondents, the 

respondents are allowed to represent several organizations that 

they are part of. Several organizations at the Far Eastern 

University – Manila allow their students to have multiple 

organizations. 

Furthermore, the student council organizations govern 

specific institutions of Far Eastern University – Manila, this 

includes Institute of Accounts, Business, and Finance; Institute 

of Arts and Sciences Student; Institute of Education; Institute 

of Health Sciences and Nursing; Institute of Architecture and 

Fine Arts; Institute of Tourism and Hotel Management; FEU 

Makati. Meanwhile, academic organizations govern specific 

programs at the university. The university-wide organizations 

are organizations that have specific goals, purposes, and 

advocacies for students and the community. Lastly, the cultural 

organizations are organizations that aims to exhibit and foster 

the Philippine culture. 

 
TABLE 4.3.1 Student Council Organization of the Respondents 

Student Council Organizations Frequency Percentage 

FEU Central Students Organization 

(FEUCSO) 
13 13% 

Institute of Accounts, Business, and Finance 
Student Council (IABFSC) 

1 1% 

Institute of Arts and Sciences Student Council 

(IASSC) 
16 16% 

Institute of Education Student Council (IESC) 2 2% 

Institute of Health Sciences and Nursing 

Student Council (IHSNSC) 
4 4% 

Institute of Health Sciences and Nursing 
Student Council & FEU Central Students 

Organization (IHSNSC & FEUCSO) 

1 1% 

Not a member of any Student Council 

Organization 
63 63% 

Total 100 100% 

 

Table 4.3.1 presents the frequency and percentage of 

distribution of participants' affiliation to the Student Council 

Organization. The members of each organization are as follows: 

FEUCSO has 13 members among respondents, or 13% of the 

total respondents. IABFSC has one (1) member among 

respondents, with a percentage of 1 of the total respondents. 

IASSC has 16 members among respondents, or 16% of the total 
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respondents. IHSNSC has four (4) members among 

respondents, or 4% of the total respondents. Meanwhile, one (1) 

participant is affiliated with both FEUCSO and IHSNSC, which 

is 1% of the total respondents. Lastly, 63 of the participants are 

not a member of any Student Council Organization. However, 

these 63 students are still participants as they are part of other 

accredited organizations within the Far Eastern University – 

Manila. 

 
TABLE 4.3.2. Academic Organization of the Respondents 

Academic Organization Frequency Percentage 

Biological Science Society 3 3% 

Communication Society 3 3% 

Institute of Internal Auditors Student Chapter 1 1% 

Interdisciplinary Studies Society 2 2% 

International Studies Society 2 2% 

Junior Marketing Association  3 3% 

Junior Philippine Institute of Accountants 1 1% 

Mathematics Society 3 3% 

Medical Technology Society 4 4% 

Nursing Society 3 3% 

Pacific Asia Travel Association FEU Chapter 1 1% 

Political Science Society 3 3% 

Psychology Society 19 19% 

Not a member of any academic organization 52 52% 

Total 100 100% 

 

Table 4.3.2 presents the frequency and percentage of 

distribution of participants' affiliation to Academic 

Organizations. The following are the affiliations of each 

participant to each Academic Organization: Biological Science 

Society has three (3) members among the respondents or 3% of 

the total population. Communication Society has three (3) 

members among the respondents, which is 3% of the total 

population. Moreover, the Institute of Internal Auditors Student 

Chapter has only one member among the respondents, or 1% of 

the total population. The Interdisciplinary Studies Society has 

two (2) members among the respondents, or 2% of the total 

population. International Studies Society also has two (2) 

members among the respondents, or 2% of the total population, 

while the Junior Marketing Association has three (3) members 

among the respondents, with a percentage of 3% of the total 

population. On the other hand, the Junior Philippine Institute of 

Accountants has only one (1) member among the respondents, 

1% of the total population. Mathematics Society has three (3) 

members among the respondents, or 3% of the total population. 

Medical Technology Society has four (4) members among the 

respondents, or 4% of the total population. Meanwhile, the 

Nursing Society has three (3) members among the respondents 

or 3% of the total population; the Pacific Asia Travel 

Association FEU Chapter has only one (1) member among the 

respondents, which is 1% of the total population. Political 

Science Society has three  (3) members among the respondents, 

or 3% of the total population, and the Psychology Society has 

19 members among the respondents, or 19% of the total 

population. Lastly, 52 students have no affiliations to any 

Academic Organization, which is 52% of the 100 respondents. 
 

 

 

TABLE 4.3.3. FEU-Wide Organization of the Respondents 

FEU-Wide Organization  Frequency Percentage 

Buklurang Mag-aaral sa Filipino 
(BUMAFIL) 

3 3% 

FEU Anti-Bullying Core Group 5 5% 

FEU College y Club 3 3% 

FEU International Students Organization 4 4% 

FEU PEERS Manila 2 2% 

FEU  Sexuality and Gender Alliance (FEU 

SAGA) 
3 3% 

FEU Tamaraws FX (TAMS FX) 1 1% 

ONE FEU MUSIC and RECORDS 2 2% 

Red Cross Youth Council (RCYC FEU 

Chapter) 
5 5% 

Scholars Society 2 2% 

Tamaraw Volunteer Manila (TAMVOL 
Manila) 

8 8% 

Young Women’s Christian Association 1 1% 

Tamaraw Volunteer Manila (TAMVOL 

Manila) & Tamaraws FX (TAMS FX) 
1 1% 

Tamaraw Volunteer Manila (TAMVOL 

Manila) & Red Cross Youth Council (RCYC 
FEU Chapter) 

1 1% 

Tamaraw Volunteer Manila (TAMVOL 

Manila) & Scholar’s Society 
2 2% 

Tamaraw Volunteer Manila (TAMVOL 

Manila) & FEU Anti-Bullying Core Group 
1 1% 

Scholars Society & Tamaraw Volunteer 
Manila (TAMVOL Manila) 

1 1% 

FEU Tamaraws FX (TAMS FX) & FEU 

PEERS Manila 
1 1% 

FEU  Sexuality and Gender Alliance (FEU 

SAGA) & Tamaraw Volunteer Manila 
(TAMVOL) 

1 1% 

FEU  Sexuality and Gender Alliance (FEU 

SAGA) & FEU Film Society 
1 1% 

FEU PEERS Manila & FEU Anti-Bullying 
Core Group 

1 1% 

FEU Anit Bullying Core Group & ONE FEU 

MUSIC and RECORDS 
1 1% 

Red Cross Youth Council (RCYC FEU 

Chapter), FEU Drug Abuse Prevention Core 
Group (DAPCG), & Scholars Society 

2 2% 

Tamaraw Volunteer Manila (TAMVOL 

Manila), Red Cross Youth Council (RCYC 

FEU Chapters), & FEU PEERS Manila 

2 2% 

Not a member of any FEU-Wide Affiliated 
Organization 

45 45% 

Total 100 100% 

 

Table 4.3.3 presents the frequency and percentage of 

distribution of participants affiliation to FEU-Wide 

Organization. The following are the affiliation of each 

participants to each FEU-Wide Organization: Buklurang Mag-

aaral sa Filipino (BUMAFIL) has three (3) members among the 

respondents or 3% of the total population; FEU Anti-Bullying 

Core Group has five (5) members among the respondents or 5% 

of the total population; FEU College y Club has three  (3) 

members among the respondents or 3% of the total population; 

FEU International Students Organization has four (4) members 

among the respondents or 4% of the total population; FEU 

PEERS Manila has two (2) members among the respondents or 

2% of the total population; FEU  Sexuality and Gender Alliance 

(FEU SAGA) has three  (3) members among the respondents or 

3% of the total population; FEU Tamaraws FX (TAMS FX) has 
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only one (1) member among the respondents or 1% of the total 

population; ONE FEU MUSIC and RECORDS has two (2) 

members among the respondents or 2% of the total population; 

Red Cross Youth Council (RCYC FEU Chapter) has five (5) 

members among the respondents or 5% of the total population; 

Scholars Society has two (2) members among the respondents 

or 2% of the total population; Tamaraw Volunteer Manila 

(TAMVOL Manila) has eight (8) members among the 

respondents or 8% of the total population; Young Women's 

Christian Association has only one (1) member among the 

respondents or 1% of the total population. Additionally, some 

participants are affiliated with two FEU-Wide Organizations, 

with a total of 11 participants or 11% of the total respondents. 

Meanwhile, four (4) respondents belong to three FEU-Wide 

Organizations, or 4% of the total respondents. Lastly, 45 of the 

respondents are not affiliated with any FEU-Wide 

Organization, and 45% of the total respondents are not affiliated 

with any FEU-Wide Organization. 
 

TABLE 4.3.4. Cultural Organization of the Respondents 

Cultural Organization Frequency Percentage 

FEU Guides 1 1% 

FEU Chorale 1 1% 

Not Affiliated to Cultural Organization 98 98% 

Total 100 100% 

 

Table 4.3.4 presents the frequency and percentage of 

distribution of participants' affiliation with Cultural 

Organizations. The following are the affiliations of each 

participant to each Cultural Organization: FEU Chorale has one 

(1) member among the respondents with 1% of the total 

population, and FEU Guides also has one (1) member among 

the respondents or 1% of the total population. Lastly, 98 

students, or 98% of the respondents do not belong to any 

Cultural Organizations. 
 

TABLE 5. Mean and Standard Deviation of Impostor Phenomenon  
N M SD Level of IP 

Impostor Phenomenon 100 70.6 15.5 Frequently 

 

Table 5 presents the level of impostor phenomenon of 

student leaders. The 100 respondents received a mean of 70.6 

and a standard deviation of 15.5. According to the twenty-item 

Clance Impostor Phenomenon Scale scoring, the mean of the 

impostor phenomenon falls within 61≤ x ≤80. Therefore, it 

implies that the 100 student leaders frequently experience the 

impostor phenomenon, with an SD = 15.5, which shows how 

dispersed the IP scores are around the mean. 
 

TABLE 6. Mean and Standard Deviation of the Self-Esteem  
N M SD Level of SE 

Self-Esteem 100 25.1 5.57 Low 

 

Table 6 illustrates the level of self-esteem among the 100 

student leaders. The mean self-esteem score is 25.1, with 5.57 

as its standard deviation. In the interpretation of the ten-item 

Rosenberg Self-Esteem scale, the mean gathered from the 

respondents indicates low self-esteem. Moreover, the standard 

deviation of 5.57 reflects how the SE scores of student leaders 

spread out around the mean. 
Relationship between the Impostor Phenomenon and Self-

Esteem 

 
TABLE 7. Pearson’s R Correlation of the Impostor Phenomenon and Self-

Esteem 

Variables Pearson’s R df p-value N 

Impostor Phenomenon and Self Esteem -0.679 98 < .001 100 

 

The table displays the correlation between the impostor 

phenomenon and self-esteem among student leaders at Far 

Eastern University in Manila using the Pearson R correlation. 

The correlation coefficient is equal to -0.679. The negative 

value of the correlation coefficient falls within the range of -0.5 

to -0.7, implying that the relationship between the two variables 

is a moderate and negative correlation. In addition, the p-value 

of <0.001 is less than the alpha level of 0.05. This indicates that 

the null hypothesis is rejected. Hence, the finding of the study 

is that there is a relationship between the impostor phenomenon 

and self-esteem among student leaders; moreover, it is negative 

and moderate. 

 
Figure 1. Scatter Plot of the Impostor Phenomenon and Self-Esteem 

 

Figure 1 shows a scatter plot with a linear direction of the 

relationship between the impostor phenomenon and the self-

esteem among the 100 student leaders. The plot has a negative 

slope, wherein its direction moves from left to right and top to 

bottom. This proves that the direction of the relationship is 

negative, implying that as the impostor phenomenon score 

increases, the self-esteem decreases. Furthermore, the scatter 

plot displays less dispersed or scattered data, which results in 

the creation of a trend that reflects an inversely proportional 

relationship between the impostor phenomenon and self-esteem 

scores. 

VI. DISCUSSION 

The Demographic Profile 

1. Year Level 

The highest proportion of participants was observed among 

second-year students, constituting 58% of the total respondents. 

This substantial representation suggests a notable engagement 

of second-year students with the research topic. The increased 

participation of this cohort is described as a critical period in 

their collegiate lives as potential confusion ensues such as the 
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purpose of their chosen course, compatible career which could 

leave them overwhelmed with their pristine actuality (Noel-

Levitz, Inc, 2011) 
Equally, first-year students comprised 17% of the total 

respondents, exhibiting the second-lowest participation rate 

among the surveyed year levels. This finding might be 

indicative of the initial adjustment period experienced by first-

year students, wherein they are acclimating to the demands and 

challenges of university life (Akhtar & Akhtar, 2024). As a 

result, their involvement in research endeavors could be 

comparatively limited during this transitional phase. 
Third-year students constituted 19% of the total 

respondents, indicating a moderate level of engagement with 

the research study. It is plausible that students in their third year 

have established a degree of familiarity with their academic 

capabilities as well as the establishment of their self-awareness 

(University of Wisconsin–Madison, 2014) 
Fourth-year students, representing 6% of the total 

respondents, exhibited the smallest proportion within the 

surveyed population. The reduced participation of fourth-year 

students may be attributed to various factors, such as academic 

commitments, or prioritizing graduation requirements 

potentially impacting their perceived interest or participation in 

exploring the themes addressed in the research study. 
2. Assigned sex at birth 

According to Votaw (2020), there is no substantial 

difference in the willingness to help between women and men. 

However, our survey data reveals a nuanced picture: while 46% 

of women were more likely to volunteer, this percentage only 

slightly exceeds the 42% of men expressing willingness. Yet, 

when examining participation in surveys specifically, our 

findings suggest a notable gender disparity. Women exhibit 

greater willingness to participate and complete surveys 

compared to men, a trend supported by Nuzzo and Deaner 

(2023). This inclination towards participation aligns with 

broader behavioral patterns, as women are more likely to 

engage in community-oriented behaviors such as volunteering, 

as noted by Becker & Eagly (2004) and Eagly & Becker (2005). 

These differences may stem from underlying psychological 

factors, with women often embodying characteristics associated 

with their connective selves, such as empathy and emotional 

understanding, as outlined by Smith (2005). Additionally, 

women's tendency to engage in information exchange, 

particularly through online platforms, contributes to their 

higher participation rates in surveys, as highlighted by Jackson 

et al. (2001) and further supported by Becker (2022). This 

propensity is particularly evident in electronic mail (e-mail) or 

web surveys, where women are more likely to respond 

compared to men, as evidenced by Becker's research (Becker, 

2021; Becker et al., 2019). 

3. Accredited Student Organization 

An engagement in extracurricular activities within the 

campus, including active participation in student organizations, 

stands as a crucial aspect for students to further their well-being 

by fostering the search for knowledge, honing their skills, and 

cultivating competencies (Ebede, 2015). Building upon this 

foundation, the significance of supplementary activities in 

complementing traditional learning environments learning is 

underscored, positing them as catalysts for the development of 

not only essential skills and knowledge but also for fostering 

intricate interpersonal connections amongst club members and 

fellow students (Hood, 1984; Martin, 2000). 
In this study, the distribution of participants across various 

student organizations highlights the active engagement of 

students in campus life. The presence of individuals affiliated 

with Student Council Organizations (SCOs), Academic 

Organizations, FEU-Wide Organizations, and Cultural 

Organizations underscores the multifaceted nature of 

extracurricular involvement. This participation reflects the 

diverse interests and pursuits of students beyond academic 

aspects, it offers opportunities for personal growth, skill 

development, and community engagement. Moreover, the 

findings in the study validate the benefits of involvement in 

clubs and organizations, elucidating a positive link between 

such participation and the cultivation of competencies, the 

nurturing of mature interpersonal relationships, active cultural 

engagement, strategic career planning, effective life 

management strategies, and heightened levels of educational 

balance between academics and personal lives (Foubert & 

Grainger, 2006). 
These insights underscore the complete value of 

extracurricular engagement in augmenting students' 

educational journey, offering them opportunities for personal 

growth and holistic development beyond the confines of the 

traditional classroom setting. 

Student Leaders Frequently Experienced the Feelings of 

Impostor Phenomenon 

Student leaders have a high level of responsibility, pressure 

to perform, and visibility within academic settings. A study 

analysis explained that among particular groups, leaders are 

susceptible to experiencing the imposter phenomenon (KH & 

Menon, 2020). Therefore, these findings support the result of 

the study, as it indicates that the one hundred respondents 

obtained 70.6 of the mean score, indicating a frequent 

experience of the imposter phenomenon. Frequency implies 

that individuals have a high level of imposter phenomenon, 

encompassing the concept that these individuals experience 

fraudulence, such as acknowledging their success and 

proficiency as luck rather than their intellectual capability 

(French et al., 2008). Based on the results, student leaders 

experience the sentiment of intellectual fraudulence and fear of 

being exposed as a fraud despite their good performance, 

evident success, and contribution to the university or education 

institution. The result significantly suggests the notion that 

these student leaders achieve success by external standards but 

harbor an illusion of personal incompetence. This is similar to 

the findings of the study among student leaders in the science 

field, in which these students experience high imposter 

phenomenon within their transformational leadership, 

decreasing their self-competence in their leadership style and 

performance (Domínguez-Soto, 2021). Another study showed 

that among 200 highly skilled computer science students, 57% 

of the respondents experienced consistent emotions of imposter 

phenomenon, heightening the sentiment of self-doubt, 

incompetence, and dissatisfaction with their performance 
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(Rosenstein et al., 2020). Hence, the frequent experience of 

student leaders in the imposter phenomenon stresses the 

internal challenges they encounter, despite their success, roles, 

and substantial contribution in academic settings. 
Moreover, a study on undergraduate medical students 

showed that these skilled individuals experience a high level of 

impostorism, reporting a strong link with anxiety, burnout, and 

depression within their academic responsibilities (Lawati, 

2023). This can be related to the result of the study, in which 

student leaders’ pressure to maintain success, good role models, 

and leadership increases their imposter phenomenon and 

emotional distress. This is associated with the explanation of 

Clance's impostor cycle, wherein a person with impostorism 

can trigger several adverse emotions, including massive self-

doubt, worriedness, and anxiety in the process of accomplishing 

a task (Mak et al., 2019). Student leaders have a high 

achievement orientation, resulting in their extreme 

perfectionism and fear of failure. Studies state that individuals 

have various aspects in dealing with this emotional distress. 

However, individuals with the imposter phenomenon 

constantly engage in either overpreparation or succumb to 

initial procrastination to deal with their incompetence and self-

doubt (Hutchins et al., 2017; Hutchins & Flores, 2021). 

Perfectionism has been linked to student leaders, it is the main 

driver of procrastinatory behavior, affecting their psychological 

well-being (Rice et al., 2012). Consequently, student leaders 

may react to stress, pressure, and perfectionism via excessive 

preparation or procrastination. The imposter phenomenon has 

been considered a prominent issue among high-achieving 

individuals, including student leaders. It is essential to consider 

that high levels of the imposter phenomenon among these 

student leaders can develop negative impacts on their 

leadership, academic performance, and psychological well-

being. Research explained that the fear of failure and 

fraudulence can impact individuals’ professional identity and 

vitality (Gallagher, 2019). Thus, comprehending the dynamics 

of the imposter phenomenon among student leaders is vital, 

particularly in organizations and leadership development 

programs.  

Student Leaders have Low Self-Esteem  

Leaders who possess robust self-confidence can inspire both 

themselves and their team members, as noted by Srivastava et 

al. (2022). They exhibit assurance in their abilities to 

accomplish objectives and encourage their team members to 

excel, as highlighted by Wen et al. (2021). Moreover, strong 

self-esteem enables leaders to motivate others through offering 

constructive feedback and aiding in their skill development, as 

emphasized by Vašašová et al. (2021). Consequently, this 

research presents findings that differ from the conclusions of 

the study in question, with a mean of 25.1 and its standard 

deviation of 5.57 representing a low self-esteem according to 

the Rosenberg Self-Esteem scale (RSES).  
The modest correlations between self-esteem and school 

performance do not indicate that high self-esteem leads to good 

performance. Instead, high self-esteem is partly the result of 

good school performance (Baumeister et al., 2003). (Ahmad et 

al., 2010) conducted a study that revealed that there was no 

significant relationship between self-concept and student 

leaders’ academic achievements. The correlation between self-

concept and academic achievement is also not significant (r = 

0.06, p = 0.950) with a population of 106 students. Undeniably, 

the examination results reflect the students’ achievement in 

academic assessment, and it is also a continuous process of self-

development. Nevertheless, the study results revealed that there 

was no significant relationship between self-concept and 

academic achievement.  

There is a significant relationship between the impostor 

phenomenon and the self-esteem of student leaders. 

The research of this study explored the relationship 

between the impostor phenomenon and the self-esteem of 

student leaders at Far Eastern University – Manila for the 

academic year 2023 – 2024.  Using the Pearson R Correlation, 

the result found that the two variables negatively correlate with 

each other.  Clance and Imes (1978) propose that individuals 

experiencing the impostor phenomenon, also known as 

impostorism, encounter difficulties in acknowledging their 

achievements. This cognitive distortion, as expounded in their 

seminal work, leads to a pervasive sense of self-doubt and 

inadequacy, particularly prominent among high-achieving 

women. The hesitance to embrace personal successes fosters 

negative self-assessment, impeding the development of healthy 

self-esteem. Furthermore, Clance illustrated the Impostor Cycle 

in 1985 to show how individuals experienced the impostor 

phenomenon in a cycle.  
Impostor as a Cycle 

 
Figure 2. Diagram Illustrating the Impostor Cycle based on Clance (1985). 

 

The impostor cycle, a seminal theoretical construct 

developed by Dr. Clance and Dr. Imes, provides insight into the 

persistence of the impostor phenomenon within individuals, 

despite ample evidence of their competence and skill 

(Goldsmith, 2018). This cycle begins when an individual with 

an impostor phenomenon encounters achievement-related 

tasks, such as new job responsibilities or academic endeavors, 

triggering several adverse emotions, including anxiety, self-

doubt, and worriedness. Subsequently, individuals may respond 

to this anxiety by either engaging in excessive preparation or 

succumbing to initial procrastination (Chrisman et al., 1995; 

Clance & Imes, 1978, Thompson et al., 2000; cited in Pool, 

2022). 
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Subsequently, individuals may respond to this anxiety by 

either engaging in excessive preparation or succumbing to 

initial procrastination. Moreover, upon task completion, 

individuals may initially feel relieved and accomplished, but 

these positive emotions are short-lived. Despite receiving 

positive feedback about their successful completion of the task, 

impostors refuse to attribute their success to their abilities. They 

reject positive affirmations about their contributions because 

such messages conflict with their perception of how success is 

achieved. To emphasize, individuals grappling with impostor 

feelings often struggle to internalize positive feedback 

regarding their achievements. Instead, they attribute their 

success to external factors, such as hard work or luck, 

perpetuating the impostor cycle (Vian, 2021). 
Moreover, individuals harboring impostor feelings often 

maintain rigid beliefs that their accomplishments are not 

indicative of their genuine ability, but rather the result of 

external circumstances. This connection of beliefs about 

success mechanisms and perceptions of the role of effort or luck 

reinforces the cyclical nature of the impostor phenomenon. 

Furthermore, when an individual faces new achievement-

related tasks, the resurgence of self-doubt and anxiety 

perpetuates the impostor cycle, leading individuals to repeat the 

pattern of negative emotions and attributional biases. Thus, the 

impostor cycle operates as a self-reinforcing mechanism that 

sustains feelings of impostorism over time. (Chrisman et al., 

1995; Clance & Imes, 1978; Thompson et al., 2000; Casselman, 

1991; Want & Kleitman, 2006, p. 969; cited in Sakulku & 

Alexander, 2011). 
Furthermore, Rosenberg's seminal contribution (1965, as 

cited in Fetzer Institute, n.d.) supplements this discourse by 

delineating low self-esteem as a consequential facet of the 

impostor phenomenon. According to Rosenberg's framework, 

individuals grappling with low self-esteem exhibit a spectrum 

of maladaptive cognitive and affective tendencies. These 

encompass a chronic sense of personal failure, characterized by 

recurrent self-criticism and a negative self-image. Moreover, a 

prevailing feeling of uselessness pervades the self-concept of 

individuals grappling with low self-esteem, adding a 

psychological burden to the emotional weight they experience. 
Researchers have noted a correlation between high scores 

on the Clance impostor phenomenon scale and low scores on 

Rosenberg's Self-esteem scale, suggesting that individuals 

experiencing impostor feelings often have low self-

esteem.  Data analysis reveals that participants who frequently 

experience intense feelings of impostor phenomenon tend to 

perceive themselves as incompetent and inferior to others.  
Moreover, several academic investigations underscore the 

vulnerability of leaders, including student leaders, to the 

impostor phenomenon (KH & Menon, 2020). Within academic 

contexts, students assuming leadership responsibilities face 

increased pressure to excel and maintain high standards, which 

can lead to self-doubt and feelings of incompetence (Lee et al., 

2020). These heightened expectations influenced them to 

experience impostor feelings, as student leaders grapple with 

the perceived dissonance between their achievements and their 

internalized sense of competence. Moreover, the burden of 

leadership extends beyond mere academic performance; it 

encompasses the development of leadership skills, 

competencies, and the attainment of desired learning outcomes. 

Student leaders may find themselves questioning their abilities 

and suitability for their roles, perpetuating a cycle of self-doubt 

and internal scrutiny. Furthermore, their perceived leadership 

efficacy and their subjective evaluation of their capabilities lead 

them to experience impostor feelings, making them susceptible 

to low self-esteem. 

V. CONCLUSION 

The impostor phenomenon is frequently linked to cyclical 

motivational issues that impact an individual's psychological 

emotions, including consistent anxiety, self-doubt, and negative 

self-talk, leading to individuals' feelings of worthlessness 

(Cuncic, 2022). In contrast, self-esteem is the main foundation 

of a person's assessment of themselves, including their values, 

security, and confidence in their qualities and proficiency 

(Reitz, 2022). To investigate the relation between these two 

variables, a study entitled "Called to Serve: Exploring the 

Relationship of Impostor Phenomenon and the Self-Esteem 

among Student Leaders" was performed at Far Eastern 

University in Manila, Philippines, to collect the experiences of 

student leaders and further explain the various impacts of the 

phenomena.  

The study developed a hypothesis between the impostor 

phenomenon and self-esteem association and unrelatedness. 

Therefore, the study findings show that there is a well-

established correlation between the impostor phenomenon and 

self-esteem among student leaders, revealing a -0.679 

correlation coefficient, which is a moderate and negative 

correlation. The results suggest that the study rejects the null 

hypothesis, implying that there is a relationship between the 

impostor phenomenon and self-esteem among student leaders. 

Multiple studies explained that imposter feelings have been 

extremely related to self-esteem, specifically a negative 

correlation (Rohrmann et al., 2016). This only means that the 

imposter phenomenon has been found to be adversely related to 

one's self-esteem, particularly in assessing their performance. 

Additionally, based on the 100 student leaders, the study 

discovered a negative slope, which showed that there is an 

inverse relationship between the imposter phenomenon and 

self-esteem. This means that when impostorism increases, one’s 

self-esteem decreases, explaining the left to right and top to 

bottom linear direction. According to the study by Mascarenhas 

et al. (2018), individuals with high impostor feelings tend to 

have lower self-esteem, showing negative outcomes to an 

individual’s psychological well-being. This distress includes 

the feeling of intense dysphoric moods, intolerance of 

uncertainty, and performance dissatisfaction, resulting in one's 

low self-esteem. 

Moreover, statistical insights derived from this review 

reveal a remarkable development among student leaders at Far 

Eastern University, Manila. Demographic analysis primarily 

highlights the extensive illustration of two-year students and 

people assigned female at birth. Moreover, a large part of the 

respondents no longer report to any precise scientific council, 

pedagogy, FEU-wide, or cultural organization. This distribution 

underlines the different backgrounds and different stages of 
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engagement within the cohort of student leaders, and suggests 

the capacity implications for the know-how of their tales of 

impostor phenomenon. 

After examining the psychological dimensions, studies 

show a common prevalence of the impostor phenomenon 

among scientific leaders, characterized by an average score 

indicative of frequent encounters with feelings of inadequacy 

and self-doubt. This observation is complemented by the 

identity of generally low ranges of vanity within the same 

demographic. In addition, the poor correlation found between 

the impostor phenomenon and self-esteem underscores the 

problematic interaction between these psychological 

constructs, suggesting that increased impostor feelings coincide 

with decreased self-esteem. Consequently, this underscores the 

critical importance of addressing the impostor phenomenon in 

promoting healthier self-perceptions and enhancing trust 

among student leaders. 

In conclusion, the research slightly points to a nuanced 

dynamic between the impostor phenomenon and self-esteem in 

the population of student leaders. These findings highlight the 

importance of acknowledging and addressing fraudulent 

sentiments for fostering positive self-perceptions and holistic 

well-being among science leaders. In addition, the research 

advocates for future research efforts and intervention 

techniques aimed at comprehensively understanding the 

underlying determinants contributing to the impostor 

phenomenon and devising effective tactics for enhancing 

resilience and self-esteem within this demographic. 
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