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Abstract— This study aimed to determine the online teaching 

competency and satisfaction level of a private school secondary 

teachers at the Cebu Roosevelt Memorial Colleges for S.Y. 2021- 

2022. Findings served as the basis of a proposed action plan presented 

in this paper. In the perceived level of online teaching competency, 

respondents mainly state their lessons clearly, make preparations and 

utilize teaching methodologies that enable participation among their 

students, build a positive attitude, support them in building and 

maintaining a learning community online, and tend to be inclined 

towards utilizing hardware tools, have a positive inclination on class 

administration. Furthermore, they effectively use the existing 

components of the LMS, such as homework, calendar, etc., and find 

ways to organize their classes in a synchronous structure and 

effectively apply discussion forums in their online classes. 

 

Keywords— Online Teaching Competency, Facilitation, Affordances, 

Online Teaching Satisfaction, Online Distance Learning. 

I. INTRODUCTION  

Technology has become the most valuable and essential aspect 

of modern life, symbolizing modern civilization (Menz, 2009; 

Ozturk & Can, 2013; Zhang, 2017). Education is one of the 

industries that regularly adopt new technological ideas. The 

growth of students and the amount of information they are 

exposed to, the accessibility of low-cost Internet, the widespread 

use of mobile devices that enable access from anywhere, and 

changes in people's needs can all be attributed to advancements 

in information and communication technology. These factors 

can also be considered among education's primary drivers of 

change and transformation. The differentiation of the teaching 

approaches has been wildly successful in reflecting the changes 

in the social order in the learning settings due to these elements 

(Gurley, 2018; Schmid & Petko, 2019).  

 In education, ideas about innovative teaching strategies and 

methodologies have gained popularity. Examples include 

distance learning, e-learning, virtual classrooms, and computer-

supported teaching. Online education is increasingly 

commonplace worldwide due to recent technological 

advancements and social shifts. The World Health Organization 

(WHO) has declared the Corona Virus (COVID19) a disease 

that first appeared in the fourth quarter of 2019 and quickly 

spread worldwide. This global epidemic has dramatically 

increased the popularity of distance learning. Most nations have 

established harsh laws against social interaction to slow the rate 

at which this global illness spreads. 

Work-from-home policies and flexible work schedules are 

only a few of the restrictions put in place. Others include 

outright bans on closed locations like theaters, malls, and movie 

theaters where huge crowds gather. The abrupt changes in the 

social and cultural spheres will inevitably impact the 

educational systems of the various nations at this juncture. 

According to Telli Yamamoto and Altun (2020), education is 

the most affected field by COVID19 after health. According to 

UNESCO (2020) data, while the education life of 

approximately 300 million students (17.1% of students 

receiving education) was restricted in March due to the epidemic, 

this number reached approximately 1.5 billion (84.3%) within a 

month. As a result, educational institutions have had to urgently 

stop face-to-face education at all levels, from kindergartens to 

higher education, and switch to distance education practices.  

Machynska and Dzikovska (2020) stated that educational 

institutions that try to carry out their activities by taking urgent 

measures during the pandemic face various difficulties. One of 

them is to decide on the learning platforms to be used in 

distance education and ensure that teachers are competent to 

teach in these environments. In providing effective online 

teaching, the instructors must be competent to teach in online 

environments. In this direction, studies have been carried out in 

the literature to reveal the competencies of online tutors. 

II. LITERATURE REVIEW DISCUSSION 

Online Teaching Competencies And Satisfaction 

There are several different categories of online teaching 

competencies. Technology/technical abilities, online 

communication skills, pedagogical knowledge, teaching 

techniques and tactics, online education and content, field 

expertise, personal characteristics, process management and 

facilitation, planning and preparation, course management, and 

evaluation are some of the categories that can be found in the 

literature (Aydin, 2005; Denis et al., 2004; Klein & Fox, 2004; 

Reid, 2002; Richey et al., 2001; Salmon, 2012; Shank, 2004). 

Instructors need to be experts in these areas to deliver effective 

online instruction. The instructors' self-efficacy is crucial at this 

point. Self- efficacy significantly impacts participants' goals, 

efforts, and accomplishments, so it is crucial to comprehend 

how it relates to different academic practices throughout the 

educational process (Kundu, 2020). Self-efficacy and the 

potential to use technology effectively are strongly correlated, 

according to studies on the significance of instructors' self-
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efficacy in the online teaching process (Corry & Stella, 2018; 

Sun & Chen, 2016). Compared to physical and virtual 

classroom settings, tutors tend to feel less self-efficient about 

online teaching (Johnson et al., 2020). However, Bandura 

(1997) noted that instructional self-efficacy might be altered, 

and studies have linked it to positive student results (Goddard 

et al., 2000; Tschannen-Moran & Hoy, 2001). Additional study 

is required to define and establish the instructional self-efficacy 

structure in online education and the significance of quality in 

both technology and curriculum (Corry & Stella, 2018; Ma et 

al., 2021). 

Online Pedagogy is a teaching philosophy, approach, or 

strategy that allows it to deliver online education in a virtual 

classroom by utilizing technology and digital communication 

tools. It is the current trend in education as a result of the Covid 

19 pandemic problem. This is done by the Department of 

Education (DepEd), the Commission on Higher Education 

(CHED), and other educational institutions to ensure that 

students study efficiently. From the classroom to the online 

learning environment, student-centered learning pedagogy is 

unique and sensitive. Techniques and tactics have various 

learning, flow, and style processes. It describes how the 

learning pedagogy is implemented, prepared, and ethical in an 

online setting and how context learning is established. It offers 

a learning viewpoint that emphasizes teaching methods, 

behavior, course design modules, subjects, and course 

structures. This could enhance students' learning during online 

instruction (Robinson, Al-Freih, & Kilgore, 2020). Various 

tools are introduced on the subject of collaborative learning and 

teaching quality. It examines how pedagogical design affects 

students' development of academic proficiency in various forms 

of digital learning focused on technology-enhanced 

collaborative learning. According to Serdyukov (2015), 

pedagogy encompasses essentially any method that improves 

the learning process, such as instructional strategies, use of 

technology, delivery methods for content, and emphasis on the 

context and interactions of the teaching and learning dynamic. 

Recharging an educational program for powerful instructing 

and learning requires self-adequacy to acquire average results 

(Amores &Tinapay et. al, 2022). 

Evaluations of online and remote learning institutions and 

their teachers can yield a wealth of valuable data that can 

subsequently be used to the advantage of students and improve 

learning. These evaluations could also be used to optimize the 

design and operation of courses for the most excellent possible 

learning environment. However, Thomas and Graham (2018) 

claim that the systematic evaluation of online courses and 

teachers is incredibly lacking, given the enormous increase in 

online education. In the context of evaluating online courses 

and the instructors leading them, Berk (2013) claims that the 

metrics currently available and the quality of those measures 

lag significantly behind course development. To gauge the 

efficiency of online educators at first, conventional face-to-face 

student evaluation tools were employed (Berk, 2013; Dziuban & 

Moskal, 2011). 

Later, generally speaking, checklists and rubrics were either 

created in-house or acquired from other institutions to evaluate 

the online courses, the teachers, and especially the course design 

(Pia & Bohn, 2014). One of the most popular evaluations in 

online higher education courses has always been student 

feedback on the instructor's teaching (Thomas, 2018). For 

instance, Loveland (2007) modified the Student Evaluation of 

Teaching (SET), used widely and accepted as a valid and 

reliable instrument to evaluate instructors in a face-to-face 

classroom by substituting "oral" communication skills with 

"written" communication skills to evaluate the online 

instructors. The Educational Testing Services- administered 

Electronic Student Instructional Report II (e-SIR II) is a further 

indicator that draws on conventional assessments to assess 

distant learning (Klieger et al., 2014). The measure considers 

course organization and preparation, interaction, specific 

course tasks including grading, tests, and assignments, teacher 

instruction and course content, course outcomes, student effort, 

and involvement, and the workload, pace, and complexity of the 

course (Liu, 2012). Northcote et al. (2011) attempted to 

categorize the range of expertise needed for a successful online 

educator in the context of evaluating online instruction. Bigatel 

et al. (2012) looked into the skills necessary for effective online 

teaching. 

Practical online teaching competencies were recognized as 

attitude/philosophy, community building, class management, 

workload management for faculty, teaching and learning, and 

technological proficiency. Kavrat and Turel (2013) created a 

scale to assess teachers' online instruction abilities. In their 

analysis, the instructor's communicative, technical, social, and 

educational functions were noted. Gosselin et al. (2016) also 

looked at their study's instructors' threshold ideas, attitudes, and 

abilities. These included the instructors' perceptions of the 

course design, facilitated interaction, meaningful engagement 

in online learning contexts, self-efficacy and confidence in 

online teaching, management of the assessment process, setting 

up and modifying online learning, and monitoring student 

attendance and progress. However, they still believe that there is 

a need for more research to clarify the threshold concepts and 

self-efficacy levels in academic staff within the context of 

online teaching and learning. Reyes-Fournier et al. (2020) also 

concluded that the available measures and scales that evaluate 

online and distance teaching efficiency have significant 

limitations. Thus, online teaching competencies scales cannot 

shed light comprehensively on instructors' online teaching 

competencies from the online teaching process. (Wang et al., 

2019) Reyes-Fournier et al. (2020) add to this by highlighting 

the dearth of research and suitable techniques for evaluating 

online instruction and claiming that reliability and validity data 

are lacking. 

Online educational activities can typically be carried out in 

synchronous and asynchronous modes. As opposed to 

synchronous distant learning, in which all participants carry out 

learning activities at the same or different locations, 

asynchronous learning entails students and instructors carrying 

out teaching activities at multiple times and locations (Allen & 

Seaman, 2008). However, most teachers asserted that the 

existing teaching materials were only transferred to the online 

environment while offering online training (Wang et al., 2019). 

Teachers have primarily focused on delivering face-to-face 

(F2F) educational activities through live sessions during this 
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transition because all educational institutions are urgently 

transitioning to distance learning. At this point, video 

conferencing applications such as Google Meet, Microsoft 

Teams, Zoom, storage areas such as Google Drive, Dropbox, 

Yandex Drive, learning management systems such as Moodle, 

Google Classroom, Canvas, or various Web 2.0 applications are 

used to increase interaction in the course. The correct technical 

expertise is required of instructors in order for them to employ 

these technologies in the online learning process effectively.  

The ability of educators to use technology effectively often 

determines their ability to teach online, according to Gang & 

Shanxi (2015). However, the online instructor must be 

qualified to help students by organizing their academic 

activities while they are learning online and providing pertinent 

educational materials for the online environment (Allen & 

Seaman, 2008; Wang et al., 2019). In this regard, it is evident 

that attention must be paid to the issue of "achieving the 

proficiency of teachers in teaching platforms to be utilized in 

distant education," as stated by Machynska & Dzikovska 

(2020). These competencies should be determined while also 

taking into account the pedagogical abilities of online 

instructors (Machynska & Dzikovska, 2020), including their 

capacity to organize themselves and their students for online 

learning, to select the proper tools with suitable teaching 

methods and techniques, to facilitate learning, and to manage 

online courses (Wang et al., 2019). In the contemporary 

environment, where all educators from preschool through 

higher education perform the role of online teachers, 

determining the online teaching competencies of teachers is 

essential for improving the online learning experience. The 

primary goal of this study was to determine the degrees of skill 

in this field of higher education teachers. These levels were 

based on their self-efficacy and confidence in online instruction. 

The objective of this study is to create a valid and accurate 

evaluation of the teaching abilities of online teachers. 

Faculty Satisfaction 

The definition of instructor satisfaction in the context of this 

study is the belief that the process of teaching in the online 

environment is effective, efficient, and advantageous for the 

student. It is a component of the quality framework for online 

learning created by the Sloan Consortium (Moore, 2002). 

Numerous teachers are happy and willing to continue teaching 

online, according to research (Conceiço, 2006; Hartman, 

Dziuban, & Moskal, 2000; Fredericksen, Pickett, Shea, Pelz, 

& Swan, 2000). However, some teachers are unfavorable 

toward online learning. In addition to being aware that online 

teaching is time- consuming and labor-intensive and can easily 

result in burnout, instructors are concerned about the lack of 

interaction (Bower, 2001). (Hogan & McKnight, 2007). 

In addition to being two essential components of the quality 

framework, faculty and student satisfaction also frequently have 

an impact on one another (Moore, 2002). According to Bolliger 

and Wasilik (2009), student happiness is a crucial component 

of instructor satisfaction (2009). Student satisfaction is referred 

to as the importance that students place on their formal 

educational experiences (Astin, 1993). Essential factors in 

student satisfaction are the instructor, technology, and 

interactivity (Bolliger & Martindale, 2004). When students are 

satisfied with their online learning experiences, one can argue 

that faculty may be more satisfied with their online teaching 

experience than when students are less satisfied. 

Four significant literature themes related to online teaching 

from the faculty perspective emerge. They include: (a) 

interaction between students and peers and between instructors 

and students; (b) instructor planning, designing, and delivering 

online instruction; (c) necessary institutional support; and (d) 

affordances of online teaching and learning. Each element is 

discussed below. 

Interaction 

One must keep in mind that when creating an online course, 

contact between students should be prioritized over course 

content (Simmons, Jones, &Silver, 2004). Others concur that 

making connections with classmates and instructors and 

encouraging engagement and communication are essential 

components of online learning (Duncan & Young, 2009; 

Fredericksen et al., 2000; Hartman et al., 2000). The success 

of classroom learning depends on interaction. Student benefits 

and successful learning outcomes will result from good 

interaction (Tirol, 2022). Warmth and sensitivity promote 

sound reasoning and weak interactions. Moore and Kearsley 

(2012) cited peer interaction, interaction with content, and 

instructor interaction as the three most significant types of 

interaction in distance learning. 

Faculty-to-Student Interaction 

According to Moore and Kearsley (2012), interactivity is 

crucial to online education and is a desirable quality for 

educators. When compared to less satisfied teachers, Wasilik 

and Bolliger (2009) showed that more satisfied online 

instructors engaged in "high levels of interaction with online 

students." The authors make the critical point that interactional 

quantity and quality are essential to faculty satisfaction. Faculty 

are also motivated by high- quality interactions (Hiltz, Shea, & 

Kim, 2007). 

Some professors who teach online miss the interpersonal 

interactions that come with being able to meet with students in 

person, and some administrators are worried about a potential 

decline in personal contact with students (Rockwell, Schauer, 

Fritz, & Marx, 1999). (Fish & Gill, 2009). In contrast, several 

professors believed they built good ties with students because 

they could interact with them more personally online (Hiltz et 

al., 2007; De Gagne & Walters, 2009). Active communication 

between students and online professors is also vital to them 

(Bolliger & Wasilik, 2009). Panda and Mishra (2007) claim that 

online educators frequently desire to use technology and are 

enthusiastic about doing so. Several information and 

communication technologies and more current media formats 

can be utilized. Instructors are tasked with answering students' 

questions and providing feedback while measuring learning 

outcomes for each student and creating effective interventions 

to improve performance (Moore & Kearsley, 2012). 

Student-To-Student Interaction 

Because students view peer connection as "stimulating and 

encouraging," teachers and course designers should offer 
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possibilities for peer involvement in settings where students do 

not share the same physical space (Moore & Kearsley, 2012, p. 

133). Instructors are pleased when students actively engage with 

the course materials, engage in conversation in class, and engage 

with the readings (Bolliger & Wasilik, 2009). According to 

professors Moore and Kearsley (2012), Online instruction has 

advantages, including high levels of contact and students 

exchanging resources with classmates (Wasilik & Bolliger, 

2009). The idea, point of view, and experience exchanged by 

online students are highly valued by online teachers. Experts 

suggest this tactic to promote small group collaboration with 

students: divide the class into teams or groups (Moore & 

Kearsley, 2012). Due to the requirement for student 

involvement in most online courses, all student perspectives are 

considered regardless of gender or other demographics. This is 

another element that tempts educators to use online instruction 

(Anderson & Haddad, 2005). 

Online Facilitation 

The techniques, strategies, and communications an 

instructor employs to support and guide students who are 

enrolled in online distance learning are referred to as online 

facilitation. Facilitation involves people in the creation, 

acquisition, and application of new information (Huggett and 

Wilkinson, 2014). The role of the facilitator is to encourage 

learners to use their best judgment (Kaner, 1996). Online 

facilitation focuses on involving, directing, and inspiring 

learners while fostering an environment conducive to learning 

and conversation (Australian Flexible Learning Framework, 

2003). Even if there is a physical distance between the teacher 

and the students when the lesson is being given, online distance 

learning allows the teacher to take on the role of facilitator by 

encouraging the students' active engagement through the use of 

a variety of tools accessed online (Llego, 2020). 

Affordances 

New teaching options that were not practical in conventional 

classroom settings are now possible because of the usage of 

technology in online learning. These aspects of online learning 

offer the potential for effective methods of instruction and 

learning (Day & Lloyd, 2007). The ability of the online learning 

environment to provide various benefits to various types of 

students is one of its main features (Webb & Cox, 2004). Online 

communication, for instance, can allow reserved students to 

participate in asynchronous discussions and enable flexibility 

for students who have other commitments, such as a job or a 

family. The two advantages that instructors mention the most 

when talking about online education are flexibility and 

convenience. A wide variety of resources, such as external 

links, tutorials, audio or video files, and so forth, can be 

included in a course's materials by an online instructor. They 

stated they had simple access to online course resources for 

themselves and their students (Bolliger & Wasilik, 2009; Fish & 

Gill, 2009; Seaman, 2009; Wasilik & Bolliger, 2009). Online 

courses give access to student populations that would not 

otherwise have access to higher education, which is a significant 

factor in online educators' happiness. This makes it possible for 

educators to connect with pupils in urban areas and rural ones 

(Betts, 1998; Hiltz et al., 2007; Rockwell et al., 1999; Wasilik 

& Bolliger, 2009). Online teachers attest that having more 

scheduling flexibility benefits online learning (Green, 

Alejandro, & Brown, 2009; Hiltz et al., 2007; Wasilik & 

Bolliger, 2009; Young, Cantrell, & Shaw, 2001). Due to 

scheduling flexibility, students with additional family or 

employment responsibilities can still pursue their educational 

goals. One of the other advantages of using online tools is that 

they promote the development of student-centered learning 

activities. By utilizing various learning tools, online instructors 

can develop immensely engaging, motivating, communicative, 

and social learning environments that are pedagogically sound. 

It is crucial to remember that the specific advantages of online 

communication and learning tools do not always determine how 

advantageous they are for teaching (Burden & Atkinson, 2008). 

Instructors should receive training, workshops, and assistance 

from the school for their lessons if they wish to take advantage 

of these devices' capabilities to the utmost extent. 

Institutional Support 

"Among the most crucial problems is the development and 

implementation of distance learning receiving broad 

institutional support. (Milheim, 2001, p. 538). Instructors who 

teach online ought to receive fair compensation (Bower, 2001; 

Milheim, 2001; Simonson et al., 2009). Teachers who deliver 

courses online believe compensation should be on par with in-

person instruction. The heavy workload, however, led to the 

perception that remuneration was insufficient (Green et al., 

2009; Hiltz et al., 2007). Others expressed concern about a lack 

of financial support, such as stipends (O'Quinn & Corry, 2002). 

"One of the most crucial challenges is the general institutional 

support for the creation and execution of distance learning" 

(Milheim, 2001, p. 538). Instructors who teach online ought to 

receive fair compensation (Bower, 2001; Milheim, 2001; 

Simonson et al., 2009). Teachers who deliver courses online 

believe compensation should be on par with in-person 

instruction. The heavy workload, however, led to the perception 

that remuneration was insufficient (Green et al., 2009; Hiltz et 

al., 2007). Others expressed concern about a lack of financial 

support, such as stipends (O'Quinn & Corry, 2002). The right 

technology, including hardware and software, must be available 

to teachers who deliver online courses (Betts, 1998; 

Fredericksen et al., 2000). Institutions involved in online 

education must properly train pedagogical issues and 

technological know-how (Eliason & Holmes, 2010). These 

changes must be available not just before creating and teaching 

an online course for the first time but also on an ongoing basis 

for faculty growth (Ray, 2009). 

In research by O'Quinn and Corry (2002), participating 

instructors in distant education expressed anxiety over their 

lack of technological proficiency. Once instructors and students 

are online, they require assistance when a technical problem 

occurs. People were worried about a lack of technical help 

because it is essential. Some participants felt so strongly that 

they could not teach in distant learning situations due to their 

lack of technological expertise and technical support (Betts, 

1998; O'Quinn & Corry, 2002). Before launching online 

courses and programs, institutions must have firm rules in 

place. Researchers discovered that there were instances where 
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instructional policies were not in place (Hiltz et al., 2007). 

Teaching online could have a detrimental effect on faculty 

tenure and promotion decisions if the institution does not value 

distance education programs and has poor systems for 

evaluating and recognizing such professors (Milheim, 2001). 

The availability of appropriate and transparent copyright and 

intellectual property policies is yet another concern (Durette, 

2000; Palloff & Pratt, 2001; Passmore, 2000; Simonson et al., 

2009). Institutional support and the foundations for student 

disciplinary proceedings are linked in the sense that 

institutional support and service units play a critical role in 

imposing disciplinary consequences on students. The presence 

of adequate institutional support in schools leads to well-

enforced discipline among students (Tinapay,2021 & Tirol) 

Online Course Design, Development, and Teaching 

The planning, preparation, and delivery of online distance 

learning and its effects on workload are among the top worries 

of prospective or experienced online educators (Betts, 1998; 

Green et al., 2009; O'Quinn & Corry, 2002). There are a variety 

of perspectives on whether the burden increases when planning 

and instructing online classes. DiBiase (2000) discovered that 

teaching online classes took less time than teaching classes on-

campus. When the class size was considered, Hislop and Ellis 

(2004) discovered that online instruction did not add to teachers' 

workload. These findings directly contradict Conceiço (2006) 

and Visser (2000), who discovered that developing and 

delivering an online course needed more time and effort than a 

campus-based course. According to Seaman's 2009 research, 

over 64% and 85% of respondents believed that developing and 

teaching online courses required more work. Others contend 

that the delivery of online courses alone requires more time and 

effort than campus-based courses because interactions with 

online students are more time-consuming for teachers and 

because online communication, in general, requires a lot more 

time than face-to-face communication (Conceiço, 2006; De 

Gagne & Walters, 2009; Hiltz et al., 2007; Stacey & Rice, 

2002). According to Young et al. (2001), some online teachers 

feel as though they are constantly teaching. Teachers care about 

the caliber of their student's learning experiences and are 

dissatisfied when they feel they have little or no control over 

online courses or programs (Betts, 1998; Bower, 2001). Online 

courses provide extensive assessment, which can take time 

(Simmons et al., 2004). Teacher satisfaction rises as a result of 

student performance. It is superior (Fredericksen et al., 2000), 

and high levels of student motivation help instructors feel more 

satisfied with their work. Classes were managed well, 

according to instructors, which was a benefit of online 

instruction. Some professors felt that online learning 

environments made it easier to manage classes than in other 

settings. Furthermore, technology integration achievement 

takes measured in terms of how widely or prominently it has 

been used in classrooms rather than if the teacher able to use to 

achieve learning outcomes that are "new, better, or more 

"relevant" (Moyle, 2010; Tinapay & Tirol, 2021). 

III. CONCLUSION 

One of the reasons for the increase in student enrollment in 

online courses is the increased need for students to access 

alternative education methods. The student body at many 

universities has changed to include a high percentage of 

nontraditional learners (Blakely & Tomlin, 2008; Snyder & 

Dillow, 2011) who might be unable to attend a university 

campus due to many other roles and responsibilities such as 

work or family (Caffarella, 2002; van Enckevort, Harry, Morin, 

& Schütze, 1986). However, many individuals feel the need or 

wish to continue their formal education or participate in 

professional development opportunities. For them, online 

academic courses and programs provide access to education 

and are a good fit for individuals with busy schedules. The 

enrollment growth in online courses offered by colleges and 

universities has continued for the past seven years–to meet 

student demand. It has by far exceeded overall student 

enrollment growth, and this trend is expected to continue. In the 

fall of 2009, the number of learners enrolled in at least one 

online course exceeded 5.6 million (Allen & Seaman, 2010). 

As the number of online students and, subsequently, online 

course and degree program offerings increase, so does the 

number of instructors tasked to teach online. In a study by 

Seaman (2009), 34.4% of instructors surveyed had taught at 

least one online course, and approximately 23.6% were 

teaching an online course when the study was conducted. Many 

research efforts have been devoted to investigating essential 

elements of faculty adoption of technology in teaching 

(D'Silva & Reeder, 2005), participation in distance education 

(Clay, 1999; O'Quinn & Corry, 2002), and what motivates 

instructors to teach online (Panda & Mishra, 2007). Instructors 

are crucial in meeting university goals and outcomes, and they 

also impact the success of academic programs because "faculty 

play an essential role in developing and rethinking online 

courses" (Meyer, 2006, p. 43). The commitment of faculty to 

deliver quality programs and courses is documented in the 

literature (Curran, 2008). Faculty satisfaction is so crucial to 

online education that the Sloan Consortium has made it one of 

the five pillars (Moore, 2002) 

IV. PROPOSED PLAN OF ACTION 

Training/ Seminar-Workshop on Enhancing Online Teaching 

Competency and Satisfaction Level of the Teachers 

Rationale 

A proposed plan of action to enhance online teaching 

competency and satisfaction level of the teachers. One of the 

main focuses is to enhance the online teaching competency of 

the teachers by introducing new strategies in online teaching. 

The school could offer varied professional development to 

upgrade the competence of teachers towards online distance 

learning delivery mode to increase their level of satisfaction. It 

facilitates innovation in teaching to keep abreast with change 

and to adjust in times of any adversities (Tirol et al., 2022). 

These training seminar-workshops would have the following 

objectives: to upgrade teaching approaches towards online 

distance learning to become more effective in asynchronous 

and discussion forums in LMS, improve teaching strategies to 

increase teacher-to-student and student-to-student interactions 
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that might be potential, and train teachers who have low 

competency about appropriate technology in the online distance 

learning platform. The focus of this plan is to provide school-

based pieces of training and workshops for faculty 

enhancement and development. These school-based training 

and workshops will assist teachers in their online teaching 

competency in pedagogy, facilitation, technology, and 

administration. 
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